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Abstract

Cultural background can have an effect on commupiecatyles which can be
seen through actual behaviour and ways in whiclplpeateract with one another. In
this study, it was hypothesized that notions ofivigiialism-collectivism, self-
construals and values have varying effects on lnlstadents' communication styles
with people of a British background. In particuldme more collectivistic the values of
Libyan postgraduate students, the more interdepgntteeir self-construals are;
consequently, the more high-context (HC) commuiocastyles they tend to use; and
vice versa. It is also hypothesized that the predant communication style of
Libyan postgraduates tends to be HC. To test thgpetheses, a mixed method
approach was used for this study (including opeh dased-type questions). A self-
administered questionnaire was developed, base&Gumykunstet al. (1996), to
measure low-context (LC) and high-context (HC) camivation styles, self-
construals (SC) and values. The results suggesst iiwgan postgraduates tend to use
LC communication styles, and their collectivistialves and interdependent self-
construals mediate the extent of use of individualand collectivism. On the other
hand, independent self-construals and individuelisilues mediate the influence of
cultural individualism and collectivism in the usé LC communication styles. In
general, Libyan students’ communication styles appe be a mixture of both styles,
but tend to be more LC, with an emphasis on seitgitiover-directness, and
preciseness, over silence. The findings also saigbes individuals’ self-construals
and values are better reflections of LC stylesahmunication, rather than for HC

communication styles, for Libyan students in the. UK
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Chapter One ‘Background and Context’

1.1 Introduction

The overall purpose of this research is to investighe salience of individualism and
collectivism (IND-COL) mediated through self-congtls (SC) and values on Libyan
postgraduate students’ communication styles (CBg fdurpose of this chapter is to
introduce readers to Libyan society and to shedeshgit on its transitions. It will
start by looking at the Libyan population, thentla languages they speak and the
importance of the Arabic language in their livessiall section will be devoted to
the colonization and the independence of LibyasTeads us to look at the tribal
system and its importance in Libyan society in gehdén terms of its importance, the

tribal system will be looked at from the fundaméidaels of family and religion.

1.2 Ethnic Groups and Language

The present population of Libya is about 6.2 milliacluding 166,510 non-nationals
(Arabian net 2007). There is considerable religi@amsl cultural homogeneity in
Libya, as almost the majority of the local popwatiare Arabs and Muslims.
However a Berber minority is present, which shahesreligion, history, and culture
of the Arab majority, and uses Arabic as a secandudage. The Berber grouping has
adopted the Arabic alphabet to express their varidialects in written form. In
general they are integrated into the national systeith fewer problems than similar

groups in some other North African countries.

1.2.1 Arabs

After the big waves of Arab migration to Libya chgithe seventh century, the local

residents embraced Islam and adopted the Arabgussge as a second language to



communicate with Arabs. By 1300, almost all the ydapon were Muslims and the
Arabic language had replaced the local dialectisially, many local residents (e.qg.,
Berbers) fled into the desert, resisting Islam @iegving it as an urban religion. In the
eleventh century, however, tribes of the BedouiniBéilal and Bani Salim invaded
Tripoli and were generally effective in imposingeithislamic faith and nomadic way
of life (The World Factbook 2008). This Bedouiniaa and their different way of
life disrupted existing living patterns; in manyeas, tribal life and organization were
introduced or strengthened. In the sixteenth cgntuibya became part of the
Ottoman Empire which led to a further spread dadrtsland its way of life. A further
arrival of Arabic-speaking peoples occurred in ke fifteenth and early sixteenth
centuries as a result of the fall of the last Muskingdom in Spain. It is estimated
that the total number of Arabs who arrived in No#finica in the twelfth century did
not constitute more than 10 percent of the totalutetion of Libya. Arab blood later
received some reinforcement from Spain. Berbershose times had the choice
between living in the mountains and resisting Adaiminance, or moving into the
Arab community, where the Arab language and culturere dominant. But
Arabization of minorities moved more rapidly in k# than elsewhere in North
Africa ‘e.g., Morocco or Algeria’ (Obeidi 2001), drby the mid-twentieth century
relatively few Berber speakers remained in the wasl south of Libya. Arab
influence permeated the cultutes both the common people and the social, politica
economic, and intellectual elite. This strong iefiege may explain the weak cultural
impact of the earlier Italian colonial regime (19911949) with their brutal period of

colonization as being superficial, and Libya, ueli@ther North African countries,

1 Culture will be looked at from the perspective mernal representations as Marsella’s definition
(cited in Samovar 2004, p.32) “Culture has botlesul (e.g., artifacts, roles, institutions) anternal
representatiofe.g., values, attitudes, beliefs, cognitive/affegfsensory style, consciousness, patterns,
and epistemology)”.



with their legacy of French cultural domination,ffeted no conflict of cultural

identity.

The definition of an Arab has several aspects gameone who considers himself to
be an Arab, regardless of racial or ethnic origimg is recognized as such by others,
whose first language is Arabic (including any af varieties) (League of Arab States
2004), and who can trace his or her ancestry badkd original inhabitants of the
Arabian Peninsula. Also, Arabs can define themselpelitically as residents or
citizens of a country where Arabic is an officialrational language, or is a member
of the Arab League. This definition would cover mdhan 300 million people. The
importance of these factors in identifying who s Axrab is estimated differently by
different groups. The researcher thinks most pewable consider themselves Arabs,
do so on the basis of the overlap of political Anguistic definitions. However, some
members of groups which fulfill both criteria rejethis on the basis of the
genealogical definition (for example Lebanese Maes). Not many people consider
themselves Arab on the basis of a political dabnitwithout a linguistic one (for
instance, some Berbers and Kurds were in somericstaircumstances seen as
Arabs). According to Touma (1996, p. xviii), "Anrdb’, in the modern sense of the
word, is one who is a national of an Arab stats, ¢t@nmand of the Arabic language,
and possesses a fundamental knowledge of Araltitnasli that is, of the manners,
customs, and political and social systems of theu" By this, it is improper
however, to assume that Libya has a set cultureclwis either collectivist or

individualistic. Libya does not have a singulartatg because it is not homogeneous.
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1.2.2 Libyans

According to Obeidi (2001), it can be said thaigieh and family are the most
significant aspects of Libyan identity. In Libyancgety, one of the main source of
values, ‘or may be the first, is religion in syrobis with social values, which are
gained by individuals’ interaction with their sogieThis fact might give us a hint of
what cultural tendencies Libyans have in termahefindividualistic and collectivistic

values that they hold (see section 2.6.1), ancetbex, what communication styles
they might use (see section 2.8).

Traditionally, Libyan society has been charactetizby close interpersonal

relationships, where individuals have a networlcloSe ties ‘family, relatives, and

neighbors’ and weak ties ‘far distant tribe relaiv(Barakat 1993). This traditional
socialization process takes us to GranovetterislartThe Strength of Weak Ties’

(Granovetter 1973) where he describes the naturea ofelationship between

individuals ‘nodes’ in terms of the consequencesafo entire network. Hence “weak
ties” serve as a bridge between concepts that idescelationships and those that
describe entire networks. The two strengths of Gratier's argument are that
individuals with a few weak ties will be disadvayea in terms of information from

distant parts of a social system, and will be ldito local news and views of their
close friends; and, at the same time, weak tiesh&lp to make integration within a
society easier and therefore, the society morereohe

The importance of this study stems from a perceiveed to explore Libyan society
and Libyans’ ways of communication more. Furthemndittle research has been
undertaken in Libya, especially with regard to erdtand communication studies. In
the next chapter, the researcher will look at celtand its elements that might

influence Libyan postgraduates’ ways of communazati
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1.3 Colonization and Decolonization of Libya

Libya was controlled by the Ottomans from the sxrth century until the early
twentieth century when the Italians began theirgemst. Although the Ottomans
quickly ceded control to the Italians in Octoberl19the Senussi sect of Libya
resisted the Italians aggressively. This resistamecginued until the 1930s when the
head of the resistance, Omer Al-Mukhtar, was captuand prosecuted. Libya
achieved independence in 1951 as a result of tes#tance and due to the collapse
of the ineffective colonial masters during the Set®orld War. Italian control was
transferred to Britain and France in the 194051949, the United Nations passed a
resolution supporting independence and set up &rnational commission to
supervise the transfer of power. Following Libyaisependence, King Idris (1951-
1969) was proclaimed the monarch of Libya, but w@sn by elements of his own
army to be too closely connected to western po@dosirani 1991). A group of Arab
nationalists, led by young army officers includidduammar al-Qadhafi, led a
successful revolution in 1969. Qadhafi sought ttionalize Libyan oil and other
industries, thereby preventing further westernrfetence in local affairs (Hourani

1991).

1.4 Religious Life

After the death of the prophet Mohammed (Peace BenlUHim) (PBUH) in 632 AD,
Islam spread quickly to neighbouring regions (elggypt, Libya) and it was
transformed from a small religious community intaymamic political and military
authority. During the seventh century, Islam redchibya, and by the eighth century,
urban centres had become substantially Islamic,widéspread conversion of the

nomads of the desert did not come until after lagge invasions in the eleventh
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century by Bedouin tribes from the East. By thatej nearly all residents in Libya
had become Muslim. Religious belief in Libya stesss unity of religion and state
rather than a separation or distinction betweertloe and even those Muslims who
are not particularly observant tend to retain Istatmbits and attitudes. Since the
1969 coup, the Qadhafi regime has explicitly attemdpo reaffirm Islamic values

(e.g., prohibiting alcohol), enhanced the appremadf Islamic culture, elevated the
status of Quranic law and, to a considerable degmaphasized Quranic practice in
everyday Libyan life (El-Fathalgt al. 1980). This was mainly due to the opposition
the regime faced from religious leaders who hadvedr under the monarchy.

Consequently, the current regime has been suct@ssithering to Islamic principles

which the monarchy had not followed, such as thgmseerning usury and the dress

code (e.g., the head scarf ‘hijab’) (Obeidi 2001).

1.5 Languages of Libya

All but a small minority of the Libyan people arative Arabic-speakers and thus
consider themselves to be Arabs. Arabic, a Senaitiguage, is the mother tongue of
almost all peoples of North Africa. Three levels tbeé language are discernible:
classical - the language of the Quran, modern atandhat meets most of the
requirements of classical grammar, but which hasuah smaller vocabulary and is
the form used in the present-day press; and regmibpquial dialects. In Libya,
classical Arabic Language is used by religious ées}d modern standard Arabic
appears in formal and written communication andetomes in schools. Libya has a
wide variety of dialectal forms and a little outsithfluence in the form of ‘Italian’,
and speakers can identify each other by local usagenstance, in the eastern part of

the country, the dialect is different from the omsed in the south or in the west part.
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The difference can be found in vocabufaapd in the intonation of utterances, but all
of the dialects are easily understood by Libyankyan dialects are not written and
they do not conform to the classical or standalestuNiloofar (2003) points out that
spoken Arabic is the mother tongue of all Arabs; that classical Arabic is not.
Currently, all those spoken dialects are under simeat as the determination to enter
the ranks of the educated that can use spokenasthAdabic can nudge people away

from the language they use at home.

Libyans often speak of standard Arabic as a wide Beautiful, difficult and hard to
learn. They look at the Arabic language and cultasecommon deep historical
elements to share with other Arab countries. Irt,fatt Arabs look at the Arabic
language as a cornerstone of Arab nationalism arsynabol of Arab creativity
(Obeidi 2001). In the 1970s, English began to ogaupincreasingly important place
as the second language of the country. It was taugim primary school onwards,
and in the universities, numerous scientific, techin and medical courses were
conducted in English. Up to the present time, thera huge interest in learning the
language and speaking it. This can be seen indtegovernment policy with regard
to implementing the English subject in elementargt aecondary schools and within
universities (General People’s Committee 2007).0Alsome government jobs
demand proficiency in the English language as aroaierion for certain jobs. This
has encouraged people to learn the language anenlcasiraged them to learn other
languages as well (e.g., French and ltalian). With large number of private
language schools, learning the English languagebeasme widely available and

there is no difficulty whatsoever to access it. Mtitiis encouragement and the rise of

2 Car =Sayaraandcarahba Woman =whaliya andmara (Eastern and western dialects of Libya),
respectively.
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interest in learning the language, English has iecwidely spoken and understood.
This does not mean that the British culture is e®peed by learning the language. It
is still difficult and unrealistic for Libyans to nderstand the British culture.

Consequently, they tend to approach British peaplk their English influenced by

their own cultural background. This might translateto pitfalls and

misunderstandings that can occur when Libyansem\Britain for the first time.

1.6 Structure of Libyan Society

At independence time in 1951, the Islamic and tiawal way of life still dominated
Libyan social life. This traditional way of life‘religious and tribal practices’ - found
its way into government policies and into the regjiitself. But the discovery of oll,
however, released social forces, so that the toadit forms could not be included. In
terms of both expectations and ways of life, tree@ider was permanently disturbed.
The various pressures of the colonial period, iedeence, and the development of
the oil industry did much to change the bases b&nisociety, and to change the tribal
and village social structures. In particular, a®neenic change spread into the
countryside, rural people were inspired by modeayswof life. Values and norms,
too, began to change under the impact of the netgrralism and wealth. Society, in
this economic context, was structured by patrimloana client relations, an honour
ranking system; and the idea that society constitain earned possession of the ruler
(Barakat 1993). From the time of revolution in 29é&nd with the new wealth from
oil and despite relentless government-inspiredreffto remake Libyan society, the
pace of social change was slow, and the countryairesd one of the most

conservative in the Arab world (El-Fathayal 1980).
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The attractions of city life, especially for the wm and educated, were not
exclusively material. They looked at it in a widsacial context because they tended
to be sociable. Historically, the Arab individualsbntext seems to be that of the
family. Social means family. Migration, travelliradbroad for study and the pressure
to find work, of course, eroded the validity ofglgeneralization, but anybody who
has visited an Arab home will have seen the pleagot from family relationships
that go beyond the family to clan and tribe (Al2006). So, of equal importance to
enjoying a wider range of social, recreationalfunall, and educational experiences,
was one a main motive to encourage the young am@dhcated to leave their own
surroundings and move to the cities. Gradually, ¢itg way of life has spread
throughout the country, weakening the communityddectivity and replacing old
divisions that were based primarily on family backqd - where, for example,
family members and blood relatives used to liveselto each other. Now a block of
flats in a city has to accommodate different pedpen different families and tribes.
This new way of housing makes communication betwéenmembers of society
more open and makes it easier for them to integséte each other. As a result,
individuals are more likely to make new friendshéy are geographically close (Feld
and Carter 1998). This has made communication reasi interaction is now more
about daily life issues and concerns. This hasttedhcome becoming the basic
determinant of differentiation between residentiedighbourhoods (Yapp 1996).
Italian hegemony also altered the bases of so@thdtion somewhat, but the change
was superficial and transitory; because what liegohd the family is the clan as a
subdivision of the larger collective, the tribe. Nioe suggests that these relationships
are all harmony, but behaviour is effectively mainéd by two constraints: the ever-

present dangers that lie outside the group, anthteenal balancing of responsibility
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within the group (Allen 2006)Libya did not receive a heavy infusion of European
culture during its period of colonization under thalians. As a result, the Libyan
urban elite did not suffer the same cultural egfeament from the mass of the people
that occurred elsewhere in North Africa such aslgeria and Morocco. At the end
of the colonial period, vestiges of Italian infleendisappeared quickly, and the Arab

Muslim culture began to reassert itself.

In Libya, the basic social units are the extendsdilfy, the clan, and the tribe, and
being sociable implies affiliation with home, on@w/n privacy, yet independence.
Libyan society is not individualistic in the serthat being sociable implies giving up
privacy and independence and going out into theldvar be with others. For an
individualistic society (see section 2.4), to sceméent, the context of family tends to
be weakened and even undervalued, from school aiswBut for an Arab as well as
for Libyan individuals, family continues througliei(Allen 2006). In the mid-1970s,
the Libyan government had come to look upon tribaanization and values as
hindering its policies. The government viewed tsil#s obstacles to modernization
aims such as building schools and creating roadsibal lands. Consequently, the
government sought to break the links between tha population and its traditional
leaders by focusing attention on the new elite,tte@lernizers who represented the
new leadership. The countryside was divided intmesothat crossed old tribal
boundaries, combining different tribes in a comnemme and splitting tribes in a
manner that weakened traditional tribal institusicend the force of local kinship
(Obeidi 2001). Tribal leaders, however, overlookieg government efforts to
encourage members to drop tribal affiliations amdepin tribal lineage, remained
strong. This was remarkable in the light of thd that many tribes had long ago shed

their Bedouin trappings, and had become agrariegers. In effect, the government
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had brought about the abolition of the tribal systeut not the memories of tribal
allegiance. According to two studies conducted b¥&haly and Palmer (1973 and
1994 respectively, cited in Obeidi 2001), attachtmeand loyalty towards the tribe
were very clear and quite strong, and more thagetiquarters of tribe members were
still proud of their tribe and of their membersimipit. These results support Obeidi's
findings (2001) that a strong tribal role existssoriety, and government policy had
not succeeded in weakening its system and meadgmification (Obeidi 2001). On
the contrary, in the late 1990s, the Libyan regmeedised the importance of the role
of the tribe within Libyan society in terms of gapport for government policies. Yet
the attitude shown was a generally mild one; tivess little opposition to the new
programmes and some recognition of the governmefiitgs on behalf of the tribes.
And this remains up to the present day. Loyaltyfamily and tribal affiliation is
deeply rooted in Libyan society. In my researchyill look at these social values
(family orientation) and how they can affect théen&aours of Libyan postgraduate

students when dealing with others, in this cash thié British.

1.7 The Family

The family is the dominant social institution thghuwhich persons and groups inherit
religious, class, and cultural affiliations (Barak&93). Family life basically rests on
religion in the form of ‘Islamic’ teachindgQuranic and the sayings of the Prophet
‘PBUH’), and it is considered as a main structufehoman society, providing a
secure, healthy and encouraging home for paredtgwing children. Family life is
the very breeding-place for human virtues sucloes, lkindness and mercy, and it is

considered by all Libyans as the most secure refggnst inward and outward

% The Prophet (PBUH) said: "The best of you areghsko are best to theahl (family), meaning
spouses and children. And | am the best of youytdamily."
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troubles. Social life in Libya is mainly based @mily life and this extends not only
to blood relations but also encompasses the woide-family of Muslim$ without
any sensitivities or bias towards any sector ofréiigion - ‘Sunni or Shiite’. Family
is considered as a source of identity. A studyiedrout by Amal Obeidi, to explore
the different dimensions of identity sources fobyans, found Islam and Arabism at

the forefront, and found that family is also of smierable significance (Obeidi 2001).

Social life in Libya centres traditionally on andimidual's loyalty to the family.
Ascribed status often outweighs personal achievemien regulating social
relationships, and the individual's honour and iiygare tied to the good reputation of
the kin group, and the success or failure of aividdal becomes the responsibility of
the whole family (Barakat 1993n traditional North African society, family shei&h
rule as absolute master over their extended fasnidiad in Libya the institution seems
to have survived somewhat more steadfastly thaawblere in the area. Despite the
changes in urban and rural society brought abouh&y1969 revolution (as referred
to in section 1.4), the revolutionary governmers hegpeatedly stated that the family
is the core of society. The very concept of fanmlyArabic life reflects such mutual
commitments and relationships of interdependenderetiprocity. The word family -
‘Ahl’ - means ‘to support’, and it “...provides sedyr and support in times of
individual and social stress” (Barakat 1993, p.. 9@)Libya, for example, as in any
other country, everyone has his own role to plagr Fstance, the father as a
provider, the mother as a homemaker, and the emldhange their role from being
independents to being supporters once their pareath old age. This might explain
why, in Libya, some parents refer to their childiesh ‘sanads’ supporters (Barakat

1993). Libyan individuals tend to subordinate thgersonal interests to those of the

4 See Barakat (1993), Chapter 7.
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family, and consider themselves to be membersgrbap whose importance tends to
outweigh their own as individuals. Loyalty to fagndnd tribe outweighs loyalty to a
profession or class, and inhibits the emergenceeof leaders and of a professional

elite.

1.8 Summary

In this chapter, a clear definition of Arabs and.dfyans is provided in addition to a
consideration of the place of religion and how itigplemented in the daily life of
Libyans. We also showed how Libyans look at otheopgbe who share the same
religion, and how they relate to each other. Farifidyhas been discussed and how it
affects their thinking about their lives as indwads and collectives. This leads us to
the next chapter where we will look at culturalued in more detail, and consider
what factors that might influence the communicatistyles of Libyans. More
specifically, the relationship between the congswt individualism and collectivism
as perhaps the most commonly cited dimensionsanrttercultural communication
literature (Fiske 2002) and communication styledl we reviewed and will be
reflected on the participants of this study as emtiVistic-oriented individuals.
Chapter Three will address the research questiodstlae methods used in this
research; looking particularly at the procedurehoiv the quantitative and the
qualitative data are analysed: the ‘pre-analyseggest’. In Chapter Four, ‘data
analysis’, will be addressed in terms of constngtihe factors in each theme of the
study ‘CS, values and SC’'. The qualitative data al organized by NVivo 8 in order
to investigate patterns and trends in terms oftkienes constructed in the factor
analysis section. This leads us to the discussiapter in which both qualitative and
guantitative data will be combined and discusseagddition to other themes revealed

in our data e.g., body language. The final chaptevides conclusions to the main
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results and will set forward any suggestions fothier study based on our research

investigation.
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ChapterTwo ‘Literature Review’
2.1 Introduction

Researchers on cultural differences in communinagtgles(CS) argue that different
cultures have different CS. Gudykunst and Ting+hieg (1988) for example, argue
that low-context (LC) and high-context (HC) commuation are predominant in
individualistic and collectivistic cultures, respigely. This chapter discusses relevant
literature about culture and cross-cultural comroation. More specifically, it
addresses the influence of cultural individualisiNY) and collectivism (COL)
tendencies (see section 2.3), values (see sectibh)2and cultural self-construals
(SC) (see section 2.7.2) on CS. Firstly, it looks a tiotions of culture and cross-
cultural communication, then it discusses how calttan be treated as a theoretical
construct in theories of communication by focusmg one cultural dimension -
‘Individualism-Collectivism’. Secondly, it links #hdimension of cultural variability
to specific cultural norms that influence commutima behaviour (see section 2.6).
Finally, the researcher tries to make it clear thatbehaviour under investigation is
linked to individual-level factors (e.g., self-congls) that can mediate dimensions of
cultural variability.

It is hoped that by considering these ideas, thelevbhapter provides a theoretical
background as a basis for an investigation of holyadn postgraduate students’

communication appears to be influenced by their owltural values orientation.

2.2 Culture and Cross-Cultural Communication

This research study investigates the communicatigerience of a group of Libyan
postgraduate students with British citizens inthe€ In view of the rising need for

dialogue among nations to facilitate cross-culturtemmunication, cross-cultural
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communication has become a requirement for suénasslay’s pluralistic societies.
If one is able to communicate cross-culturallystbnables one to be more productive
in interpersonal contacts and decreases the pidpaifi mutual misunderstandings.
Chen (2003) argues that the interdependence ahtéeational community calls for
more skilful interactions across nations and acliogsiistic boundaries. According to
Thomas and Inkson (2004), cultural intelligenceraguired for bridging cultural
segregation and for cultivating cross-cultural tielaships. These authors advise that
being mindful of cultural differences, as well aarning how to behave and perform
in different cultures, is required for cross-cudurcommunication competence.
Keesing (1974) argues that culture provides its bemnwith an implicit theory about
how to behave in different situations, and howrti@iipret others’ behaviour in these
situations. Kluckhohn (1954, p.924) suggests tRaflttre is to society what memory
IS to individuals".Thus, culture can be viewed as the collection dbrmation,
experiences, ideas, and so forth that have beerdfaseful, are widely adopted, and
considered worth transmitting to future generatioAdsso Boas (1930 cited in
Monaghan and Just 2000, p. 37) suggests that Itureu embraces all the
manifestation of social behaviour of a communihg teactions of the individual as
affected by the habits of the group with which hed, and the product of human
activities as determined by these habits”. In senabcieties, in which people merely
fall into categories in terms of age, gender, hbokk and descent group,
anthropologists believe that people more or lesgeslhe same set of values and
conventions. People in such societies remaineshglyaconnected to their common
culture. But in the case of large societies, theteat of culture is shared in its broad
principles, and individuals in such societies dd sbare the same culture codes

precisely, as people undergo further categorizabignregion, race, ethnicity, and
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social class. According to Mead (1937 cited in Mgimen and Just 2000, p. 41),
“...culture is less precise. It can mean the foohsraditional behaviour which are
characteristic of a given society, a group of siie$e or of a certain race, or of a
certain area, or of a certain period of time”. Brffint definitions of culture reflect
different theories for understanding, or criteriar fvaluing, human activity. The
United Nations agency UNESCO has defined culturghas"”...set of distinctive
spiritual, material, intellectual, and emotionahtigres of society or a social group,
and that it encompasses, in addition to art amdalitire, lifestyles, ways of living
together, value systems, traditions and beliefsSNESCO 2002). In differentiating
between different cultures, Triandis (1994) mergitmat time, language and place are
important in determining the difference betweerfiedént cultures (see section 2.5 for
more details about culture elements). In this ressple researcher is inclined to agree
with Gregen (1985), who points out that language isarsh tool for manipulating

abstract and subjective concepts.

This takes the researcher into the complex relshignbetween communication and
culture. First, cultures are created through compation; that is, communication is
the means of human interaction through which caltwharacteristics - whether
customs, roles, rules, rituals, laws, or othergoatl - are created and shared. It is not
so much that individuals set out to create a celtinen they interact in relationships,
groups, organizations, or societies, but rather ¢blures are a natural by-product of
social interaction. In a sense, cultures are tlesidue’ of social communication.
Without communication, it would be impossible teggrve and pass along cultural
characteristics from one place and time to anotbee can say, therefore, that culture
is created, shaped, transmitted, and learned threogymunication. The reverse is

also the case; that is; communication practices largely created, shaped, and
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transmitted by culture. To understand the implarati of this communication-culture
relationship, it is necessary to think in termsoofyoing communication processes
rather than a single communication event. For examphen a three-person group
first meets, the members bring with them individilalughts and behavioural patterns
from previous communication experiences, and franerocultures of which they are,
or have been, a part. As individuals start to eagagcommunication with the other
members of this new group, they begin to createt afsshared experiences and ways
of talking about them. If the group continues tderact, a set of distinguishing
histories, patterns, customs, and rituals will egol Some of these -cultural
characteristics would be quite obvious and tangibleh that a new person joining
the group would encounter ongoing cultural ‘rulés’ which they would learn to
conform through communication. New members woulidiurn, influence the group
culture in small, and sometimes large, ways, ay thecome a part of it. In a
reciprocal fashion, this reshaped culture shapes dbmmunication practices of
current and future group members. This is truenyf @lture; communication shapes

culture, and culture shapes communication.

Arasaratnam (2004) proposes a model of the ‘Intenal Speaker’, as perceived by
participants from fifteen different countries, whas certain skills that enable him/her
to mediate between different cultures and take quer@pective of critical cultural

awareness, that leads to new insights into their asvwell as the other culture. This
cultural competence component is made up of empattifude, listening, experience
and motivation. Empathy was defined as the abibtyparticipate in cognitive and

emotional role-taking behaviour (Spitzberg and @hpa984). Attitude towards other
cultures is defined as a positive, non-ethnocerdigposition towards people from

other cultures. Listening is defined as interactimwolvement (Cegala 1981),
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cognitive and behavioural engagement in a conversaExperience is defined in
terms of a number of dimensions such as experiefdesing abroad, travelling
abroad, and specific training in intercultural coomcation, and close personal
relationships with people from other cultures. Hinamotivation is defined as the
desire to engage in intercultural interactions ttee purpose of understanding and
learning about other cultures. This model of intéiraal communication competence
(ICC) is one of the few models that has been coottd based on descriptions of
competent intercultural communication from multiglgltural perspectives, and it is
important that its utility is explored further, laecse it holds the possibility of helping
us understand competent intercultural communicaéisirecognized from different
cultural perspectives. This model proposes a alkgeneric, bottom-up approach to
eliciting definitions and dimensions of interculicompetence. It is not like Byram’s
(1997) model which was based on his own experientiee European context where
he proposed the main aim of inter-cultdredmmunication, is to find out more about
other cultures in a real life context, and to béedb convey something about one’s
own culture, to confirm or reject one’s prior knegde and beliefs about one another,
and to make new friends. The prerequisite for ssgfaéinter-cultural communication
will, therefore, be a positive attitude towards dtkeer cultures that requires one to be
curious and to be open to new impressions, wilang able to decentre from one’s
own culture and to take on new perspectives. Bycéamfied that the interaction
factor (see Byram 1997) includes a range of comaoatioin forms, including verbal
and non-verbal modes and the development of litigusociolinguistic and discourse
competence. This, however, may support what has lstated earlier about

communication shapes culture, and culture shapasncmication.

® Cross- and intercultural communications are usttéhangeably to reflect communication between
people from different cultures.
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To view the relationships between people in difiéreultures, communication
scholars are not interested in ‘culture’ per sd, uBse operationalized notions (e.g.,
self-construals, individuals’ values) as independeariables that might affect the
dependent variables (i.e., communicative behavjoditserefore, we can look at the
elements of culture as shared standard operatowpg@ures, norms, values, and habits
about interacting with the environment. Social scagheory describes how ideas, or
concepts from the world around us are represemtdtia brain, and how they are
categorized. According to this view, when we sedhamk of a concept, a mental
representation or schema is "activated”, bringmgnind other information which is
linked to the original concept by association. Tlastivation often happens
unconsciously. As a result of activating such sa®nudgements are formed which
go beyond the information actually available, simoany of the associations the
schema evokes extend outside the given informatibis. may influence thinking and
social behavior regardless of whether these judge&mnare accurate or not. For
example, if an individual is introduced as a studen"student schema" may be
activated and we might associate this person watld@mic life, or past experiences
of students that we remember and which may be itapbto us. Since this perception
and cognition depend on the information that is gach from the environment, the
elements are more important in this study than d¢bacept of ‘culture’ itself.
Therefore, for this study, this concept will be ked at as what gives individuals’
characteristics, no matter where they were borthat total communication
framework of words, actions, postures, tones otepofacial expressions, space, and
materials, the way they work, and how they definentselves (Halet al. 1990).

Needless to say, a culture cannot be charactebyet single concept (Fiske 2002).

® See Widmayer, S. A. (non) Schema Theory: An Iniotion. Available from:
http://www2.yk.psu.edu/~jlg18/506/SchemaTheory.[REtrieved 29/07/2010
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While the concept of individualism-collectivism aridgh- and low-context (see
sections 2.3 and 2.8) may illustrate one aspesboikty in a categorical way, it is not
the only approach that can be used to capture dhwlexity of a culture. Culture,

according to Fiske (2002), is neither black nor tehbut a rainbow of colours.
Therefore, the concept of ‘culture’ in this reséacontext will refer to a small society
(i.e., Libyan postgraduate students in the UK), ngh@eople fall into certain

categories of age, gender (i.e., male studentsl),ptace of residence (i.e., the UK),
who more or less share the same set of values {eegbelief in the importance of

education) and conventions.

The concept of ‘cross-culture communication” wasireel by Hinner (1998) as the
ability to communicate verbally and non-verballyttwmembers of different cultures,
and in such a way that communicative messages wete given incorrect

interpretations. Gudykunst and Young (1984) suggkghat familiarity with the

culture where communication takes place is a kayppoment for any successful
cross-cultural communication. Williams (2003) pieal indicators of the acquisition
of cross-cultural communication skills. These iadiars include flexibility (open-

mindedness), cultural empathy, and personal stnefsgability). Other skills include

being sensitive to cultural differences and budgdimter-cultural understanding (Ewert
2000). Similarly, Barrera and Corso (2002) clainmatthrespect and reciprocity
symbolizes skilled cross-cultural dialogues. Acaogdto these researchers, respect
refers to the awareness and acknowledgement ofdaoes between people, and
reciprocity is a situation in which two individuaggve each other similar kinds of
help or special rights.

Even though, there are several theoretical modeistercultural communication, it

was necessary to continue the quest for a souncemparically validated model of
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ICC. As explained earlier, the five variables ofagsaratnam (2004) associated with
ICC emerged from descriptions of competent inteéocal communicators as
perceived from different countries. The resultsaofurther testing of this model
(Arasaratnam 2006) mostly supported the previoudanwith a new finding in the
relationship between empathy and ICC. The new tesaleal that there is a direct
relationship between the two that may provide asipbs explanation for situations
where people are able to exhibit effective and eyppate behaviour in intercultural
situations, despite no prior exposure to or expesewith people from other cultural

backgrounds.

2.3 Individualism (IND) and Collectivism (COL)

Understanding communication in any culture requigeseral cultural information
(i.e., where culture variability influences and/hapes communication, and vice
versa) and cultural-specific information (i.e., thspecific cultural constructs
associated with the dimensions of cultural varighilThere are dimensions with
regard to which cultures can be different or simillaat can be used to try and explain
communication cross cultures (e.g., Hofstede 198 comparative study of work-
related values by Hofstede (1980) covers a largebeu of cultures, with regard to
which he identified four cultural dimensions on wahhiall cultures covered could be
given a score. The four dimensions can be relatedbaisic anthropological and
societal issues. Those concepts are worth mengamd potentially useful, but weak
in terms of their application to nation states ashele (McSweeney 2002). A major
problem of Hofstede’s (1980) work was that the meament was at the country
rather than at the individual level. In additione tpopulations studied in the surveyed
nations were middle class and they representedramaegment of the population,

and this further limits the validity of comparistetween countries. Although with
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little empirical evidence that the dimension of INDIDL is a useful descriptive
mechanism to explain cultural differences in comioation styles (Vornowet al.
2002), cross-cultural researchers (e.g., Gudykandt Lee 2000) suggest that IND-
COL is a major dimension of cultural variability iwh can be used to explain
similarities and differences in the behaviours mdividuals from different cultural
backgrounds (see section 2.5). Although, some otesearchers found that very
rarely is a culture completely individualistic asrapletely collectivistic (Fiske 2002).
For the purpose of this study, taking into accdhetoccasional indiscriminate use of
IND-COL to explain cross-cultural differences in nomunication styles, the
dimension is not applied in this study as a diraetsure to classify Libyan cultures
or to explain communication styles of postgradualbgan students in the UK, but as
a starting point to look at a deeper classificatioh individuals in terms of
unsupported assumption of cross-national differenoeIND-COL (self-construals
theory, Markus and Kitayama 1991).

According to Hofstede (1997), IND-COL reflects tpesition of the culture on a
continuum in which individualism is identified asharacteristic of cultures in which
“...the ties between individuals are loose: eveeymnexpected to look after himself or
herself and his or her immediate family” (Hofstet@97, p.51). In these cultures,
people are emotionally independent from groupshages belonging to many groups,
but where the groups do not exert a strong infleeme the individuals’ behaviour
(Hofstede 1980). Individuals who maintain indivitisic preferences view the self as
independent of groups (Triandis 1988). On the othend, collectivism has been
identified as “...a set of feelings, beliefs, babaval intentions and behaviours related
to solidarity, concern for others, cooperation aghonembers of in-group and the

desire to develop a feeling of groupness with othembers” ( Kapooet al. 2003, p.
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687). According to these definitions, Hofstede’89Z) main idea is to place countries
on the IND-COL continuum, and to date, the consthas become the most widely
used in cross-cultural research (Voromal. 2002). For cross-cultural researchers it
has become necessary to critically evaluate thestast, and therefore, Triandis
(1995) suggests using new dimensions (horizontdl\atical culture§ to replace
IND-COL and to provide clearer distinctions betweka country and the individual
levels of analysis, so that individuals can be carag to one another in one society or
in one culture. Therefore, IND in this study wik looked at as a characteristic of
cultures in which people view the self as indepeh@dé groups, and tend to have that
sense of separation from family and community ispacific time and place (see
section 2.2). Individualists are expected to bére#iant, (think about the common
expressions: ‘Pull yourself up by your bootstraffStand on your own two feet’), so
people are expected to speak up and express #sional opinions, even if they're
contrary to those of the group. On the other h&Wl_ cultures are ones in which a
person’s identity is wrapped up in his/her groupwihich there is a feeling of loyalty
and responsibility. For example, the family would & universal example for this
orientation. In such a collectivist culture, people more likely to favour promoting
group harmony rather than expressing their contgegsonal opinionsHui and
Triandis (1986) identified some categories in whictlividuals’ feeling, beliefs and
actions are related to interpersonal concernsskying of material resources, (2)
susceptibility to social influence, (3) considevatiof the implications on ones’
decisions or actions for other people, (4) feelfignvolvement in others’ lives, and

(5) self-presentation and concerns of face.

" Triandis (1995) argues that individuals in horitad cultures are not expected to stand out fragir th
in-group, while members of vertical cultures arpented to stand out from their in-group, and people
tend to see themselves as different from others.
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As noted, there are many available approaches &sune IND-COL; Hofstede (ibid)
is influential, if criticized for its lack of rellality (e.g. Spector et al. 2001), level of
analysis (e.g. Oyserman et al. 2002), methodologlyimplications (e.g. Baskerville
2003) the researcher tried to avoid these problgyrisoking at a certain population
(Libyan postgraduate students) in a certain timeigg their study abroad, UK) and
the conclusion will not be taken for all Libyan pdgtion even though they might
give a hint for the tendencies of Libyan populatitowards the themes under

investigation (see section 3.2).

2.3.1 IND-COL and Communication

Hui (1988) and Hui and Triandis (1986), after symg the work of cross-cultural
anthropologists and psychologists from differentgaf the world, concluded that the
dimension of IND-COL can be used as a powerful téeal construct to explain the
relational differences and similarities betweertuas. For example, two studies were
carried out to measure responsibility-sharing betwendividuals, and the results
showed that collectivists were found to hold reklly favourable attitudes towards
sharing another’'s burdens and troubles. In anoshedy, collectivism and social
desirability were positively related for the Chiagsas the value of interpersonal
harmony seems to be a dominating value, but noivdmt Americans, where
independence is seen as a virtue (For more statkesuring IND and COL, see Hui
1988). Hofstede’s (1980) definition of collectivisras mentioned in the previous
section, if linked to the Libyan society discussedection 1.6 for example, can be
used to show that the way children are raised amat v¢ expected of them by their
parents, is leaning towards this view (i.e., tHat gollectivistic society), in which the
perspective exists that learning and developmerat $®cial, collaborative activity.
Vygotsky's (1978) theory of ‘social constructivisnalescribes this cognition process,
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where culture gives the ‘child’ the cognitive toofs.g., language) needed for
development, and adults such as parents and tsaafeethe means for this cultural
cognition. According to constructivist philosopltlge social world is not a given: it is
not something ‘out there’ that exists independédrihe thoughts and ideas of people.
Everything involved in the social world is made llnymans (IND or COL). The fact
that it is made by them makes it intelligible ten The social world is a world of
human consciousness: of thoughts and beliefs, edsicand concepts, of languages
and discourses, of signs, signals and understan@nmpng human beings, especially
groups of human beings, such as states and natiims. social world is an
intersubjective domain: it is meaningful to peopdeo made it and live in it, and who
understand it precisely because they made it andtdrome in it.

Vygotsky's theory especially emphasizes his behet learning is, fundamentally, a
socially mediated activity. There is an emphasisy@mbership of organizations as
well as an emotional dependence on them. In genatighcy is reduced due to the
heightened interactions between the individual dred collective (see section 1.6).

Vygotsky (1978, p. 57) states:

Every function in the [individuals’] cultural dexsgment appears twice: first, on the
social level, and later, on the individual levalst, between people [...] and then inside
the [individual] [...]. This applies equally to voltary attention, to logical memory, and
to the formation of concepts. All the higher fupncts originate as actual relationships
between individuals.

Individualism and collectivism exist in all cultgebut one tends to predominate in
individuals behaviours at specific times in specgituations. This conceptualization
of IND-COL is widely accepted among social sciestiof different cultural

backgrounds, suggesting general potential validitghe IND-COL construct (Hui

and Triandis 1986). This highlights what has beemtioned in section 1.7 to reflect
the Libyan society as being one that is classifigatlose interpersonal relationships
and orientation of the participants. This will Biscussed in more detail in section
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5.3. The basic understanding of the IND-COL dimensas explained in section 2.3,
relates the individuals’ dependence on the groamiff/, relatives and friends), his or
her SC as ‘I' or ‘we’, and on the context. In saleexperiments designed to
illuminate the cognitive structure of the privath and collective selves (we),
Trafimow et al. (1991) showed that ‘I' and ‘we’ self-cognitionsearencoded
separately in memory. To determine these cognitidhey used a self-attitudes
instrument where respondents from different cultbeekgrounds (Chinese and North
American) were asked to respond to 20 sentencédémpn with “I am.” Answers
that referred to collectives with which the subgebtid experienced a common fate,
were coded as collective, and answers that reféorpdrsonal experience, attitudes or
beliefs were coded as private. Respondents wesngme of two primes before they
completed the instrument. In one prime (independeney were asked to think of
how they were different from their friends and famirhe second (collective) prime
asked them to think of ways in which they were Emio friends and family.
Trafimow et al. (1991) found that with both cultures, the natuir¢he prime affected
the type of response produced, in a way that thdse received an individualistic
prime gave more private responses than those wtmivesl a collectivist prime.
Those results are very consistent with Triandi®8d) conceptualization of self as
explained earlier.

Triandis (1994) suggests that the basic advanca fiofstede’s (1980) formulation
of IND and COL is that we are all both independamd interdependent. Conditional
upon the two self-aspects’ development and thatsi, we may possibly be more of
one than the other. In conclusion, it seems likke§t two aspects of self in relation to
the collective can coexist, although most prioem@ts to measure IND-COL have

supposed a single bipolar dimension (Hofstede 1997)
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Measuring this construct, Hui's (1988) scale is posed of 63 items divided into six
sub-scales (e.g., spouse, friend, neighbour, @easuring “...the target specific
construct of individualism-collectivism” (ibid, 82). Triandiset al. (1986) used 21
items to measure IND-COL in different countries. Arplanatory factor analysis
revealed four factors that were considered to bancon aspects of the construct:
self-reliance with hedonisinseparation from the in-group, family integrati@md
interdependence with society. Triandis’ scorescamesistent with Hofstede’s (1980)
IND-COL scores. This instrument seems to captueebipolar kinds of difference in
IND-COL, but it is perhaps less useful as a meastithe two dimensions that are
theorized to compare self-construals. In geneha,focus on cultural differences in
the studies cited above makes them less useftiheas researchers appear to assume
that if there is a difference in communication betw two different cultures,
American and Arab cultures for example, it is doendividualism and collectivism.
This is not necessarily the case. Reflecting Anagriculture, for example, as an
individualistic culture, is “...a kind of joke” (@msky cited in Jack 2006, p.101).
Similarly, thinking of all Arab people at all timesd places in the relevant literature
as being collectivist-oriented individuals, in tbpinion of the researcher, is unfair.
This is simply because the number of studies careduan Arab cultures is rare, and
if there are any such studies, they are limitedemdain groups, times and places. For
this research, therefore, the researcher wouldeatttat Libyan postgraduate students,
as a small sample of Arab cultures, may or mayreptesent the Libyan culture as
collectivistic or HC in terms of their communicatistyles. This is simply because

Libyan postgraduate students may represent ond satagjory of the whole country,

8 The importance for individuals to have a good titoe‘spoil” themselves.
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where individuals more or less share the same fsetloes and conventions (see
section 2.2).

Researchers have recognized the strong influenae dhe’s cultural orientation
toward IND-COL has on one’s communication styled behaviours. These directly
affect one’s norms and rules, which guide everybelaviours in one’s primary
cultural orientation (Gudykunst al. 1996; Markus and Kitayama 1991).

There are general patterns of communication thpeapto be consistent with IND-
COL in each culture. For example, a study by €aal. (2002) to investigate the
conflict in style differences between individuadisand collectivists found, for
instance, that collectivists prefer compromisingd amtegrating more than do
individualists. On the other hand, avoiding strgteggpreferred among individualists
rather than among collectivists, but they do ndtediin their preference for the
dominating conflict style. Therefore, IND-COL is mgested in a unique way in a
specific time, place, and context in each cultuvhile similarities and differences
across cultures can be described and tentativeplaeed theoretically using
dimensions of cultural variability; cultural normdes and individual values and self-
construals.

IND-COL, therefore, tend to exist in all culturdsjt one pattern tends to be more
visible than the other in certain contexts (Gudystand Ting-Toomey 1988; Kapoor
et al. 2003). Members of individualistic cultures, for amxple, learn many
collectivistic values and acquire views of themsshas being interconnected with
others; the same is true in a collectivistic c@tufor instance, Gao (2000) discusses
the verbal and non-verbal communication issuesloh&€se immigrants to Australia
and shows that Chinese ability to express emotapficitly, as a collectivist value in

China, tends to decrease when they live in an iddalistic society such as Australia,
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although he admits the difficulty of distinguishibgtween what is cultural and what
is linguistic, and concludes that acculturafi@amd linguistic competence go hand in
hand.

In a recent major review and meta-analysis of 88iss on IND-COL, Oysermaet

al. (2002) highlighted the three most common measen¢rtools for INDEOL; (1)
the independent-interdependent self-construalsxpkined in section (2.7.2), (2) the
horizontal-vertical IND-COL scale (as explainedliesy and the IND-COL measure
(Hui 1988). In those measurements, there are a eumbdimensions, which can
distinguish individuals from different societiesich as the relationship to the group,
the role of hierarchy, the need to belong to a grolie use of language, and the role
of family. Those dimensions however prompted tiseaecher to look more deeply in
this construct (i.e., IND-COL) and use dimensionshsas SC and individuals’ values
to conduct his research.

To sum up, IND-COL might be present in all cultuteg the tendencies of certain
cultures might be different. This however couldileestigated by the tendencies to
SC (i.e. interdependent or dependent) and measimiingduals’ values that could be

manifested in the communication style of resporslérg. HC or LC).

° According to Sam and Burry (1995, p.10), accalion refers to “ ...the behavioural and
psychological changes that occur as a result abcobetween people belonging to different cultural
groups”
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2.4 IND and COL Views of Relationships

The degree of collectivistic orientation in a ségimay well influence the value of
relational concerns in conversation. Collectivissnover and over again allied to
preferences for affiliation and interpersonal canse(Hui and Triandis 1986),
protecting one’s face and maintaining face-to-feationships (Argyleet al. 1986),
and the “we” identity rather than “I” identity ( @ykunst and Ting-Toomey 1988).
When a person’s sense of identity is strongly coteteto interdependent relations
with others, the individuals tend to be very coneer about others’ feelings (e.g.,
family relationships). It may be difficult for pelgpfrom a collectivistic culture to
overlook the negative interpersonal consequencdbenf actions. Arab people, for
example, have been described as liking to workaugs and teams, and relationship-
building is considered as a priority (Allen 2006¢¢ section 2.5). This, however, does
not mean that they, Arabs, don’t pursue their owrspnal objectives. In collectivist
cultures, in which saving face is a significant tegtface-supporting behaviour (e.g.,
avoiding hurting the listener’s feelings, minimigirmpositions), rather than efficient
and direct behaviour, may lead to a desirable onécm the long run. As mentioned
in section 2.8.1, directness or indirectness imitgs the extent to which speakers
should avoid ambiguity and obscurity of expressibhne concern for clarity, which
has been classified as an individualistic orientafisee Kim 1994), typically means
the choice of more straightforward language behayifor example, if one’s primary
aim is to command, direct imperative forms (e.§hut the door (please)’, ‘Follow

me, don’t worry!’) at least make the speaker’smtitens explicitly clear.

38



2.5 Cultural IND-COL and Communication

After looking at why the concept of IND-COL has heesed in some literature to
show the differences and similarities in communacatetween individualistic and
collectivistic cultures, the discussion goes beytraelbroad explanation of these two
dimensions to an individualistic level, in explaigi the factors that mediate the
influence of cultural IND-COL on individuals’ commication behaviour. There have
been various studies using cultural IND-COL to disc various aspects of
communication (see Gudykunst and Ting-Toomey 1988 (1994), for instance,
investigates how cultural groups may differ in thperceptions with regard to
preferred communication behaviour. He argues thambers of individualistic
cultures are particularly concerned about makireggelves as clear as possible in
conversation, and view this aspect of communicatennecessary for effective
communication, more so than members of collectwistiltures. On the other hand,
the perception of the importance of avoiding hugrtithe hearer’'s feelings, and
concern with regard to not imposing on the heaserinterfering with the hearer’s
freedom of action, meant that ‘minimizing impositi was higher in collectivistic
cultures. We should notice that the salience otdheoncerns might differ cross-
culturally; and prior research confirms the impoda of these constraints in
conversation performance (Kim 1994). Although witlie critique to Hofstede’s
dimension of IND-COL involving looking at it in aemsse that each is bipolar
(McSweeney 2002), Triandis (1994, p. 42) statethe.two can coexist and simply
emphasised more or less [...] depending on the givat-urthermore, Schwartz and
Bilsky (1987, 1990) confirm the idea that the distion between values serving the

individual’s owns interests and those of the caile; are universally meaningful.
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Thus, the aim of IND-COL has been to derive a Usdimension for explaining

cultural differences in behaviour. However,

Researchers do not develop clear rationales ashio this dimension of cultural
variability is linked to the variables being studlieThese researchers appear to
assume that if there is difference in communicatompected between the United
States and a culture in... [Africa], for example, i# due to individualism-
collectivism. This is not necessarily the case.ividdialism-collectivism must be
linked to cultural norms and rules regarding sedfroup relationships. Furthermore,
the facet of collectivism (i.e., Undifferentiaterklational, coexistence) should be
specified (Gudykunstt al. 2003, p.12).

Kashima (1989), however, points out that there preblems with using this
dimension of cultural variability (IND-COL) to exgh individual level behaviours.
One of the problems involves developing causal anations. Kashima (ibid) argues
that is it impossible to test causal explanatioh®eahaviour based on cultural-level
explanations (i.e., culture cannot be controlledekperiments). Kagitcibasi (1994)
suggests that researchers need to isolate psyadtallggocesses that link cultural to
individual behaviour in order to test causal exptaons. Triandis (1989) and Markus
and Kitayama (1991) suggest that individuals’ selfistruals mediate the influence of
culture on behaviour. Schwartz (1994) suggestsdhiatral influences on individuals’
behaviour are mediated by individuals’ values. Adst by Brewet al. (2001) to
examine cross cultural differences in decision-mgkstyles among Anglo and
Chinese students found that Chinese students éxhilie collectivist tendencies in
making choices, and reasons for choice, and sdghehon avoidance, complacent
decision styles with only a small difference inaten to a vigilant style. The main
study was to test whether the IND-COL dimension iateg the relationship between
cultural-orientation (Anglo or Chinese) and resgansn decision styles (including:
avoidance, complacency, and hyper-vigilance). Tigal conditions stipulated by
Baron and Kenny (1986) for a mediating variableunexjthat there is a significant

relationship between: the independent variabletoe) and the mediating variables
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(IND-COL choice and IND-COL reason); the indepertdariable and the dependent
variable (decision styles); and the mediating \deiaand the dependent variable.
Another problematic area is mapping cultural INDIC@ specific samples from
individualistic or collectivistic cultures; as egghed earlier, IND-COL exist in all
cultures, but one tends to predominate. Consequethié respondents in a cultural
studies sample may not represent the predominémtaiuND-COL tendency.
Therefore, broad -cultural-level tendencies alon@noa be used to predict an
individual’'s behaviour. The individual-level factothat mediate the influence of

cultural IND-COL on individuals’ behaviour must albe taken into account.
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2.6 Cultural-Level Factors that Mediate the Influence of Caltur
IND-COL on Behaviour

In very general terms, in individualistic orientedltures, people in some contexts
(e.g., the workplace) may, to some extent, be destras task oriented; they value
productivity, and tend to prefer employees to fwllorocedure and instructions so that
they can work productively (Bass 1990). On the ottend, in collectivistic oriented
cultures, people tend to be interdependent witir thegroups, and tend to be more
concerned with relationships, group harmony andefan the workplace (Easterby-
Smith et al. 1995). However, it is increasingly evident thadgé predictions may be
less accurate in dealing with situations where ifipessues arise from intercultural
interactions in culturally diverse workplaces (Bramd Cairns 2004). For example, in
comparing leadership styles between Chinese andewemanagers, Wongt al.
(2007) found that neither manager differs signifita in terms of leadership
perceptions and power relations.

Ohbuchi, Fukushima and Tedeschi (1999) argue thilgativists in conflict situations
tend to be concerned with maintaining their relalips with others, whereas
individualists tend to be concerned with achievjugftice. Thus, collectivists prefer
methods of conflict resolution that do not destr@fationships (e.g., through
mediation), whereas individualists are willing to ©@ court to settle disputes (Leung
1987). Triandiset al. (1988) have defined individualism as the tendetacipe more
concerned about one’s behaviour in terms of onets ieeds, interests and goals.
In-groups are groups that are important to theemipers, and groups for which
individuals will sacrifice their own self-interegTriandis 1995). But Yamaguchi

(1994) expresses this view by saying that colléstivis explained, not in terms of
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fundamentally different cognitive organizations tfe self, but because it is

advantageous to the self in the long run.

Individuals may temporarily sacrifice their seltenest for a group so long as they can
expect rewards from the group in the long run. ERpectation of punishment by
group members can also motivate an individual emdbn personal goals in favour of
those of the group... This reasoning suggestscthilctivism among individuals is a
accompanied by a tendency to expect either positivenegative outcomes of
interactions with others. (Yamaguchi 1994, p.179)

Therefore, an element of a collectivist culturethat individuals may be asked or
encouraged to lower their ambitions or their peasguoals in favour of the collective
goal, which is usually the maintenance of a staigroup (e.g., family, tribe), and
much of individuals’ behaviour may concern goalatthre consistent with this in-
group’s goals. In Libya, for instance, individuaisgy be asked to marry someone
proposed by their parents, even if there is sometse in their lives for the sake of
the whole family. On the other hand, in an indidtistic culture, much of the
individuals’ behaviours would be consistent wittriwas groups (e.g., family, clubs,
co-workers) and there are different specific inugrodemands. If there are such
demands, the individuals’ contributions will be Mg segmented, requiring
contributions only at a certain time and place didiset al. 1988). An exception to
this, however, would be in the context of family.ithvall the above cited studies
using an IND-COL dimension in explaining communicatbetween cultures, other
researchers, however, say that it is pointlesdassify cultures as either collectivist
cultures or individualist cultures (Fiske 2002)gssection 2.3). Cultures should be
assessed and crystallized as a meaningful selbutithrbitrary labels. The researcher
has not seen any research that proves Libyan euttube a collectivistic oriented
culture without a comparison to other already dfiess collectivist or individualist

cultures. Fiske (2002) however has shown the fytif such an endeavour.
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2.7 Individual-level Factors that Mediate the InfluenceNib4
COL on Behaviour

In psychological studies, increasing attention l@an paid to how culture influences
the self and the individual’s higher psychologifahctions. As was mentioned in
section 2.2, culture is looked upon as a fundanhéeddure of human consciousness,
creating higher psychological functions, that iff-appraisal, emotions, cognition,
attitudes, values, and behaviour (Kolstad 2005;0#sky 1978). In this section, we
focus on individual-level variables such as selepption which, in cross-cultural
research, has mainly been restricted to comparisetvgeen subjects from the United
States and East Asian countries like Japan andaGHKialstadet al. 2009). Also to
another individual-level mediator, the values indihals hold (e.g., Kapooet al.
2003; Schwartz and Bilsky 1990). This study looks at labypostgraduate students
who are studying in the UK, and considers theif-sehstrual with regard to the
concepts of dependence and interdependence asnexpia section 2.7.2. Libya has
been characterised as a collectivist country, aedrésearcher believes that, despite
the lack of empirical verification, this label ascallectivistic culture has remained.
Therefore, in the next two sections, the researuehidiscuss these two individual
level mediators, and relate them to the commumnpatibehaviours under

consideration.
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2.7.1 Individual Values

Feather (1995, p.1135) defines values as:

Abstract structures that involve the beliefs thabgpe hold about desirable ways of
behaving or about desirable end states. Thesefdélascend specific objects and
situations, and they have a normative, or oughtrepsality about them. They have
their source in basic human needs and in societabdds. They are relatively stable
but not unchanging across the life span. [...]. Valuary in their relative importance
for the individual, and they are fewer in humbeairtithe many specific beliefs and
attitudes [...]. Thus, they are more abstract thétudes, and they are hierarchically
organized in terms of their importance for self.

Currently, values are conceived of as guiding pples in life, which transcend
specific situations and may change over time, gtigeselection of behaviour and
events and are part of a dynamic system with inttex@ntradictions. Schwartz (1990)
states that, according to the value domain typey tan serve both individualist and
collectivist interests. He believes that a persan lgold both kind of values, but one
tends to predominate, and they do not necessaniffict.

Schwartz and Bilsky's (1990) and Patai’s (1976¢dssion of Arab values, measured
values in different contexts. These values weresdbamn different scales. The 15
individualistic values in Gudykungt al's (1996) study obtained from Schwartz and
Bilsky (1990) include: an exciting life, a senseactomplishment, pleasure, ambition,
capability, independence, intellect, logic, trueeridship, love, happiness, self-
cultivation, and self-respect. These are all caests with Schwartz’'s (1992)
individualistic values. The other 19 values thahldsith collectivistic values were
acknowledged by Bond (1988) and Schwartz (1992s&€hl9 values are:- national
security, salvation, forgiving, help, honesty, paiess, industriousness, obedience to
parents, meeting all obligations, harmony with adhéeing cooperative with others,
solidarity with others, ordering relationships biatas and observing this order,
loyalty to supervisors, observing rites and socidgbals, moderation, being

interdependent with others (Gudykuestl. 1996).
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This part is important, as the dimensions that wimm values have different
conceptual bases at two levels. The Individualllexsdues system most probably
reflects the psychological dynamics of conflict acoimpatibility that individuals
experience in realizing their values in everyday life (Schwartz 1992; Schwartz and
Bilsky 1987, 1990). On the other hand, culturaleledimensions will probably reflect
the orientations of cultural groupings to demorstrhuman activities. Schwartz
(1994) has developed 10 individual-level motivasibriypes of values: power,
achievement, hedonism, stimulation, self-directiaimiversalism, benevolence,
tradition, conformity and security, to measure doamtent of an individual’'s values
that are recognized across cultures. Schwartzid)(tontent is likely to reflect the
major concerns that groups face and give expredsi@s values. Each of these 10
values is defined in terms of their central goag.(etradition defined as respect for,
commitment to, and acceptance of the customs asmkithat traditional culture or
religion imposes on the self, e.g., parental obemig Therefore, each individual—
level value represents a specific value type ifoesed when people perform in ways
that convey that value or lead to its attainmemh{fartz 1994). The 10 value types
are organized to represent individual’'s values, ‘ando significant omissions in this
set were revealed by review of the value categgtepgosed as universal in the social

sciences and humanities literature” (Schwartz 19989).

2.7.2 Self-Construals (SC)

The concept of self-construal (SC) evolved from aanparison of Western and
Eastern conceptualizations of the self (Markus &mdyama 1991). Markus and
Kitayama (ibid) frame SC as what people “...beliebewt the relationship between
the self and others, and, especially, the degreehich they see themselves as
separate from others and as connected with otljpr@26). The view of the self as
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separate from the individual's social context thesiphasizes autonomy and
independence (independent SC), while a belief & g&lf is as a constituent of a
broader social context. Their concept of self éniharacteristics and qualities of this
social environment called an interdependent SC gz Singelis 1994). While IND-
COL refers to a culture as a whole, SC refers ®itidividual's view of the self,
which may differ from that culture.
As was discussed in sections 2.3 and 2.7.1, theeimée of IND-COL and individual
values with regard to communication behaviourss #ection highlights the second
individual-level mediator (SC) and its influence @ommunication behaviours.
Singelis and Brown (1995fpr example, found that SC mediates the influente o
cultural IND-COLon high-context communication style.
The concept of self is central to an individual'srgeptions, evaluation, and
behaviour, as Markus and Kitayama (1991) argue feple use two different
construals of the self: independent and interdepein8C. Emphasising independent
SC is likely to predominate in individualistic awles, and emphasising
interdependent SC tends to predominate in collistitvcultures. For example, when
we say that some people are collectivists, we simptan that, in the case of these
particular individuals, the sampling of collectiviSnterdependent) themes is more
probable, and will occur in more situations. Withoeferring to the importance of the
context, we can define both independent and inpendgent SC as follows:-
* Independent self-construal involves viewing thé asla unique, independent
individual, whose behaviour is organized and magdeekerence to one’s own
internal feelings and actions, rather than by exfee to that of others (Markus

andKitayama 1991, p. 226)
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» Interdependence requires seeing oneself as padrodunding relationships,
recognizing one’s behaviour is determined and orgah by what one
perceives to be general norms of the others inretaionship (Markus and
Kitayama 1991, p. 227).

These two themes tend to overlap. Triandis (199%)ws some factors (e.g., age,
social class) that may influence or shape persemalencies toward one of them, and
explains individual's attributes in which indepentleor interdependent SC are
reflected. These attributes (e.g., motivation, tudes, norms, values, and
communication) are culture specific as, for exampkpople in situations where one
would expect collectivistically-oriented behaviousing individualistic attributes
when necessary. The best example to reflect thiseisise of the word ‘please’ in an
Arab family context. In dialectical Arabic (e.gs ased in Libya) in fact, the more
close the relationship is, the less likely thatyabs will use the word ‘please’,
because it sounds distant and formal, particulaitl family members. For example,
a father would perceive his son using the wordggegith him as formal and, to some
extent, as a tendency for independence. Insteag, Would tend to use other words
that may be considered by Libyans as being inforaral have no equivalent in
English such asMa-alesht®, or Wana bej in Libyan dialect’ to reflect their
politeness. For the communication attribute, fostamce, collectivists (Arabs) are
likely to say ‘we all share the same prosperity'yaur welfare is from ours’ (Barakat
1993) to show or strengthen group cohesion. Sudlesaare considered positives,
encouraged and rewarded in childhood (Patai 20@®Rkreas in individualistic
cultures, in certain contexfs individuals tend to maintain that mine is minésoa

silence in communication with others is perceivéfecently in that it may be, in

19 Ma-aleshimay also be translated as ‘excuse me’ in some otireexts
Y For example, in a context of a shared house byfawagn students
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some certain contexts, embarras§ing individualists when communicating with
people in general. On the other hand, silenceacarms a means of showing respect
and to maintain harmony for Arabs, as it is welblm that silence in a girls’ reply to
a marriage proposal is taken as an acceptancecanefléct her shyness. In this
particular context, eye contact may reflect interest on both sidederand female.
Markus and Kitayama (1991) also point out that pee@gho define their self-worth in
relation to the family, environment, or social uaite said to have developed an
interdependent SC mind set. Evidence shows thatatucial to some people in big
British cities to define themselves through the lijea of their interpersonal
relationships, and where these are weak, peoplemeak, lonely and marginalised
(Miller 2008). Therefore, the self-in-relation tothers includes an essence of
interdependence and of one’s status as a participaa large social unit. This
evidence may support Markus and Kitayama’'s (199@)yiraent that we, as humans,
are, to some extent, aware of both orientationd,am preference depends much on
the context and the social environment.

These SC are linked to various aspects of commitimcaGudykunstet al. (1996)
notes that the relationship between independenai8Cpreciseness (as explained in
section 2.8.3) exists, and this confirms Katnal's (1994) findings with regard to the
same relationship. Similarly the findings of Gudgktet al. (1996) and Kimet al.
(1994) with regard to the relationship betweenrggpendent SC and the concern for
other’s feelings are consistent. However, otheeasshers have found SC to be
useful, depending on the context, in predictingcgmecommunication outcomes and

conversational styles (Kim 1995), conflict strag=y(Oetzel 1998), being motivated

12\When you are asked about something very impostagitan answer is expected
3 Much of the girl's message is implied by who ieaking to her (e.qg., parent, brother, etc.), the
relationship and where they are communicating, etc.
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to comply with others (Park and Levine 1999), dmel ise of patient preferences for
participation in doctor-patient visits (Kiet al. 1994).

Gudykunstet al. (1996) assumed that using both independent aeddgpendent SC
can show different ways of communication. Theiradatoposes that communication
styles can be explained better by studying SC ratien cultural-level IND-COL or
individual-level individualistic and collectivisticalues.

Researchers and theorists, before conducting esaprgsearch, need to decide which
of the individual-level factors mediate the infleenof cultural level IND-COL with
respect to the communication variables they ardagxpg. Some variables may be
affected by one, and only one, individual-level ma&ar (e.g., an individual's values).
Others may be influenced by more than one mediatod, this is best found out
through data gathering. Recent inter-cultural nedeahas moved away from
explanations that admit only cultural predictorshoiman behaviour. A number of
communication researchers have started to empldiyidual and cultural variables
that influence behaviour (e.g., Gudykurett al. 1996; Gudykunst and Lee 2003;

Samovar and Porter 2004). Kim (1995) summarisesiipement in this way

Recently, the use of broad cultural variability dimsions has been criticized by
many authors for its lack of explanatory power [\When broad dimensions such as
individualism-collectivism or high versus low-corteare involved to account for
cultural differences, it is uncertain exactly homvehy these differences occur. The
use of cultural as post hoc explanation of obsediffdrences does little to help us
understand the underlying causes of behaviour §).14

Kim (ibid) suggests using both cultural and induadl variables to describe inter-
cultural and cross-cultural communication. Also,dgkunst and Lee (2003) put
forward the view that research that does not contaoth levels is, in fact,

inconsistent.
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2.8 Low- and High-Context Communication

Attention to communication between, or within, codis must be paid not only to
problems of language codification, but also to pgots of culture and cognition. One
way to explain variations in communication styles Hall's (1976, 2000)
differentiation between low-context (LC) and higbntext (HC) communication
styles (Hall 2000). Hall (ibid) states “I have obssl that meaning and contExare
inextricably bound up with each other” (p.36). Halidea is that, to understand
communication, one must look at meaning, contexitg @he code altogether.
Individuals learn how to behave and acquire elemeftvalues and belief systems
from three main areas: the family unit, the soemironment and the various social
networks to which individuals belong. These actnagdels of behaviour and
influence individuals’ acquired value and beliestgms. HC and LC are general
terms used to describe broad cultural differeneis. according to Hall (ibid), refers
to “...high-content communication or message as onewhich more of the
information is either in the physical context oteimalized in the person” (p.79), and
this style mostly exists between groups of peogte vend to have close connections
over a long period of time. Many aspects of cultihaviour are not made explicit
because most members of that group tend to know twhdo and what to think from
years of interaction with one another (e.g., retsj school friends). In HC cultures,
greater confidence tends to be placed on the nbavespects of communication
versus verbal communication. Individuals in HC eréds look for social information
about the background or context of the other (setan 2.2). On the other hand, LC

refers to the fact that “...the mass of informati®nwested in the explicit code” (p.79),

14 “The level of context determines everything aboatrthture of the communication and is the

foundation on which all subsequent behaviour r@stsuding symbolic behaviour)” (Hall 2000. p. 92).
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and this seems to be more so in societies wher@lgpeaend to have many
connections, but ones of shorter duration, or fane specific reason. In these LC
societies, individuals tend to value informatiorerfval or written) that indicates
“...others’ attitudes, values, emotions, and pa$taviours” (Gudykunst and Nishida
1986, p. 529).

Hall (2000) contends that “...the level of conteldtermines everything about the
nature of the communication and is the foundationvbich all subsequent behaviour
rests” (p.37), In an HC message, the meaningsttebd hidden within the context of
the communication and the relationship between itigeviduals, while in an LC
message the meaning tends to be invested in théswbemselves, in the explicit
code. This however leads the researcher to anatigeiment, which is outside the
scope of this research, that the pragmatic foragtefances used in Arabic cannot be
maintained through linguistic (grammatical and setich equivalenc€ in English.
Consequently, the researcher might question whethexgmatic translation
equivalence can guarantee a reasonable level afainuhderstanding in a foreign
language. The researcher initially find himselagreement with Krzeszowski (1984.
p.7), who admits that "...contrastive studies based fonctional (pragmatic)
equivalence require a separate extensive treatagetite number and the nature of
elements which can be compared is as yet undetedhimhe researcher would
suggest that pragmatic equivalence can only bedblagenerging the two pillars of
communication, i.e., the linguistic code and thategt at the moment of speech.
Janicki (1990) explains that almost any two expogssin a language can express the
same speech act, if we take the required pragnpatiameters into account. One

example borrowed from Janicki (1990. p. 51) illasts this point: "Can | talk to you

!5 Linguistic equivalence here means whether a Istiguinit in one language is pragmatically
equivalent to a linguistic unit in the target laage.
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now? It's almost five" (i.e., It's almost five, yémow | have to go at five, and you
know | really need to talk to you; can | talk touynow?)". This should mean, that the
level of equivalence should be more linguistic luseathe linguistic 'end’ (see Leech
1983) is more explicit in the utterances, and cantd knowledge can be limited to a
minimal level of shared knowledge in addition tméi, place and similar pragmatic
elements. Thus, a sentence such as: ‘Can | boroaw yen?’ does not need a high
level of pragmatic knowledge in cross-cultural conmmcation, unless it means
something other than the denoted meaning, whiduite possible. In other words,
cultural knowledge is almost nil in this utteranéecontext in this research is not
defined in the traditional sense of factors sucliras, place, etcthis is because all

of these and other features are incorporated mocbmmunicator's free choice of
context, the choice being limited only by the commigator's socio-cognitivié

environment:

A context is a psychological construct, a subsethef hearer's assumptions about the
world. It is these assumptions, of course, rathantthe actual state of the world, that
affect the interpretation of an utterance. A conhtéx this sense is not limited to
information about the immediate physical environtnen the immediate preceding
utterances: expectations about the future, scientifpotheses, anecdotal memories,
general cultural assumptions, beliefs about thetahestate of the speaker, may all play a
role in interpretation (Sperber and Wilson 19861pp 16).

Gudykunst and Ting-Toomey (1988) argue that LC camgation tends to
predominate in individualistic cultures where conmigation involves being direct, as
in, for example, the saying ‘Don’t beat around thesh’ when a clear and precise
message is expected in certain contexts (e.g., Whaowing money from a friend).
Grice (1975 cited in Gudykungtt al. 1996) derives four claims concerning social

interaction which are characteristic of LC commatiign. First, individuals should

18 The researcher uses the term 'socio-cognitive’ efbect the process of interaction between
(objective) facts of society and what is perceivéd be the state of affairs by the
communicator/addressee. Facts here are the evensiates that exist despite the will of the
communicator, and can be either perceptive (ergeamthquake) or conceptual (e.g., social distance)
The researcher is here assuming that such faastdffe communicator's cognition and the hearer's
interpretation of utterances: these 'facts’ areosegd from without.
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not give more or less information than necessaegofd, people should explain what
they think to be true with sufficient support. Tian individual’s contribution should
be related to the context of the conversation. fhgyaeople should avoid ambiguous
words, vagueness, wordiness, and inadequacy. Bal0) argues that no culture is
exclusively at one end of the context scale, and itow conventional wisdom that
most cultures contain elements of both HC and L@roanication, either depending
on the context within a culture, or even within ane contextual situation.

Still, cultures have predispositions, which has dedhors like Ting-Toomey (1988)
and Gudykunst and Ting-Toomey (1988) to use thesdsion of context as one of the
main aspects of culture that differentiates natioBsdykunst and Ting-Toomey
(1988) believe that LC and HC communications are pmedominant forms of
communication in individualistic and collectivisticultures, respectively. This
argument appears to be consistent with Levine’s8%)19discussion of cultural
variability in the use of direct and indirect fornms communication. Levine (ibid)
argues that cultures that tend towards individoalisee section 2.3) value directness,
while members of cultures that tend towards callessh, for example, tend to utilize
more indirect rather than direct refusal strate€gieSteven’s (1993) study was to
compare Egyptian and English refusal strategies.sHidy was a valuable one in that
it is one of the first studies to compare refugsalsducted in Arabic and Englishet
he did not investigate culture orientation (in tbése, individualism and collectivism)
in making refusals, meaning that the sample wasoreting in their own language,
‘Arabic’, and were not in a different national auk from their own. This, however
might have affected the study results if it hadrbeenducted in a different setting

(i.e., if conducted on Egyptians abroad).

" Indirect refusal strategies such ada-aleshi‘sorry/what can you do?/ never mind’ (regret)
Kaliha yuum tany ya rajémake it another day man’ (suggestion for williegs)
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Kim and Wilson (1994) argue that both individuatisind collectivistic individuals
perceive each others’ style as less effective mesgontexts (e.g., direct requests).
However, these two LC and HC communication methpds/ide an explanatory
framework for understanding cultural similaritieadadifferences in self in-group
communication. Gudykunst and Ting-Toomey (1988)gasy that IND-COL affects
the use of LC and HC communication; other researchers (e.g., Triandis 1988) also
indicate that self-construals mediate the influenmle cultural IND-COL on
individuals’ behaviour (see section 2.7.2). Sirggeind Brown (1995) conclude that
the more collectivist are peoples’ cultures, thergjer their interdependence SC, and
the weaker their independent SC. Their results emdwate that the interdependent
SC of individuals are related to employmenH& styles, and independent construals
are not related in employing HC communication. e text five sub-sections, the

researcher looks at the characteristics of LC a@dcbinmunication styles.

2.8.1 Directness and Indirectness in Communicaitytes

The direct-indirect dimension refers to the “..ettspeakers reveal their intentions
through explicit communication” (Gudykunst and Tihigomey 1988, p.100). A
direct style of communication, therefore, refersetglicitly stating one’s feelings,
needs and wants. More specifically, a direct compation style can be defined as
speech that specifically states and directs anmdilost of us grew up hearing direct
speech from our parents or teachers, "Get that tvonkedone before you go out to
play".

An indirect style, on the other hand, refers toverbal messages that [...] conceal
speakers’ true intentions in terms of their wamiseds, and goals in the discourse
situation” (Gudykunst and Ting-Toomey 1988, p.108fcholars have compared
Arabic speakers’ styles of verbal interpersonal mamications with other cultures in

55



terms of directness and indirectness. For exanifddarna (1995) argues that in
Arabic cultures, ‘language’ appears to emphasisen fover function, affect over
accuracy, and image over meaning. Levine (198%dloiced the cultural variations
of directness and indirectness, and clarity verausbiguity in communication
patterns. Levine (ibid) stated that some Americaltuces tend to prefer direct,
explicit messages when one tries to be as cledviels and as orderly as one can in
terms of what one says, and where one avoids aiiglhis, however, is
overgeneralization on the part of Levin (ibid) whas supported his view by only a
certain number of English/American sayings suchSay what you mean,” ‘Don’t
beat around the bush,” and ‘Get to the point’. Btide is almost implied in contexts
such as when the listener is unaware of the nemaetmes people don't see the big
picture. Therefore, when something needs to be ,dardrect approach may work
best. Communicate in a way that allows your listeéoainderstand your need and act
on it. For example, say, ‘While I'm completing mynk | need you to watch the
children playing in the garden’. In contrast, th€ Ebommunication style would prefer
indirect communication. For example, in the settofga meeting where allowing
people to save face is important, a strategy sacAr@ there any other good ideas?’
instead of the more direct form ‘I don't think thigtsuch a good idea’. Therefore,
unlike direct communication, an indirect style peech is not typically authoritative.
Rather, it encourages input from the listener. At style would be a choice when
individuals’ responses to others’ messages areecidand ambiguous. The response
may not appear to be relevant to what others haie an example of this in the
research context, might be that an Arab speaketeitain contexts, would start his
sentence by saying ‘I don’t know how to say thist.b’. Grice (1975) stated that the

“maxim of manner” in the use of language (e.g.clear, be brief, avoid ambiguity)
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which can be seen as a set of guidelines for deammunication that seems to be
violated. This would be an over generalization ltacaltures as mentioned before in
section 2.7.2 when Kim (1994) argues that this mais less applicable in cultures
with different value orientations. For example, ledlivist cultures in a certain

context® would have preference for oblique behaviour, mattfan clarity and

directness. It is not clear to the researcher aghether this maxim works in Arabic
language and cultures at the same level, and dis i being used to figure out, for
example, whether the style has been oblique andrectd This might be

overgeneralization of all Arab cultures in all tsn@and contexts. Therefore, the
researcher investigated this aspect of communitatith some Libyan postgraduate

students at a specific time and in a specific p(aee Chapter Two).

2.8.2 Feelings and Sensitivity

Consistent with Grice’s (1975) quality maxim where tries to be truthful, and does
not tend to give information that is false or tisahot supported by evidence, then one
is using an LC communication style (Hofstede 19&0dykunstet al. (1996) felt that
LC people would be more likely to prefer communmatthat is based on feelings or
true intentions. HC people, on the other hand, e more interpersonally sensitive
and, in some contexts, they may communicate in wagsmay conceal or bury the
intended message (Gudykunst and Ting-Toomey 1@88)dintain harmony in their
in-group. This dimension of ‘feeling’ focuses orethse of feelings as a base for
guiding behaviour.

Kim (1994) proposed a set of five conversatiomaistraints to account for the use of
different conversational strategies in differentltunes, and tests the perceived

importance of each constraint at an individual le@ne of those five constraints is

18 A girl's message for a marriage proposal mentidneSection 2.7.2
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the concern for avoiding hurting the listener’'slifegs. This constraint refers to the
“...speaker’s perceived obligation to support arées desire for approval or the
hearer’s positive self image” (Kim 1994, p.131).dthers words, it is difficult for

them to overlook the negative interpersonal conseges of their actions. Barakat
(1993) classifies Arab cultures as pluralistic dadily oriented cultures where
individuals tend to be governed by a need for osing face. Some Arabic proverbs
strongly indicate the importance of face in daife.l For example, if someone is
unable to fulfil an obligation, he or she will tgailly say ‘I have no face to meet
him/her’ or metaphorically ‘I swear to God, | wouytdefer to die rather than live in
dishonour’. The second dimension involves sengjtivi communication with others.
This factor involves showing respect to others @s#ion 2.2), not offending others,
being tactful, adjusting to others’ feelings anthgsjualifying words. The researcher
doesn’t think that these characteristics are spéxia group of people (e.g., Arabs),
but reflects certain features of communication éntain contexts, and this will be
further investigated to see whether or not thidestsan be applied by Libyan

postgraduate students in the research contexsésten 4.4.1).

2.8.3 Preciseness and Silence

A number of theoretical perspectives suggest dimasswith regard to which

communication styles might vary across culturese @y is the use of language
itself to convey the intended message, without mmunderstandings or ambiguity.
Hall's (1976) concept of LC and HC is well acknodded where he describes LC
communication as being precise, as informative @sssible, and gives as much
information as is needed, and no more (Grice’s 1gp@antity maxim). Conversely,
the HC communication style tends to feature prepg@mmed information that is in
the receiver and in the settings, with only mininv#brmation in the transmitted
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message. This would occur mostly with people wheeheose connections over a
long period of time (Hall 1976, 2000). In such ovdts (e.g., Arab cultures), “...a good
deal of the meaning is implicit and the words coneely a small part of the message.
The receiver must fill in the gaps based on [foaraple] past knowledge of the
speaker, the setting, or other contextual cueskdRieand Thomas 2003, p.140). This
HC style is nearly true between lifelong friendsthHey are not in an unfamiliar
context, in which group-based information, to soméent, rather than personal
information, is needed to predict behaviour. Okgh683) points out that HC
communicators use silence, particularly in clodati@nships. An example of that
strategy would be asking for permission in someagsettings (e.g., an Arab son asks
his father if he can go to a party with his friehdSilence in this context would
certainly imply ‘yed®. Therefore, in this specific context, “..silencis a
communicative act rather than mere void in commatioa space” (Lebra 1987,
p.343). This, however, for collectivistic culturegpuld not necessarily be expected to
mean that there is a positive view of silence, efeugh they use it repetitively. On
the other hand, Hasegawa and Gudykunst (1998) dahgiesilence in high-context
cultures may be viewed negatively, because silezrgs to be used to avoid negative

consequences in other relationships.

2.8.4 Dramatic Communication Style

Norton (1978) noted that communication styles imed!...the way one verbally and
paraverbally interact to signal how literal meanisigould be taken, interpreted,
filtered, or understood” (p.99). One of his comnuation styles is being dramatic.

The other styles are being dominant, being open hapethg relaxed when

9 Much of the girl’'s message is implied by who i®aking to her (e.g., parent, brother, relative, th
relationship, and where they are communicating, etc
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communicating with others. These dimensions medsmrepeople interact in various
situations. For example, if a person speaks fretyeand tries to control the
conversation, you might assume that that persondaninant in his/her
communication style. For the ‘dramatic’ dimensievhen a person is classified as
dramatic, it refers to the fact that the personiked to act out the point physically
and vocally, tells jokes and stories and often gragfes to make the point” (Treholm
et al. 1996, p.230). In the opinion of the researcheis tbharacteristic of
communication style is often seen to be relatestdoytelling, or when people feel the
need to emphasize a point or statement. At the $an@e the researcher thinks that
this communication style may help people to listéwsely because of the person’s
dramatics or ability to tell stories in vivid ddtaAccording to Gudykunset al.
(1996), this communicative behaviour - ‘being dréioia tends to be associated with
LC communication behaviour, and therefore tendsb#o more associated with
individuals from individualistic cultures. This, Wwever, does not seem to be
consistent with the findings of other researchérs.example, Zaharna (1995), who
classified Arab cultures as collectivistic and twat their communications as using
metaphors and story-telling as part of the richritabf an oral tradition.

This concept of HC and LC communication styles (H&I79, 2000) has been taken
as a framework for many other studies (Katal. 1994; Pekerti and Thomas 2003).
This is done to help us better understand the palveffect culture has on
communication. A key factor in Hall's (ibid) thgors context This relates to the
framework, background and circumstances in whighroanication or an event takes

place.
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2.9 Theoretical Model

Many scholars have criticized cross-cultural steidihich classify cultures under
certain categories (e.g., Hofstede’'s 1980 modelxHeir lack of explanatory power
(Holliday 2007). A principal complaint is that cessultural studies often employ
existing cultural explanations as a general vagiabd explain any observed
differences between cultures (e.g., direct andéudlistyle). For example, the findings
of Nelsonet al. (2002) are not totally consistent with other sésdivhich suggest that
Arabs communicate indirectly (Cohen 1987; Katri@8@&; Zaharna 1995). The use of
culture as a post hoc explanation to explain caltdifferences might be weak in
terms of making us understand the underlying ptedicof behaviour, and it might
also sometimes be misleading. Singelis and BrowAX} argue that dimensions such
as IND-COL that are used to show cultural diffeesgh communication differences,
are not necessarily always clear. However, despése limits and doubts, IND-COL
has been widely used to account for a multitudeuttural differences, but this does
not mean that Hofstede’s ideas are always true.

The main aim of this is to locate individual lewariables (e.g., individuals’ values,
SC) that influence individuals’ behaviour. This ggatation is not new in culture
studies. Triandis (1988) outlined individual levaed$ analysis, although several
theorists have discussed the ways in which culb@@mes internalized in cognitive
structure and processes (e.g., Vygotsky 1962, 19HA®wever, few researchers have
empirically traced the effect of culture througle ihdividual to behaviour outcomes.
In order to successfully establish these connestitile researcher must allocate a
cultural dimension, a psychological (individualjrainsion and behaviour that can all
be linked theoretically and empirically. The dimens of culture (IND-COL) are

important because they provide the researchersthgtiability to quantify, tentatively
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at least, and to compare cultures, and to explamneunication behaviours. As
pointed out before, this approach is limited anésdaot represent the conditioned
aspects of culture in individuals. This researchtamed in this thesis will try to

provide an explanation of individual behavioursirondividual-level variables, while

the effects of culture will be considered as a aolknd to the main focus of this
research.

By providing a mediating psychological variableC{Sthat demonstrates the way
culture influences behaviour, this research gogenmkthe usual references in linking
observed differences to culture variability, andke at the individual level in a new

context, whereas culture has been only studigaeatultural level.

2.10 Conclusion

Although cultures are viewed primarily as indivitlsac or collectivistic, researchers
that examine the complex interaction of IND-COL mmWledge that both orientations
exist in all cultures (Gudykunst al. 1996; Kapoor at al. 2003). Recent research has
also questioned the exact relationships betweenctifterral-level variables (IND-
COL) and the individual-level variables (SC). Forample, Kim et al. (2000)
concludes that cultural orientation may lead onadapt a certain SC. At the same
time, other recent research has questioned thdistpof cultures along a strict IND-
COL or SC line, suggesting that Japanese cultureXample, in many ways is more
individualist than western cultures, depending om lthe studies are set up gké
2002). In this chapter, culture has been definethadody of beliefs governing the
communicator's view of the world in terms of verbammunication, IND-COL have

been discussed as variables at the cultural-lewel,independent and interdependent
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SC are variables that tend to explain different¢eébeaindividual-level, and are related
to self-perception (Markus and Kitayama 1991).

From the review of the literature, although Aralltiunes are not homogeneous (e.g.,
Libyan cultures, see section 1.2.1) they tend teibeed as being oriented towards a
collectivistic orientation and therefore, as menéid in section 2.2, this categorization
could be questioned, given the weak empirical ewdefor this categorization and
this cannot be given validity on a global level.eTiesearcher claims that, to fully
understand the complexity and variety of self-pptiom, for example, and its
dependence on a particular culture, data are neé&ded several different and
composite cultures. Therefore, this study, triesadlress this goal by studying a
certain Arab culture (Libyan culture) and its tencies using the IND-COL and SC
scales. Communication style is the main focus o #tudy. Therefore, it assumes
that, if there is a difference in the communicatstyles of Libyan postgraduate
students in the UK, this is not only due to IND-C@indencies, but also individuals’

values and SC.

2.11 Summary

Individualism and collectivism exist in all culteeOne tendency, however, tends to
predominate in each culture. From the review ofliteeature, Arab ‘Libyan’ culture

tends to be collectivistic and, therefore, the aedeer will assume that if there is a
difference in communication styles on the part iifylan postgraduate students in the
UK, it is not only due to individualist and colledst tendencies, but also to cultural
norms, individuals’ values and self-construals. Pphepose of this study, therefore, is
to examine the reported behaviour of Libyan stuslenthe UK, as defined in section
2.9, and assess the extent to which this links we&tfrconstruals, HC-LC and IND-

COL. The following chapter presents the researclestiopns and explains the
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methodology for investigating the communicationlegyat a certain time and in a
certain context. This is explained and presentdd/pothetical scenarios to reflect the
different communication styles of Libyan studemtshie UK. In other words, the next
chapter shows how the construct of individualisrd aallectivism will be measured
through the individuals’ values, and will investigathe effect of such values on
Libyan postgraduate students’ communication styéh their British counterparts,

through the internal structure and interrelatiopstamong the participants.
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Chapter Three ‘Research Methods’

3.1 Introduction

This chapter presents the research methods usedllézt and analyse data for the
research topic under investigation. The researelstipns are presented, and followed
by justifications for the research, the methods,gampling, and the study procedure.
Finally, reliability and validity issues are dissesd in relation to the research
procedure.

This thesis examines the influence of cultural grat of individualism and
collectivism, self-construals and values on the mmmication style of postgraduate
Libyan students in the UK. This research is pagilyded by theories developed and
proposed by Gudykunst al. (1996). These theories offer a framework for systic
analysis of the cultural or individual levels of mif@station of cultural values (as
discussed in sections 2.6 and 2.7). This chaptecribes and applies the main
methods used for collecting empirical data andafwalysing the influence of culture,
individualism-collectivism, self-construals and w@$ on communication styles.
Certain steps are undertaken to try and ensurebi#ly and validity, and are
discussed in section 3.9 in relation to the reseaygestions, methods, and the

procedure followed.

3.2 Research Hypotheses and Questions

Based on the purpose of the study as outlinedeariterature review section, “...to
examine general LC and HC Libyan communicationestylthe following hypotheses
are proposed:

1- The predominant communication style of Libyans tend be an HC

communication style.
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2- The more collectivistic values Libyans have, therenmterdependent their
self-construals are likely to be; consequently, there HC communication
style they tend to use.

3- The more individualistic values they have and tleeenindependent their self-
construals are, the less likely they are to usd@mcommunication style.

The main research questions that emerge from tpethgses relate to the influence
of cultural individualism and collectivism, selfftstruals, and individuals’ values on
Libyan communication styles:

1. To what extent do the respondents demonstrate IdCH{ communicative
styles?

2. What sorts of values appear significant to the oedpnts when
communicating with the British?

3. What sorts of self-construals do Libyans have wbemmunicating with the
British?

To answer these questions, a questionnaire, wisich gommon technique used in

research for the collection of qualitative and diative data, has been utilised.

3.2.1 Justification for the Research Questions

The research questions in section 3.2 have beatedr¢o investigate three themes:
individualism-collectivism, self-construals and wa$, and how they influence the
communication styles of Libyan students in the UK.

The first theme is the differences between culttliesugh the use of the notion of LC
and HC cultures as proposed by Hall (1976 and 2088)can be seen from these
hypotheses, the researcher suggests that LibyaksCacommunication style society.
In an HC cultural context (see section 2.8), greatephasis is put upon non-verbal
aspects of communication, and on shared prior kedgd, rather than contextual
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cues. People leaning towards collectivistic cuufer example, place “...emphasis
on indirect forms of communication” (Gudykunst aNdhida 1986, p. 529). This
indirectness (see section 2.8.1) has been proassede of the main characteristics of
Arabic communication style (Cohen 1987; Feghali 1997). According to Hall (1976),
Arabic cultures are considered to be high-contdzatl’'s model was, and still is, used
by some communication scholars, in part because ntloelel makes complex
differences in communication understandable, aisd &kcause empirical research
has supported some of Hall's contentions (e.g.,y&uistet al. 1996; Kapooet al.
2003).

The second theme is to measure the collection afights, feelings, and actions
making up independent and interdependent self-noaist as described in the
previous chapter (section 2.7.2). The items to mmeaself-construal tendencies have
been rewritten to focus on the individual's selfistiuals, and the main goal is to find
the most suitable items from the literature witlgarel to measuring individual
differences that define independent and interdegaingkelf-construals. For this part of
the study, a short version (12 items) (see appehfiaf Gudykunstet al's (1996)
guestionnaire has been adopted to measure indegendd interdependent self-
construals to find out how generally the particiggathink about themselves and their
relationship with members of groups (Libyan or Estylfriends or classmates in the
UK) to which they belong.

The last theme is to reveal individuals’ orientaotowards individualistic and
collectivistic values as classified by Schwartz92Pas explained in section 2.7.1.
The value set of 34 values included in Gudykuwetsal. (1996) will be tested in this
study, and because of the length of the questiomynie focus will be only on values

that may be more visible in Arab societies thanother societies - ‘hospitality,
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generosity, courage, and honour’ (Barakat 1993¢. Whole set will have 20 values to
be measured, 10 for each orientation (i.e., indi@igtic and collectivistic orientation)
(appendix 1).

These three themes are worth investigating, as dineylinked to the tendencies in
terms of communication behaviours on the part dividuals of different cultures. As
Burgoon and Walther (1990) suggested, people's ctfpens about appropriate
behaviour are influenced by their norms, attituded values. Misunderstandings or
misattributions occur when individuals use theimoset of values when interpreting
the messages or behaviour of people with diffeaaigural values (Smith and Bond,
1993; Triandis 1994). By conducting this study, therefore, theeegcher hopes to
gain a better understanding of Libyan studentstg@iions and their culture in terms
of communication styles, particularly with UK peeplAt the same time, in this
globalised world, very few businesses are domes$ta@. example, a UK-based
corporation may be competing for customers who hvayin various Arab countries.
With such expansion, such interaction becomes nuwmplex and involved.
Understanding communication styles across cultuiesrefore becomes more
challenging. In addition to the usual understandhdrab cultural patterns such as
dress codesyhich may be a positive step in terms of the undaing of national
cultures, the individual psychological values ahé tultural norms that may be
considered when communicating with foreigners leoime more important.
Therefore, this study may help to present some meafy-gained knowledge to
assist communication with Arab speakers and Musl#mnabs and Muslims, to some
extent, have been misrepresented and stereotypeticutarly in the UK and US
media, with regard to certain features of behavieuch as that Muslims are

homogenised as backward, irrational, unchangirgatening and manipulative in the
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use of their faith for political and personal g@ditoole 2000). According to Triandis
(1994), misunderstandings are also an examplesodatlyping which occur when one
cultural group applies its own value systems wheerpreting the messages from
members of another cultural group. Stereotypinglves over-generalised beliefs
that one group holds about another (Scollon and@&c@000). Stereotypes can create
cultural misunderstandings as each cultural menhlaasr generalised beliefs about
other people or groups, which sometimes may beneaws. During the researcher’s
study in the UK, he had the perception that Ardlisy@n postgraduate students in the
UK) were facing difficulties that were probably due their difficulties in
communicating with their British counterparts. bigan to wonder why Libyans are
the way they are, and why their communication wathis way. The desire to know
‘why’, to explain, is the main purpose of this ‘déapatory research’. It gives an
explanation and a description of the issues invihhennd goes on to identify the
reasons for these communication styles.

This study, therefore, deals with people who suffexse prejudices and have to
negotiate their way through the world of universitythe UK. Also, this is a way of
giving Libyan postgraduate students a voice abgsuas of communication that they
deal with on a regular basis in the UK. Therefdine, main purpose of this study is to
investigate the three themes mentioned earlier, taraddress the issue of cultural
differences that may hinder the effective commurocastyles of the respondents of
this study, and how such difficulties can be overeoFor this study, it can be said
that the variables that are supposed to measureafhdCHC communication styles,
self-construals, and values’ across cultures, hasen defined as mentioned by
Gudykunstet al. (1996), and discussed by the researcher. Thefoarel to be valid

when they investigate the same objectives as thdysalthough it is accepted that

69



there are many factors which may affect this, ameckvwill be looked at in section
3.5.1.

To investigate the questions identified above, seehstage questionnaire was
designed to measure LC-HC communication style,-cm@iftruals and values
(appendix 1). The instrument will be based on mesistudies used to measure these
levels (e.g., Markus and Kitayama 1991). To statthwhe communication items, for
example, will be drawn from various scales usedpmevious research (e.g.,

Gudykunstet al. 1996) to measure LC-HC communication styles ifed#int cultures.

3.3 Research Methods

A multi-method approach to social sciences may lwesdhe planned use of two or
more different kinds of data gathering and methafdanalysis. Using methods such
as closed questionnaires to represent human pheostatistically, along with open
questions, that allow respondents to express tHeessenore freely, are classic
instances of mixing data gathering. These two nusthe@ere chosen to complement
one another and to give a better understandingring of defensibility, with stronger
validity and credibility and reduced bias (Someki &ewin 2005). In many cultural
and psychological studies reviewed in the litemtur is quantitative methods that
have been employed to analyse social phenomené, asicearlier research on
language primingdf self-construals (e.gKemmelmeier and Cheng 2004; Li and
Aksoy 2007). For this research, due to the natitbedsamples and the nature of the
guestions asked, the researcher thinks it wouldappropriate to support the
guantitative data with qualitative data that wilake the phenomena studied more
valid and reliable (Figure 1). In qualitative resdg respondents are usually asked for
reasons, in this case, for cultural tendencies,thed responses are analysed in order

to try and understand such values.
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[ The Main Questionnaire ]

| |

[ Close-ended Questions } [ Open-Ended Questions }

“Quantitative Data” “Qualitative Data”

Figure 1: The Questionnaire Structure of this Study

On the other hand, explanations and causality vatiard to the same phenomena
may be consistently traced by using quantitativahows (Bouma and Atkinson
1995), although questionnaires are notoriously wieaskgetting information about
underlying causes of particular phenomena.

To make it clearer, a multi-methods approach wdlused. The scenarios and the
guestions described in section 3.4.2 facilitateqghalitative research in this study. All
together, these are put into one questionnaire ggod way to reach a significant
number of participants. Due to the time limits, dhe fact that the target respondents
are distributed over a large geographical areakinvithe UK, reaching the target
sample in order to obtain as many respondents simtbigh data as possible was more

reasonable through the use of an online survey.

3.4 Quantitative Methods

3.4.1 Questionnaire

Hofstede (1980) found his dimension of individualignd collectivism (IND-COL)
could be defined by a very few items in his couhnyel factor analysis. These items
were later found not to be particularly useful whiecame to placing individuals on
the IND-COL dimension. Subsequently, Triandisal. (1988) developed individual

level scales to measure IND-COL in individuals (seetion 2.5 for why IND-COL
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has been used in this study). For example, theviatlg items reflect the quality of
the items to show the tendencies relating to tda/idualistic domain of people.

1- If the group (i.e., classmates, workmates) is sigwne down, it is better to

leave it and work alone.

2- Doing your best is not enough; it is important io.w

3- What happens to me is my own doing.
As explained in section 2.8, no culture is exclabiat one end of the scale, and most
cultures contain elements of both tendencies, redbpending on the context within a
culture, or even within the same contextual sitratiGudykunstet al. (1996)
developed a questionnaire to assess LC and HC caoation styles, self-construals
and values across cultures. Their questionnaires diawn from various scales used
in previous research (e.g., Singles 1994; Triaetlial. 1985). The value items were
drawn from previous scales such as those of Schwart Bilskey (1990), The
Chinese Cultural Connection (1987), and Patai's7§)3discussion of Arab values.
The researcher looked at these scales and mordicgscto Gudykunstet al’s
(1996) instrument, which has been constructed maméxamine general LC and HC
communication styles, self-construals and indivisugalues across cultures which
have been used by many studies. For instancegtheamstruals scale has been used
by Kemmelmeier and Cheng (2004). Also, Gudykunst bee (2003)summarised
that there are theoretically consistent findingoss approximately 50 studies using
the scale (see Gudykunst and Lee 2003). This, wfsep would suggest there are no
problems with regard to the self-construals dimemsr the scale used to measure
them. Gudykunst and Lee (ibid) based their assassore the validity of the self-
construals scales and concluded that the selfw@istdimension and the current

scale are viable for use in future research. Atsame time, Schwartz and Bilsky
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(1990), in their theory of universal types of vauyeonfirmed the cross-cultural
meaningfulness of the distinction between values dither served the individual’'s
own interests or those of the collectivity. Usingtal from different countries (i.e.,
Finland, Hong Kong, Spain and the United States)ividual task achievement and
self direction values were found to serve individiig interests while pro-social
tendencies were found to serve collective intere3tsis consensus about the
usefulness of the IND-COL construct across cultussforces its validity for this
study. Even though the researcher has not seerassgssment that proves Arab
culture, in general, to be collectivist, and at 8@ne time does not have enough
information to determine the validity of claims tharab culture is collectivist.
Nevertheless, he is willing to accept that thereaitendency for Arab people to

actualize through the group.

3.4.2 Vignettes

A vignette is a survey design technique introdulbgding et al. (2004). Vignettes
are intended to reduce the problems that can owdwen different groups of
respondents understand and use ordinal respoksgethé ones used in this research
(i.e., 1- Strongly Disagree, ...6- Strongly AgreeXifferent ways. The key objective
in using vignettes is to elicit ratings for hypadibal levels on a given domain that
reflect individual norms and expectations for commation with the Britishin
approximately the same way that the self will dor@al situations. To make the
vignettes (also referred to as scenarios) more oemepsible to the respondents, they
must be as authentic as possible, even if theyhgpethetical. They need to reflect
real life situations as far as possible, and tkisome of the main challenges and
requirements associated with vignettes. All theadions, apart from scenario three
which has been taken from (Anon.) have been cortstiurom the researcher’'s own
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experience in the UK, observations of how Libyansmunicate with their British
classmates and the reported experiences of friandsacquaintances in real life
situations. These scenarios are also consistehtwhat the literature reveals about
the differences between collectivistic and indialistic cultures in terms of
communication styles, self-construals and valuerations (e.g., Gudykunst al.
1996; Markus and Katayama 1991).

Those vignettes are designed to tease out respishaenms and values concerning
several specific topics: obedience to parents,itglpther Libyans, and friendship

with fellow Libyans in the UK which are linked toG4 LC, IND-COL and SC.

3.5 Research Procedure

As mentioned above, the instrument for this stuslyai questionnaire, aimed at
collecting quantitative and qualitative data, whislbased on that of Gudykuredtal.
(1996). The original questionnaire cannot be adbpteit is. One reason is because
of its length (it is too long for our sample as kped in section 5.3.2). Another is
that the main purpose of Gudykunst et al's. (ibiglestionnaire was to examine
general LC and HC communication styles across @dfunot styles in particular
relationships, while our study aims to investigalee communication style of
postgraduate Libyan students in the UK in a specé#lbeit hypothetical, situations
(see appendix 1). Therefore, some changes had tealde to the questionnaire even

before piloting it.

3.5.1 Pilot Study

An advantage of carrying out a pilot study is thahight give early warning about
weak points in the research instrument which maghuse the main research to fail. In

other words, as De Vaus (1993, p.54) suggests,Deerot take the risk. Pilot test
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first”. Also, the researcher sought to pilot theaa@ch instrument in order to identify
practical problems such as the respondents’ ird&apon of the items, and to what
extent they are easily able to respond to eaclodk pesponse with regard to one item
could reveal that the respondents were havingcdiffy in placing their response on
the scale which would lead to modifications (Pug6B3), and would likely show us
things we had not thought of.
Before conducting the pilot study on a small grafipostgraduate Libyan students,
three main criteria were considered in terms of it@n focus: the wording and
clarity of the questionnaire items, the transpayeat the language and the time
needed to complete the questionnaire. Those stapBecsummarised in the following
points:
1- to ask the students for feedback with regard tatilegng ambiguous and
difficult questions
2- record the time taken to complete the questionnaire
3- discard or replace all unnecessary or ambiguoudsvar questions
4- assess whether each question gives an adequagafr@gponses, and that all
items were answered
5- re-word or rescale any questions that have a msponse rate
Also, a question was included in the pilot studyineestigate the respondent’s

preference for the language used in the questiom@arabic or English).

3.5.2 The Main Constraints

One of the positive aspects of the pilot study thashigh response rate on the part of
Libyan students in the UK. When the questionnair@s wdistributed through the
Libyan students’ union website, about 60% of the sbidents responded to the
guestionnaire. Many points were revealed by thet gludy. For instance, item 6 in
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scenario five “My communication with others is gatistic” had a very poor response
due to the wording. Therefore, this item was chdnige“l speak in the same way
whoever | speak to”.

In terms of the length of the questionnaire, tHetpespondents suggested that there
would be a better response rate if the questioanvaas shorter than the one piloted.
As long as the questionnaire includes a certaifsebncepts, the researcher tried to
make scenarios two and four more concise as theg mentioned by respondents as
being too long to read and follow (appendix 2). eTanguage of some highlighted
items was also changed to make them easier to stader The time for finishing the
whole questionnaire recorded by a number of respatsdshowed it to be reasonable
at 25-30 minutes. As a general rule, with only & &xceptions, long questionnaires
get less response than short questionnaires. Thnerehe researcher tried to keep the
guestionnaire short. In fact, the shorter the beResponse rate is the single most
important indicator of how much confidence the agsker could place in the results.
A low response rate would have been devastatinghterstudy. Therefore, the
researcher should do everything possible to maxirthe response rate. One of the
most effective methods of maximizing response Iserdfore, to shorten the
guestionnaire.

In terms of the language preference, as the questice was distributed in both
languages (Arabic and English), more than 60% efréspondents preferred English
to Arabic when it came to answering this questia@nawith some comments
referring to the importance of the context and tie language they are using is
English. Although the researcher looked at a samplanswers from Arabic and
English, he could not find any significant diffeoes in the answers provided, on the

basis of language. Respondents’ comments on thertemze of the context will be
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taken in account in the discussion chapter, whiatimg the respondents’ answers to

specific contexts (i.e. scenarios).

3.5.3 Scaling Method

After the pilot study, where the respondents showetiigh preference for the
“midpoint” choice, a six item scale was employedalihis different from the original
instrument where seven point scales were emplopésb, the Likert scale was
employed rather than ranking to overcome someefltadvantages of the latter for
cross-cultural work.

Recent research has pointed to possible cultufi@reinces in the extent of response
biases (e.g., Hui and Triandis 1989). For exam@leen et al. (1995) show that
respondents from collectivist cultures demonstrategyreater preference for the
midpoint and less preference for the extreme vak@m®pared with those from
individualist cultures. Similarly, Attir (2000) saythat Arab students tend to place
their views at the extreme ends of a seven pomlesdn the case of difficult items,
Attir (ibid) argues that Arab students tend to cteeutral’ or ‘don’t know’, with
some exceptions that students may give an answegudstions they are not totally
understand. So, the researcher preferred to usg posit scale for the reasons
mentioned above, and to commit people to an answer.

For example, Gudykunst al. (1996) used a 7 point scale to measure indepeiadent
interdependent self-construals. But, after pilotithgg study, the scale has been
improved to fit reported cultural tendencies and baen changed. The new scale
requires the respondents to choose one of the assiaat are marked ‘1 to 6, with 6

being the highest’ as in Figure 3.1 below.
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| enjoy being unique and different from others

Strongly Disagree Slightly | Slightly Agree Strongly
Disagree Disagree Agree Agree

1 2 3 4 5 6

Figure 3.1 The Measurement Scale for this Study

3.6 Qualitative Methods

So far, the previous sections have described theareh as if there was just one
accepted way of investigating the proposed questibiowever, the basic approach
adopted could be described as quantitative, imglyimat measurement plays an
important part in the research. However, therenwtteer paradigm, ‘qualitative’, that
can be very valuable for this investigation.

For this study, open-ended questions are includeitieé survey after each scenario.
The main advantage of open-ended questions is réeddm they give to the
respondents. As the scenarios are comprehensidlenay well be related to their
social and academic life, they can respond morenamously. Here, we get their
ideas, thoughts in their own words, and theseesp@re often worthwhile as bases for
a new hypothesis (Oppenheim 1992). For examplgcenario two, the answers to the
open-question ‘Please add anything else you thiighirbe relevant about the way
you would speak to the head of school?’” might guge a window into what
respondents are thinking and feeling regarding ®gsnario. This response is
sometimes creative in explaining or describingditeation, or the use of language in

that particular context.
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3.7 Study Sample Selection

As explained in section 3.2.1, the best sampldHisr study would be the ones who
have already lived or experienced aspects of diffecultures and, to some extent, are
aware of cultural differences in the UK (e.g., postuate Libyan students).
Furthermore, to test the universality (generaliliyfpi a set of people studying in the
UK, and from diverse Libyan geographical regionsigdli, Benghazi, Sabha) was
desired. This diversity may make the research sgmtative of the Libyan population
and to make the results more or less representativemmunication style in general.
To locate the subjects, Libyan Cultural Affairs iondon was contacted to obtain

access to a contact list of postgraduate studertteiUK.

3.7.1 Sampling

In order to investigate the research questiongamest the hypotheses, all were set in
the form of a self-report questionnaire to colleletta from a sample of Libyan
postgraduate students in the UK. Postgraduate riisideere an ideal sample for the
study, for two main reasons: all of them are alyestaidying in UK universities ‘as
they all have IELTS 6.5 or above’, which means thair English is good enough to
understand the questionnaire, and they are familihr, or have experienced aspects
of, British culture. The key issue was to obtairepresentative sample; that is, one
that has similar and comparable characteristidsstpopulation (all Libyan students
in the UK). In order to show the common featuréthe study population, we must
be able to describe them in terms of charactesistihich are common to Libyan
postgraduate students. All respondents had to Ipgahi passport holders, sponsored
by the Libyan Ministry of Education and Muslims, ander to show the accuracy of

the sampling operation (see section 3.8).
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Generally, in this research we want to study caltunfluences (the Independent
Variables) on communication style (the Dependentidiiée). The sample for this
study was limited to Libyan postgraduate studentghe UK, so that each unit
(student) in the population had an equal chandgenfg included. The general aim of
probability sampling is that the researcher is mldeely to obtain a representative
sample of all students when this method of selaagi@mployed (Oppenheim 1992).
After visiting Libyan Cultural Affairs in London,cgess to 500 students from 3,000 in
their system was approved. The main criterion faysing the sample for this study
was the stage of their study ‘e.g., MA, MSc, Phie 500 students were chosen by
the administrative supervisor at the Embassy witlbe researcher being involved.
For the MA and MSc students, the start date wa®0097, and for PhD students the
start date was 09/2007, or any month in 2006, deioto guarantee that all the sample
was registered for academic study and had beemptaccby British universities, and
had experience of living in the UK for at least ®nths. These were students who

started their academic study without having takeninglish language courses.
3.8 Response Rate

The questionnaire was distributed to 470 postgradudyan students and responses
were received from 186 of these (about 40%). Aaasp rate in the 30-40% range or
less is common when mail distribution is the chodata collection strategy. “The
scope of the self-selection problem can be illasttaby the fact that “impersonal”
guestionnaires (e.g., mail surveys) typically afttran initial response rate of only
around 30%, and over 50% can already been seeg@zdaresponse” (Gillham 2000
cited in Dornyei 2002, p.76). The average age efrédspondents was about 36 years
with only one respondent being 20 years of ageZarespondents being 54 years of

age Figure 3.4 below shows that 86.6% of respondemti®e wnale students. This is
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because most Libyan students sent abroad for stwdymales, due to social
circumstances such as female students not beiogyeadl to travel alone, as Libyans
tend not to allow their female children to travehless they are married or
accompanied by their family members (e.g., a brptfenerefore, the main focus of
the research was on male students because of Hsgbiity of getting a very low
female response - 12.4% overall. Average ageshangdrcentage of male and female

respondents are shown in Figure 3.4 below.

Frequency | Percent
Valid Male 161 86.6
Female |23 12.4
Total 184 98.9
Missing System | 2 1.1
Total 186 100.0

Figure 3.4 Gender of Participants in this Study

3.9 Reliability and Validity
3.9.1 Reliability

Reliability is concerned with the question with @ed)to which an experiment, test, or
any other measuring procedure yields the sametresukpeated trials. Reliability is
used in relation to the question of whether the suess that are developed for the
concepts ‘Low- and High-Context Styles’ are comsist(Bryman 2004). Nunan
(1992) defines reliability as the consistency amgblicability of research. In
guantitative research, the concern is likely towteether or not the questions or the
measure are stable. Most of the items for thisystuave been adopted from an
existing questionnaire. All scenario items for tisteidy have been reworded and
modified to measure or to investigate the reseaygbstions. For example, the

reliability of the short version of the self-consdts items used in this research tends
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to be consistent and reliable (Gudykuestal. 1996) (see section 3.10). The term
‘reliability’ has at least three different meaningdl of which refer to the consistency
of the measure of the concepts (Bryman 2001), hesktthree meanings of reliability
have to be taken into account when considerindnef tneasure is reliable or not.
However, Oppenheim (1992, p.159) argues that “Bdilig, or self-consistency, is
never perfect; it is always a matter of degree”.

The first factor in terms of reliability is the bilty of the measure. This can be tested
in a very obvious way using a test-retest methddis Tnvolves distributing the
measure, the Questionnaire, to a group of the targeple on one occasion, and
redistributing it to the same sample on anotheasicn. This approach assumes that
there is no substantial change in the construabgoeneasured between the two
occasions. The amount of time allowed between rmeass critical. We know that if
we measure the same thing twice that the correldiEtween the two observations
will depend, to some extent, on how much time edagsetween the two occasions.
The shorter the time gap, the higher the corraelatioe longer the time gap, possibly
the lower the correlation. And therefore, becaust® time limit the re-test will not
be done, because the two ‘if any’ observationsrel@&ed over time - the closer in
time we get the more similar the factors that dbote to error. Since this correlation
is the test-retest estimate of reliability, the essher may obtain considerably
different estimates depending on the interval.

Reliability will be ascertained before conductingr @ata analysis by measuring the
internal consistency of variables in our study.isTwill be looked at in section 3.10,

prior to our data analysis.
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3.9.2 Validity

Oppenheim (1992, p.160) suggests that “Validityiaates the degree to which an
instrument measures what it is supposed or intetdadeasure.” In other words,
validity is an assessment of the particular seheésures that are chosen to represent
the construct, and whether or not they really mesthat construct (Bryman 2001).
Validity and reliability are related to each othend as reliability is a necessary
condition for validity, therefore it is not possblor a measure to be unreliable and to
attain an adequate validity, but it can be relidhlé not valid (Oppenheim 1992). On
the other hand, validity should be considered asatier of degree rather than as an
absolute state (Gronlund, cited in Cole¢ral. 2000, p.105).

There are two types of validity. Nunan (1992) expd both types of validity as
internal and external validity. Internal validitgfers to “...the interpretability of
research” (ibid, p.15), while external validity ee$ to the “...extent to which the
results can be generalized from samples to a pomuilgibid, p.15). With regard to
quantitative data, validity might be improved thgbucareful sampling, improved
research instruments, and an appropriate statistg@ment of the data. In the case of
qualitative data, validity could be expressed by tbsearcher’s honesty in collecting
the data, and how rich the data were in terms ofeiwog the subject under
investigation (Cohert al. 2000).

To maintain the validity of the research, some auéions were taken when designing
the questionnaire (see section 3.5.2) in order aximise both the internal and the
external validity of this piece of work. For examplin the pilot study, respondents
showed some concern about some items’ wordindetigth of the questionnaire and
the language used, all of which were all taken icdosideration in finalizing the

instrument. At the same time; the researcher naks &ll reasonable precautions to
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ensure how respondents will deal with difficult embarrassing questions. To
encourage a greater response to difficult questibiesresearcher explained why such
information is needed (Appendix 1). Also, to makeeesthat the respondents are not
adversely affected as a result of participatinghis research, the respondents are
informed that data collected will not be sharechvatthird party and be used only for

research purposes.

3.10 Data Analysis

This section describes what we should do with thta defore going to our main
analysis chapter. This can be summarised in theWolg general points:
1- Summarise and reduce the data — create variables.
2- Show the distribution of the variables across tmage.
3- Analyse the relationship between the variables.
For the quantitative data, the three main pointsitrored above are the first to be
carried out with other steps so as to summarisedsstdl the data in order to reach
substantive conclusions. All this is done withie finamework of providing answers
to the research questions set out in section 3ft&r Aroofreading the data, it was
transferred to an SPSS file format. The first stgyg to assign the missing data. The
data was then ready for further analysis as foliows
1- Reducing and summarising the data where item regsocan be aggregated
into variables in accordance with the theoreticaimework underpinning the
guestionnaire.
2- A descriptive analysis for all the main variablescarried out including a
consideration of means, standard deviations argiérecy distributions. This
was done both across the whole sample and for taposup-groups within

the sample, using tables to represent results.
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3- Initial factor analysis is carried out for each gpoof variables.
Before beginning the factor analysis, the interoahsistency is usually associated
with Cronbach’s Alpha. If the scale is expectednteasure a single underlying
continuum, then the items in the scale should bengly correlated with the latent
variable. If this condition is true, then the itemghin the scale should be strongly
correlated with each other - in which case theyraoee likely to measure the same
variable. Since the coefficient Alpha gives us stingate of the proportion of the total
variance that is not due to error, this presergsr@hability of the scale. The value of
Alpha ranges from 0 to 1. It is very common to bakgha on correlations instead of
variances and covariances, in which case Alphafsed in terms of average inter-
item correlations. As long as the research at hsal investigate the communication
styles of Libyan postgraduate students in the UKd do explain why their
communication is as it is, Haiet al. (2005) regarded a value of 0.6 as the minimum
threshold for exploratory research. The resultdhid study were reliable, with a
Cronbach alpha coefficient reported to be 0.645%ofding to Haireet al. (ibid) this
low reliability is acceptable and might be as aultesf characteristics such as the
clarity of the questions, ambiguity with regard itestructions, the length of the
guestionnaire and its wording, although all thespeats were carefully considered
before the main research was conducted and wetedtes part of piloting the

instrument.

3.10.1 Factor Analysis

In this section, factor analysis is introduced lbseait provides techniques for
analysing the structure of the interrelationshipgoag large number of variables by

defining sets of variables that are highly inteatet! ‘Factors’.
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These variables that are highly correlated reptesehmension within the data, and
as we have a conceptual basis for understandingkigonship between those factors
represented, then the dimensions may actually lsaweeaning for what they are
representing, whereas it cannot be adequately idedcby a single measure. (e.g.,
silence is defined by many variables that must l®masured separately, and all of
which must be statistically correlated).

In factor analysis there are two statistical anegythat allowed the researcher to look
at some of the basic assumptions - the ‘Kaiser-M&tkin Measure of Sampling
Adequacy’ (KMO), and ‘Bartlett's Test of Spheri¢itfhe KMO generally indicates
whether or not the variables can be grouped indmaller set of underlying factors.
High values (close to 1.0) generally indicate thdéactor analysis may be useful with
regard to the researcher’s data. If the valuess tean .50, the results of the factor
analysis probably won't be very useful (Hetiral. 2005). Similarly, ‘Bartlett’s Test of
Sphericity’ compares the research’s correlationrmab an identity matrix. An
identity matrix is a correlation matrix with 1.0 d¢ime principal diagonal and zeros in
all other correlations. So clearly, the researetemted ‘Bartlett’'s Test of Sphericity’s
value to be significant as he was expecting ratatigs to exist between the variables
if a factor analysis was going to be appropriate.

We should note that they are two types of fact@lyais available for achieving their
purposes - explanatory or confirmatory factor asiglyMany researchers consider
exploratory analysis to be useful in searching dalient common features among
variables where there is no estimation of compaénmtbe extracted. On the other
hand, confirmatory factor analysis is used whendtnecture of the data is already
conceived, based on the theoretical backgroundr@fiqus research. However, for

this research, we view factor analytic techniquesnf an exploratory viewpoint,
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because the confirmatory analysis would not be@ppate as the methods hadween
changed and reduced in order to be applied in rdiffepreset contexts, and with
different populations. The researcher believes tifiatexplanatory analysis will give
a slightly different conceptual framework to bediss the main one when it comes to
measuring the concepts under investigation.

The starting point of factor analysis is the reskeaproblem — the ‘influence of
cultural values on communication styles’ - by loukiinto research questions and
trying to construct the factors (e.g., values, -selistruals) that may influence
communication styles. The general point is to fan@vay to reduce the information
contained in the original variables into new congmbsariants (factors). Factor
analysis is used to study the patterns of relalipss among many dependent
variables, with the goal of discovering somethibgu the nature of the independent
variables that affect them, even though these imd@gnt variables were not
measured directly. But to achieve these objectiids,important to take account of

the following issues:-

3.10.1.1 Specifying the Unit of Analysis

Factor analysis is a general model in that it adeniify structure of relationships

among either variables or respondents. The obgdti\this research is to summarise
the characteristics, and to identify the latentdes which are not easily observed.
Factor analysis is a correlation matrix of the ables used to analyse the variables

and to identify the dimensions that are latent.;esdence, feeling and drama.’

3.10.1.2 Data Summarizing

The fundamental concept involved in data summaoisas the definition of the latent

common feature of certain variables (e.g., indirtess, as explained in section 2.8.1).
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As our analysis is based on having a conceptuds basany variables that are being
analysed, then data summarisation can view thefsariables at different levels of
generalisation. Individual variables are grouped #ren viewed, not for what they
represent individually, but for what they represeallectively in expressing those
concepts defined in the literature chapter. In stisdy, the 24 variables that are
supposed to measure self-construals are to be ggaafo certain factors (2) in order
to measure salient factors (dependent and intendigppe self-construals) to represent
the character of a certain tendency of respondélata, a decision on the number of
factors to be retained should be based on critesadied a priori criteria. This is a
simple criterion to use when the researcher knoove imany factors to extract. This
criterion can be justified in attempting to reptea@nother acknowledgeable previous
piece of work, and extract the same number of factbat were previously found
(Hairs et al. 2005). Consideration of these criteria was takea account to ensure
that the best structure is defined. For examplgeraialue criteri® retained ten
factors dealing with communication styles, whichswat good enough and, most
importantly, proved difficult to theoretically arstatistically interpret those factors
that were retained. Therefore, with the theoretamaiceptual background, the prior
criterion is used, and the analysis was restritidte factors (as described in section
4.4), with each factor dealing with one theme, #msl criterion is applied in the other

analysis in the research.

20 Eigen values represent the amount of variancedrd#ta that is explained by the factor with which
it is associated. Eigenvalue criteria instruct tbsearcher to keep only those factors whose eigiggava
is greater than 1.0 and discard the rest (see Ea#ls2005)
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3.10.1.3 Variables Selection

In factor analysis, the researcher should spebifypotential dimensions that can be
identified through the character and the naturehef variables. For example, in
assessing the dimension of ‘preciseness’, sevaahbkes have been identified from
the literature (see appendix 3), so factor analgsais identify this dimension (see
section 4.4.1). The number of variables neededefmh dimension should be at a
minimum, but still contain a reasonable number tnaty represent each proposed
dimension, say 5 variables (Haat al. 2005). Therefore, we should understand that
the quality and the meaning of the derived dimengeg., preciseness) reflects the
conceptual underpinnings of the variables includedhe analysis (e.g., see factor

descriptions section 4.4.1).

3.10.1.4 Orthogonal Rotation

The goal of all rotations is to obtain a clear @attof loadings, that is, factors that are
somehow clearly marked by significant loadingsdome variables and insignificant
loadings for others. Typical rotational strategiase varimax, quartimax, and
equamaxThe goal of orthogonal rotation is to maximise tagiance (variability) of
the ‘new’ variable (factor), while minimising theatance around the new variable.
However, it is also the most limited in term of @pplications, the restriction of
orthogonal being that the factors may only be estah such a manner that the factors
are kept at right angles to each other. This gin follows the assumption that an
association exists between the factors. In additiothogonal rotation maximises the

amount of variance explained by each of the factors
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The varimax rotatioft method is applied to the three themes under igat&in
(communication style, self-construals and valuané®) and thus, when applied to
self-construal items, for example, the unrotateztdiasolution does not provide an
adequate interpretation of the variables and thexpretation for the unrotated factor
matrix (see appendix 4) would be difficult (e.gross loadings). This theoretically
would be less meaningful, as the first factor act®uor the largest amount of
variance. Therefore, the orthogonal rotation pracedas explained earlier, is needed
to redistribute the variance between the factotss Bimplifies the interpretation
because, after varimax rotation, each originalalde tends to be associated with one
of the factors, and each factor represents a smaiber of variables. In addition, the
factors can often be interpreted from the oppasitbba few variables with positive
loadings to a few variables with negative loadingserefore, varimax rotation should
result in a simpler and theoretically more meanihgdctor pattern.

After constructing the factors, the naming of thetérs is an important and difficult
stage. In some cases, the researcher has someepnaded structure that is used in
this phase, which is to use Thurstone’s Simplecire (Hairet al. 2005). Therefore,
following the 4 steps of this criterion is recomrded when naming the factors, and
to represent the important variables in each faasazlearly as possible:

1

Select items that are only strongly related to faséor “loading .40 or above”.

2- Delete or drop items that are double loaded

w
1

Delete unique items that do not load in any iteactérs loadings are less than

407

®

Delete items that load high on a factor that wasm® proposed factor

21 \arimax rotation is an orthogonal rotation whichkasiit as easy as possible to identify each
variable with a single factor.
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3.10.1.5 Multi-Linear Regression

To test our hypotheses set out in section (3.2),ntllti-linear regression allows the
prediction of one variable from several other Valea. For instance, in our study, the
prediction of communication styles (e.g., indiressds theme) would be based on
values (e.g., collectivistic values) and self-camsls (e.g., independent self-
construals). In multi-linear regression, there #mee components of the output in
which we are interested. The first is called a mhedenmary where R square (called
the coefficient of determination) tells us the pudmwn of the variance in the
dependent variable (communication style theme)dhatbe explained by variation in
the independent variables (values and self-corisjruhe closer this is to 1 the
better, because if R? is 1, then the regressiotiefie accounting for all the variations
in the outcome variable. Often there will be mammggble explanatory variables in
the data set and, by using a stepwise regressome$s, the explanatory variables can
be considered one at a time. The one that exptams variation in the dependent
variable will be added to the model at each stdpe $econd part of the output
relevant here is the ANOVA summary table. For #gtigdy, the important number is
the significant level P value. If the value is I¢san .05, then we have a significant
linear regression. If it is larger than .05, we dot have a significant linear
relationship between the variables. The final sectf our interest in this analysis is
the table of the coefficient. This is where theuatprediction equation can be found
(this will be explained in more detail in sectio 8).

The correlation between the variables (e.g., imtivess and collectivistic values) will
be between -1.0 and +1.0. Scores close to 0.0geprex weak relationship. Scores
close to 1.0 or -1.0 represent a strong relatignshisignificant correlation indicates a

reliable relationship, but not necessarily a straogrelation. According to Cronk
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(2004), correlations greater than 0.7 are consit&webe strong, which means that
there is a visible correlation between the two alsles measured. Correlations less
than 0.3 are considered weak, while correlatiortesdxen 0.3 and 0.7 are considered
moderate. These criteria will be applied in ouradamalysis ‘regression analysis’ in

section 4.8.

3.11 Qualitative Data

This section describes the qualitative data and wieashould do with it before going
through the analysis by using an appropriate soéwsckage for qualitative data
analysis - ‘NVivo8'. Once the questionnaire hadrbdewnloaded to a spreadsheet,
all answers to open-ended questions were trandféor&Vord files. After putting the
data together, the researcher looked for pattarddrands in the responses. The data
was organized in order to look at any patterns différences to make it easy to
assign, code at least one category to each respeesevhat categories are related,

and where significant trends and patterns can dxtiited.

3.12 NVivo 8 and the Qualitative Data

In this section, the researcher aims to questiall, Zomment on respondents’
feedback to open-ended questions, and to look domncon ideas or themes with
regard to the respondents’ answers. All themes hhate been investigated in the
guantitative data can be seen, except that thecsiltheme was insignificant, as the
items supposed to measure this theme did not meetriteria of KMG? (see section

4.4). In our qualitative data, only one responge lma found to deal directly with the
silence theme: “I strongly feel to intervene in rg®@nse conversations but enjoy

silence when | feel that | gain from other peoptalk” (R 35; appendix 10). For this

22 A criterion generally indicates whether or not #agiables are able to be grouped into a smallter se
of underlying factors.
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particular respondent, silence is favourable oriyemthe conversation is informative
and he gets knowledge from other people. Thisrisi#éis a factor that can only be
considered in the communication style of that perdmut from our data, we can
conclude that this theme is a relatively insigmifit factor to be considered in the
communication style of all respondents. Thereftre,silence theme will be dropped
from further analysis.

Now we need to look at the main research questagen (section 3.2) and to
interpret our data in terms of investigating thee¢hthemes; self-construals (SC),
communication styles and value orientations. Kirste look at the SC theme and
then the other two themes (low- and high-contextmmuoinication styles and value

orientations).
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Chapter Four ‘Data Analysis’
4.1 Introduction

This chapter presents the data analysis and howpitheedure of factor analysis
mentioned in section 3.10 is applied. Factor asialis a statistical technique that
uses correlations between certain variables tormi@te the underlying dimensions
(factor). The three themes (self-construals, comaoation styles and values) are
investigated by factor analysis. First, we lookeath theme in turn by using factor
analysis as mentioned in section 3.10.1. Secondselect the variablé$that are
supposed to measure that specific theme, and tieeapply the a priori criteria to
determine how many factors we should constructnastioned in section 3.10.1.2.
Third, we apply the rotation techniques to congdtthe factors before going to the
final step of constructing and interpreting thetdas in terms of loadings (see
Thurstone’ Simple Structure in section 3.10.1.4)th%® end of each theme, qualitative
data will be presented to see whether or not ttaditgtive data supports the factor
analysis results. Finally, after constructing faetors that are supposed to measure
each theme mentioned above (i.e., self-constreal®munication styles and values)
we answer the research questions by using regreasalysis as mentioned in section
3.10.1.5. This will highlight the importance ofceatheme in terms of the subjects’

dependency on their communication styles.

4.2 Dependent and Interdependent Self-construals anorFac
Analysis

Before answering the research question ‘What sdréelf-construals do respondents
have?’, and before investigating the influencing tfis construct on the

communication styles of the respondents, we neammstruct the main factors that

% There are certain variables to measure each th@eseAppendix five.
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may measure the self-construals theme. The 12 i(eeesappendix 1) are to measure
how generally the participants think about themseland their relationships with
members of groups to which they belong. Table 4ekgnts the results of the KMO
Measure of Sampling Adequacy test and Bartletss t@hich support factor analysis.
The KMO Measure of Sampling Adequacy generally gaths whether or not the
variables can be grouped into a smaller set of lyidg factors (Hairet al. 2005)
(see section 3.10.1). Two items were dropped froenanalysis as they didn't meet
the criteria of KMO, which generally indicates whet or not the variables are able to
be grouped into a smaller set of underlying factdrenjoy being different from
others’ value of .44, and ‘I'm comfortable beingrglled out for praise’ value of .43.
As table 4.1 demonstrates, the KMO value for seifstruals items is .67, and
Bartlett's test is significant (p<.0001). This ranigas been classified as acceptable,
and it clearly suggests that those ten variabledirdewith self-construals are useful
for factor analysis and suggest that this quantgéadata may be grouped into smaller
sets of underlying factors. Based on this resatitdr analysis proceeds with Principal
Component Analysis (see section 3.10.1) which ifleatpatterns and expresses them

in such a way as to highlight their similaritieslatifferences.

Kaiser-Meyer-Olkin Measure of Sampling Adequac 671

Bartlett's Test of Sphericity ~ Approx. Chi-Square  207.885
df 45
Sig. .000

Table 4.1 KMO and Bartlett's Test
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4.2.1 Applying an Orthogonal Rotation

After finding out, in the previous section, thae thariables to measure self-construals
can be grouped into salient factors to represefgpgandent and interdependent self-
construals, factor analysis proceeds with Princpaimponent Analysis (PCA) and
Varimax rotation. Applying the rotation techniquesulted in the deletion of variable
‘maintain harmony with my group by following thedecision’ and variable ‘enjoy
Expressing different opinions’ for cross loadingégssection 3.10.1.4), leaving 8
variables in the analysis. The rotated factor mdtr the 8 variables is shown in
table 4.2 below.

After rotation, the amount of explained variancer@ased slightly to 45.11%. With
the simplified pattern of loadings (all at a sigraint level), all communalities above
.30, except variable 8 (and most much higher), tnadoverall level of explained
variance being high enough, the 8 variables/tweofasolution is accepted, with the
final step being to describe the two factors. Tiwe factors were derived from
component analysis with a Varimax rotation of 8cpetions of dependent and
interdependent self-construals. The cutoff poimtifderpretation is all loadings -/+
40 or above (see section 3.10.1.4). However, is dnalysis, all the loadings are

substantially above .40, making the interpretatrare straightforward.
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Factor Loading

No Item Communalities

1 2
Prefe_r to be independent in making 565 303
decisions
2
Should decide by myself .749 .614
3 Don't support my group decision
when | have a different idea oA S0
4 Stick with my group's opinion even
through difficulty -564 320
5 | sacrifice my self-interest for the sal 726 532
of my group
6
Respect majority's wishes 734 .558
7 Con_s_ult close friends before making 650 486
decision
8 My rela.t|onsh|ps are as important as 449 276
my achievements
Eigenvalues
2.218 1.391
0 :
% of Variance 2772 17.39
Cumulative 27.72 45.11

Extraction Method: Principal Component Analysis.
Rotation Method: Varimax with Kaiser Normalization.

Table 4.2 Rotated Component Matrix for 8 items

Therefore, interpretation is based on the signitidaadings of above .4@& factor
loading is a correlation coefficient showing how ahuweight is assigned to that
factor. As De Vaus (2002) describes it, the higherloading, the more that variable
belongs to that factor. In table 4.2, loadings eld0 have not been printed. Factors
1 and 2 have 4 variables, each with significantliogs. The four items in factor one
(table 4.2) reflect individuals being autonomouscept ‘Stick with my group's
opinion even through difficulty’ which may reflerlationships within the group. On
the other hand, all items in factor two (table 4&f)ect individuals being embedded

in a group that may influence the respondents’ ielia. Considering the loading of

97



each variable in naming the factor (see sectior0.3.4), factor 1 focuses on
independent self-construals as the highest loaafinige first three variables and were
derived from Gudykunset al's 1996 scale to measure independent self-construal
So if we look at loadings and the communalitieghafse variables, we can see that
variables with the highest values are the one<ttijreneasuring the independence
tendency, while only one variable ‘4’ (table 4.2slthe lowest negative loading and a
communality of .320 that will not be taken into eateration only in naming this
factor. So this factor can be named as an indepesgéf-construal.

Items in factor two evidently reflect individualsiientation towards external, public
features such as belonging, fittimg and relationships. This factor is named as an
interdependent self-construal. Now, as we have ge#rihe quantitative data resulted
to two different self-construals, we move to thealgative data and see how
respondents refer to themselves and to their oslshiips with their Libyan and
British friends. So the next section aims to iniggge the qualitative data, and to see

whether or not this supports the factor analyssits.

4.3 Self-construals in the Qualitative Data

In the following two sub-sections, the researchirinwestigate the responses to the
open-ended questions after each scenario (appéndihich may be linked to self-

construals orientation. The researcher looked tiirall responses and classified any
response that may belong to the self-construalhehgsee appendix 10). First, the
researcher looked at responses that may refer tmdividuals’ sense of self in

relation to others. Second, the researcher triddak for common ideas between the
respondents’ answers that may reflect the primgpes of self-construals (SC) as

identified in the literature review (see section.2).
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4.3.1 Independent Self-construals

As the qualitative data is the respondents’ ansteetisose open-ended questions after
each scenario mentioned in appendix one, ther@&mesponses (see appendix 10)
from the respondents’ answers that the researbiest might refer to self-construals
themes as set out in the literature (see sectid2)2.These themes, set out in the
literature review, will provide the main directidor the data. When we look at our
data, independent SC are not clearly seen in tbepg(three responses out of 35;
appendix 10) apart from certain situatith&cenarios 4 and 6) where, for example,
self-respect, the sense of dignity that one holdenvdealing with others, is under
threat: “behonest, but not at the expense of your time and respect” (R 33; appendix
10). When respondents try to make their own degssiparticularly in such scenarios
(see appendix 1), most respondents do not likegbeiftuenced by their friends in
their decision making process, particularly in @efé scenario “I don’t let my ‘school
friends’ influence me(R 32; appendix 10). Also, being independent (i.e., nattvng

to depend on others with regard to normal diffiegltthat every new student abroad
can face, for example in finding accommodation) aigpreciated as a value,
particularly for students abroad “As a student hgoe also have duties and the
newcomer should learn with time how to act indejeenig” (R34; appendix 10). This
response highlights independence and not relyinfyiends or requiring others’ help,
particularly in such situations, even if the helgeasked by his parents to offer the
help needed by others. This may explain why obegi¢o parents came at the end of
the value list in factor two in section 4.6, to llight the importance of learning how
to discover one’s own independence when one comesforeign country (e.g. the

UK) without the help that might be offered as coipte to a parent’s wishes.

4 «Sjtuation” refers to the relevant position or daimation of circumstances at a certain moment.
Merriam-Webster Online Dictionary
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Therefore, letting others sort out their own busgeithout offering help is not a sign
of disconnecting oneself from one’s family or groupther than showing ones’
intention towards others of being able to achiene’®own goal independently. This
can be seen from the short responses explainingnihertance of first experience for
new students, and how it is important for their olgarning and education (see
section 4.7). From this short interpretation regaydndependent SC, we cannot take
this low response rate as representative of theleveample. Therefore, we can

conclude that independent SC was relatively inficant for respondents.

4.3.2 Interdependent Self-construals

For the second dimension ‘interdependent SC’, anelxalained in section 2.7.2, it is
clear from the data that depending on others ssi¢hraily, friends or other people, is
common when living abroad (e.g., in the UK) pafely in situations where
discomfort is being experienced as in Café scenafiois tendency towards
‘interdependency’ could be universal, but for Libgavhile in the UK, it may be the
first choice they will take when experiencing sudtfficult times due to their
unfamiliarity with the new national culture, thentuage and perhaps with British
people. We can see this from the high responsehwtiéalt with this discomfort
associated with involving other people, by askihgm directly “Some time, you
could ask someone else (a friend) ... to he¢lp10; appendix 10), or by consulting
other people before taking any action “Two opinitxester than one{R1; appendix
10). The respondents in this situation at leasi terview themselves, ‘scenario four’
in a situation with English people whom they do kimbw, as a part of the group they
are sitting with. By this, they might not be viewasl being weak. Rather they might
be viewed as a person connected to others whdwibbehind them and will support
them even through difficult times. In scenario fdowdy language ‘e.g., eye contact’,
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is used to reflect their discomfort, “I will look &im every time he speaks loudly to
make him understand that he is annoying mel4Rappendix 11). This intended eye
contact, in this particular context, may convey sbase of being uncomfortable. Also
by using such body language ‘e.g., eye contactastic smile’, respondents want
other people to be aware of their discomfort rathan just themselves or their own
group, when members “try to complain to one of fiiends by eyes or such a
yellow” smile” (R23; appendix 11). This orientation in terms of ‘intepdadent SC’
goes in two ways, - to involve other people by &peato them directly “Try to
complain to one of his friends”(R 5; appendix 10), or indirectly by using body
language ‘sarcastic smile, eye contact’ to reftbeir discomfort and to carry their
message to other people as a means of influenbeig lhehaviour (see indirectness
theme in section 4.3.1). Markus and Kitayama (199&nerally characterise
interdependent persons as emphasizing those whodehd fit in (see section 2.7.2).
From this orientation, and from our data, we catedethat there is discomfort on the
part of respondents when communicating with peegt®m they have never met
before, particularly in situations where they dre strangers, as in ‘scenario one’, and
they feel more comfortable if there is someone thkegady know who can at least
introduce them to new people, “If someone elseduces me to the others, | will be
more comfortablé (R 7; appendix 10). This might reflect their feeling aéabmfort
and they may feel embarrassed, especially if tleey they have nothing to speak
about. That is why it would be more comfortablesdmeone they already know,
Libyan or English, led the starting point of thengersation. In that sense that the
respondents will feel that there is something tarshand to speak about (e.g.,

themselves, their culture), “If introduced to peoplho are in the place to share ideas

B wyellow smile” refers to a sarcastic smile, a ®rtiat does not indicate satisfaction, but showas th
one is annoyed.
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helps you to be more comfortable andegiyou more confidence” (R9; appendix 10).
This may only apply with British people one has eremet before, but not necessary
with Libyans. Some respondents expressed theiuddtiby not involving themselves
in situations, where they don’'t know anyone, likeaawedding party without their
own friends, “I will not go to a party without mywm friend” (R6; appendix 10).
Also, being in any group (Libyan or English), makiesasier to communicate, share
opinions and to speak out, than with only one pefgdthough | don'’t really know
any one of them, it makes me comfortable since liramalved in a group of people
rather than meeting one person. This helps medaksmt and share opinions” (R8;
appendix 10). This reflects the dominant social efision of their thinking. The
respondents, to some extent, are aware of whatdhgany of another person can
provide them, in terms of the security and soligatihat they need to help them to
raise their own self-esteem (as mentioned in secti@.1). Also, in our data, it is
significant that respondents sacrifice their owlf-isg¢erest for the sake of the group
(e.g., Libyan friends in the UK)in scenario six, for example (appendix 1), where
money was an issue, for the respondent it was henwvit is compared to what they
will gain from paying for the group, “I will gain ynfriends and keep a trustful
relationship with them and | just lose @wfpounds” (R27; appendix 10). In this
theme, preserving friendship was a clear concerpdyng for their friend in this
context. Also, supporting the group for the salan{imuation) of friendship is highly
motivating, between the respondents are consida®again, “I think if | paid the
money, just because | want to keep a good ivakdtip with my friends”(R29;
appendix 10). Interestingly, there is awarenessulifural differences between the
respondent’s own culture (Libyan) and their Englisénd’s culture and to invest it in

a positive way “It is common in my culture to pay fall [...] | will give a positive
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impression about my culture ..(R21; appendix 10), “Since they are my friend |
should pay the bill even though their culture ifedent” (R20; appendix 10). It is
clear from our data that respondents apprecia@dadship with people from different
cultural backgrounds “As they are my friends frdre school, why not pay for them.
Friendship is friendship whoever it is with” (R22)pendix 10). Respondents believe
that if such an experience (e.g., friendship) ialdeith in the same way that they
mentioned (e.g., to pay the full bill for the grgupey will gain for themselves, first
by feeling the sense that they have emotionallytrdmrted to the continuation of
friendship of the whole group and second by givanggood impression of their
culture. Out of this strategy of helping other pegppespondents made it clear, as in
all relationships, that if friendship goes on wg&ople from a different culture, they
can stop seeing the differences and start seeiagsithilarities by sharing some
cultural values and norms, “I will gain my friendsd keep a trustful relationship with
them and | just lose a few pounds. Also they wilderstand our system in the
restaurant and dealithh me in the same way” (R27; appendix 10). At the same time,
respondents are aware of the downside of thisioakttip as it is eventually will
come to an end in terms of seeing and being wemttwhen they all go back to their
own country “The most important to me is only to/ e bill without any delay as
they are my friend even after thgy home” (R15; appendix 10). But this does not
affect the kind of relationship they are considgrias they always try to remain in
touch (e.g., by email) and know that their friemagshe UK will still be there when
they come again to visit, “I will lose nothing. GQhe contrary, | may win their
friendship and be my friend forever. Who knows, iginh come back for a visit and
seethem again as friends” (R36; appendix 10). From the reading of the above data,

we can see that interdependent SC is more preaadt,it is more likely to be
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motivating than dependent SC for Libyans in thetewi of being abroad (e.g.,
studying in the UK). In very general terms, andoadig to our qualitative data in
this section, if we look at respondents’ view dat®nships with their British friends,
we can see the voluntary side of trying to be ictowhen going back to Libya that

may explain their orientation as a group (univgrBiends) oriented people.

4.4 Communication Styles and Factor Analysis

In this section, we will look at the 44 communioatistyle items contained in the
guestionnaire (as described in sections 2.8.1 a8dl)2measuring the themes of
‘indirectness’, ‘sensitivity’, ‘dramatic’, ‘feelingand ‘preciseness’ that deal with two
different orientations (low- and high-context commuation styles). In the next
section, a description of each theme ‘factor’ allow according to its components.
When applying the first test to see whether faatwalysis is appropriate or not, seven
items were deleted from the analysis, as they didmeet the criteria of KMO which
generally indicates those variables that cannotgtmiped into a smaller set of
underlying factors. Those seven items are supptuseteasure 5 different themes as
listed above. Item one with a KMO of .374 was ‘WHeefuse, | try to be humble’,
supposed to measure sensitivity, ‘I will avoid cleat expressions of feeling’ (.399),
supposed to measure indirectness, ‘I feel comfatalith silence in a conversation’
(.422), ‘I don't like silence in such a situatiof455), and ‘I feel uncomfortable if
everyone else is talking except me in such a sina{.463), all supposed to measure
orientations towards silence, ‘I like to say whatdlieve to be true, even if it may
upset others.” (.470) to measure preciseness,oWstespect to the head of school
even if | dislike him/her’ (.493) was to measurastvity.

There are three items of these seven which diansat the KMO criteria in terms of

the theme of silence. With this deletion, only tikems are left to measure this theme,
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using Hair’s criterion (Haiet al. 2005) (see section 3.10.1.3). The strength obfact
analysis lies in finding patterns among groups afiables, and it is of little use in
identifying factors composed of only one or twoiables. For Hair's criteria, the
minimum number of variables to represent a factds.i This will aid in interpreting
the derived factors and assessing whether thetselsave significance. As we have
only five items to measure the silence theme, tbfdbem have been deleted in that
they did not meet the KMO criteria. Therefore, silence theme will be deleted from
further analysis as it did not meet the minimum bemof variables to construct a
meaningful orientation. After the deletion of theseven items that have low KMO
values, table 4.3 demonstrates the overall KMO e/aifi.630, and Bartlett's test is
significant (p=.001). This result indicates thatogh variables measuring
communication styles (appendix 5) can be groupé&al ansmaller set of underlying
factors (see table 4.5). Therefore, it can be cwmled that factor analysis is
appropriate for the themes mentioned above in dodgwvestigate the communication
styles. The prior criterion was taken into accaomntonstruct the number of factors in
communication style items. After deleting the stertheme from the quantitative
analysis, only five themes - ‘Indirectness’, ‘Seéngly’, ‘Dramatic’, ‘Feeling’ and
‘Preciseness’ - are to be constructed and inveggtity and all are discussed in section

4.4.1.

Kaiser-Meyer-Olkin Measure of Samplir .630
Adequacy.

Bartlett's Test ol Approx. Chi-Square 1239.395
Sphericity df 595

Sig. .001

Table 4.3 KMO and Bartlett's Test
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Setting the prior criterion (five factors to be stmcted), table 4.4 therefore, resulted
in a five-factor solution dealing with the commuation styles of the respondents.
That is, 37 items measuring the themes of low- high-context communication
styles (see appendix 5) can be simply reduced/éoféictors, each supposedly dealing
with a certain orientation (e.g., directness, dernty). Each factor explains a
particular amount of variance in those items tlogustitute it (see table 4.4). The total
variance explained by these five factors is, tleeef38.945%. Looking at table 4.4
(% of variance), we can see how much each factatriboites to the whole variance.
For example, factor one represents about 13% of whwle variance of
communication styles which the respondents useich scenarios as are mentioned

in appendix one.

Initial Eigenvalues Extra_ction Sums of Squared Rotat_ion Sums of Squared
Loadings Loadings
REEy | Ve :f):rfiance \C/:(;J r‘]/lu'ati ez :?arianczf goumulative e :joarianc?af (?A)umulative
1 4.473 12.781 12.781 4.473 12.781 12.781 2.965 8.472 8.472
2 2.886 | 8.246 21.027 2.886 | 8.246 21.027 2946 | 8.418 16.890
3 2370 | 6.772 27.799 2370 | 6.772 27.799 2727 | 7.793 24.682
4 2.057 5.878 33.677 2.057 5.878 33.677 2.620 7.487 32.170
5 1.844 5.268 38.945 1.844 5.268 38.945 2.371 6.775 38.945

Table 4.4 Total Variance Explained

Before describing the themes of communication siyiee need to go through some
statistics to state clearly what constitutes eaattof. To isolate the factors, a
minimum loading of .40 was used. In the unrotatexdrix (appendix 6) (see section
3.10.1.5), there are 15 items that did not meetdading criteria. This simply means
that they are not highly related to any factor.tdrms of loading, this reduces the
items within those factors, with the first factarcaunting for the largest amount of
variance with one cross-loading, the second fab&ing somewhat of a general

factor. Looking at the matrix (appendix 6), thesemore than one cross and low
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loading. This makes the matrix quite difficult testthguish between the factors, and
theoretically less meaningful (loss of varianceerefore, a rotation procedure, as
explained in section 3.10.1.4, is needed to redige the variance and should result
in a simpler and theoretically more meaningful éagiattern.

The rotated matrix reveals that the variance ohdactor has changed slightly, but
the overall explained variance is still the sam88&945% of the total variancén the
rotated factor solution (appendix 7) each of theabdes has a significant loading on
only one factor, except for variable 25 which crtmsgds on two factors (factors 3 and
4) which requires actidhon the part of the researcher. Therefore, theseoof action
taken is to delete variable 25 from the analysise Totated factor matrix for the
variables after the deletion remains almost ideiffictable 4.5 exhibiting almost the
same pattern and the same values for loading asebdéletion. With the simplified
pattern of loadings, all at significance levels, sm@f communalities are at an
acceptable level, apart from variables 5, 9, 10Z&hevith communalities of less than
.30, and with the overall level of explained vagarpbeing high enough, the five factor

solution is acceptable, with the final step bemgéscribe the factors.

4.4.1 Factors Descriptions

The following five factors in table 4.5 below areipposed to measure the
communication styles of the respondents of thidystiihe five factors have 8, 7, 5, 3,
and 6 variables respectively. So each factor camdmwed as being based on the
variables with significant loadings (see Thursten€riteria explained in section

3.10.1.4). In the next five sub-sections, the netea will try to identify the main

% The actions are whether to change the rotationguhare or delete the item. Changing the rotation
method gives the same results (cross loading).€ftiey, the only action is to delete this item frima
analysis.

2" For example, item numbers ‘Use silence to avoisetiing others’ has the same loading (value of
.571) before or after the deletion of the crossimhitem.
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theme in each factor, and describe the variables $ignify each one of them

according the loading criteria described in sec8d0.1.4.

NO Item Factor Loading Com-
1 2 3 4 5
1 Avoid eye contact .596 751
2 Use silence to avoid upsetting others 571 .610
3 Others _hav_e to guess what | say without 535 .667
me saying it )
4 When | speak, | mention all relevant 505 .570
issues
5 My emotions tell me what to do .504 279
6 Explain my point indirectly - .766
484
7 Use silence to imply my opinion 444 .610
8 Respond in an ambiguous answer 444 677
9 | trust my feelings to guide my behaviour 732 .287
10 My feelings are valuable source of info .646 275
11 | Like what | say to be factually accurate .534 .665
12 | Try to attract sympathy 485 .670
13 Exaggerating my story is not appropriate -.460 .659
14 | try to understand others' point of view 443 757
15 Persuasive to influence others 443 .650
| use my feelings to determine how |
16 -
should communicate
17 | Use body language when | communicate .641 .590
18 | Can talk for hours to persuade others .603 .662
19 | speak the same way whoever | speak to 516 .612
20 Use sa_ld facial expressions when 509 .664
communicate
21 Nonverbally expressive 432 .623
29 Don't like people who don't give firm yes
or no
23 | listen attentively to others' excuses 732 .740
24 | want very precise definitions .545 234
o5 insist on people to present proof for their 487 674
argument
26 | try to adjust myself to others' feelings
27 | am tactful in telling negative things
28 | Openly show my disagreement
29 | try to be indirect 578 .581
30 Use words like ‘maybe’, ‘perhaps’ in my 576 .542
language
31 Make up additional reasons for my 514 .635
absence
32 | Tell jokes and stories 460 .559
When speaking with somebody | dislike, | .543
33 ; : 447
hide my true feelings
When turning down an invitation, | do my 5.90
Sl best not to offend i

Table 4.5 Varimax-Rotated Component

108



1. Factor One ‘Indirectness Theme'

The theme represented in factor 1 in table 4.5 @bownsisting of eight variables
(tems 1-8 in table 4.5). Direct and indirect dirmiems of communication styles are
used to describe communication differences betwémm and high-context
communication styles. Direct communication styldere to speech acts that
specifically state and direct an action (see se@i8.1). Unlike direct communication
style, an indirect style of speech is not typicallythoritative; rather it encourages
input from the listener. By using this method, ygive the other person the
opportunity to speak up. An indirect style makeenthfeel as if their ideas are
important. For example, when the listener wantg&on, indirect communication can
be beneficial, ‘Could you explain what you would d@o this situation?’ In our
analysis, the first three highest loadings in factoe are: ‘Avoids eye contact’
(loading value of .596), ‘Uses silence to avoid eifisg others’ (loading value of
.571) and ‘Others have to guess what | say witoetsaying it' (loading value of
.535), all of which occur when respondents are camoating in academic contexts
with their supervisors. There are some issuesdthatild be noted: in the correlation
matrix (appendix 8) variable, ‘When | speak, | dldoonention all relevant issues’ is
statistically correlated with the other variablestlnis factor (see correlation matrix
appendix 8). This variable, with a significant loagland communality of .354, is
essential in this factor. This may reflect thep@ndents’ awareness of covering all
issues when they speak, and this may not be idicowith being indirect. Also, with
the only negative loading, variable 6 ‘Try to explany point indirectly’ and with
small negative correlations with variable 1, ‘Avaége contact’ -.256 which has a
high correlation with ‘Use silence to avoid upswaitiothers’. This shows us that

avoiding direct styles is important among the sanplget a message across by using
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silence or by answering others’ questions by ingpiether than spoken messages. As
we can see, almost all variables in this factordmaling with the indirectness theme
(see section 2.8.1) through different strategieg:, @ye contact, giving ambiguous
answers. Silence as an indirect communication ,stytel giving an ambiguous
answer, were also used to imply the respondentgii@ms and to reflect their
indirectness orientation. Variable 3 in factor bléa4.5 above ‘others have to guess
what | say without me saying it' (loading of .53&)ows the role of the listener in
getting the intended message of the respondergadso 2, appendix 1). This may
reflect the indirect strategy orientation of thespendents in this academic context
(see section 5.2.1 for a discussion of this powitere they may assume that the
hearer shares the same knowledge and experienchaantb guess what the real
message is (see section 2.9.1). With the hearels, mlmost all variables of
communication style in factor 1 deal with the iediness strategy, so this factor may
be used to measure the indirectness in communich&baviours of respondents in an

academic context (scenario 2, appendix 1).

2. Factor Two ‘Feeling Theme’

As stated in section 2.8.2, people who may ovetraadeelings tend to be more
concerned about others’ feelings, by supportinggardr’'s desire for approval or for
positive self-image. When individuals’ true feekngre involved, those who use LC
communication style (as explained in section 21&) expected to communicate in
ways that are consistent with their feelings. lis theme, factor two in table 4.5, the
highest loading can be seen in variables such‘lagust my feelings to guide my

behaviour’ (loading value of .732), ‘My feelingseaa valuable source of information’
(loading value of .646) and ‘I like what | say te factually right’ (loading value of

534). The first two highest loading variables dedh feelings ‘I trust my feelings to
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guide my behaviour’ and ‘My feelings are a valuadderce of information’, and both
are linked to the respondents’ style in an acadesoittext (as part of scenario 3,
appendix 1). The other variables are a combinaifasther themes. If we look deeply
at other variables, we can notice variables such lds2 what | say to be factually
accurate’ and ‘I try to understand others’ poirtsiew’, are dealing with preciseness
and sensitivity towards others in a social set{mg., the wedding party, scenario 1,
appendix 1) and the last two variables are ‘Tryattract sympathy’ and ‘Be
persuasive to influence others’ are both showirgréspondents’ awareness of their
emotions, and how they can use them to guide Hekiaviour in an academic context
as in scenario three in appendix one. The only thegéoading (-.460) in the same
academic context (dealing with supervisors) is @gexating my story is not
appropriate’. This variable can be ignored onlynaming the factor, because it does
not meet the criteria of Thurstone’s simple struetas explained in section 3.10.1.4,
but looking at the correlation matrix (appendix 8¢ notice that this variable
‘exaggerating my story is not appropriate’ is negdy correlated with all the
variables inthis factor, with the smallest negative correlat{eX@78) with variable
‘persuasive to influence others’, reflecting a dmadgative relationship between
exaggerating stories and influencing others. Theams that when the respondents
want to convey their message clearly and concigalgnario 3, academic context),
exaggeration is less of an option in influencingconvincing others. On the other
hand, respondents tend to use other techniquesasuspecifically stating what they
intend to say directly, rather than exaggeratingatwihey are saying (see section
4.5.3). And with only a small positive correlatiomth variable ‘Try to attract
sympathy (.039), statistically, this means thatggesating their story with their

supervisors is not appropriate if they want toaattisympathy from them, in that the
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more exaggerating they are, the less sympathy whiyget. This means that when
respondents want to ask for something for themselyey tend to be as explicit as
possible with regard to what they are asking (satia 4.5.3 for more discussion).
Exaggeration may relate with a dramatic style (Guahgtet al. 1996) to show that
respondents tend to rely more on some featureg, &ories, metaphors and rhythm)
to highlight their intended message (see secti9mdp.

As long as the highest loadings are for both fiestables dealing with feeling ‘I trust
my feelings to guide my behaviour’, this factor ntaydealing more with the feeling
theme, to show how much respondents are awareofaimotional responses towards
others (e.g., their British friends) and to whateex this theme may influence their
behaviour. Consistent with Grice’'s (1975 cited imdgkunstet al. 1996) quality
maxim, one should only say what is actually truetfiis case giving the true reason
for not submitting the task on time, scenario 3peaulix 1) and only if he has
evidence for it. This tendency, however, appearse@ssociated with implying the
existence of an LC communication style. As expldiiresection 2.8, respondents to
some extent rely on the denotative meanings ofvirels they use, particularly in an

academic context (see section 2.8), and this willliscussed more in section 5.2.

3. Factor Three ‘Dramatic Theme’

With the dramatic communication style a person ssg certain features such as
exaggeration, and using stories to highlight orarsthte the content of his messages.
According to Samovar and Porter (2004), in LC aelsupeople tend to rely more on
the spoken or the written word, and leave as littlem as possible for interpretation
or ambiguity. It is very important to give the commnicative act its context, for
example giving details such as deadlines and dieidates and points of reference.

In this theme, factor three in table 4.5 above, fing three variables that have
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significant loadings are:- ‘Use body language wheommunicate’ (loading value of
.641), ‘could talk for hours to persuade othersading value of .603) and ‘I use a lot
of sad facial expressions when | communicate’ (logdzalue of .509). All those
variables deal with the dramatic style, as disalisse section 2.8.4, apart from
variable nineteen in table 4.5 above - ‘| speakséw®e way whoever | speak to’ that
is supposed to deal with indirectness. Lookinghatdorrelation matrix (appendix 8),
we find that the variable ‘| speak the same way evieo | speak to’ is correlated with
the other four variables (these being: 17, 18, @@ 21 in table 2.5) but it is not
statistically significant with values of .137, .22863 and .177 respectively. These
insignificant correlation values reflect the weakationship between indirectness and
nonverbal expressions, body language and faciakegwns (see section 5.2.2). This
weak relationship may reflect the respondents’ idemice in such strategies (e.g.,
exaggeration, body language and facial expressiongonveying their messages
explicitly. In other words, by using such stratagieespondents tend to engage the
feelings of the listeners by expressing their idexh messages by being more
expressive (e.g., more spoken words) and more diarfeag., body language and
facial expressions). These strategies are moress applied by respondents when
dealing with their supervisors (scenario 3, apperdiin an academic context (see
section 2.8.4) and, at the same time, in sociadingst particularly when they need
others to believe in what they are saying (scenariappendix 1). Therefore, this
factor, in terms of its highest loadings varialfies., variables 17, 18 in table 4.5) is
taken to deal with speakers’ tendencies to useamatic communication style in
using body language, facial expressions and to getate more than usual
(Gudykunstet al. 1996). This appears to be a component of LC congation, as

defined in section 2.9.4.
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4. Factor Four ‘Preciseness Theme’

In factor four in table 4.5 above, with regardteEms number 23, 24 and 25, the main
idea is dealing with one’s preciseness (as defineskction 2.8.3) in conversation,
and the extent to which the respondent could maékedntribution as informative as
necessary, particularly in social settings (scenariappendix 1). In this theme, the
first two highest loadings can be defined in: dtéin attentively to others’ excuses’
(loading value of .732) and ‘| want very precisdimigon’ (loading value of .545).
The first variable in this theme ‘I listen attergly to others excuses’ has the highest
loading and communality in this factor (value o827and value of .548 respectively)
and it has a small negative correlation (-.207hwite third variable in this theme
‘Insist on people to present proof for their argmthevhich has a negative loading
value of -.487. Statistically, and according to tesearcher’s data, this may reveal
that insisting on proof and listening to otherscesesmay overlap but move in
opposite directions to each other. In other wottils,more sensitive and aware one is
of what others are saying, the less one insistproaf for what is said. An example
for this would be scenario six (appendix 1) whezspondents are not sure if they
should or need to take any action unless theyistening and sure of what is being
said. In other words, the more the message is aearresult of careful listening, the
less need there is for asking for more informatorior proof of what is being said
(see section 4.5).

Also, with a small correlation value of .254 tiesot statistically significant with the
second variable in this theme ‘I want very preasdinition’. In the same context,
(scenario 6, appendix 1), this may show the rafatigp between listening attentively
to other's excuses and the need for a preciseitiefiris not statistically significant.

With the small correlations between ‘I want verggse definitions’ and the third
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variable ‘I insist on people to present proof foeit argument’, this factor can be
mostly related to the first variable in this thethksten attentively to others’ excuses’
(the first variable in factor 4, table 2.5) anddefinitions and proof for what others
are saying. Listening attentively may deal with geness in communication as
explained in section 2.8.3; therefore, this faétmuses on precise communication by
listening carefully to what is being said and knogviwhat is required from them,
rather than by asking for more clarification. Thghter the score on this factor, the
more attentive and precise the respondents areagnapted in the literature review,

section 2.8.3, is more related to LC communicatind individualistic tendencies.

5. Factor Five ‘Sensitivity Theme’

The sensitivity theme with regard to communicati&tyle involves interpersonal
sensitivity towards others by applying certain taghes in their own communication
style. For example, being sensitive in terms of wamication with others may
involve showing interest in what others’ are sayibg careful listening for example,
to reflect awareness of the needs and emotionsgheir® (see section 2.8.2). In this
theme, factor five in table 4.5 above, almost atiables deal with the sensitivity
dimension apart from the first variable with thghwest loading of (.578) ‘I try to be
indirect’ which reflects the refusal strategiesre$pondents in social settings (more
specifically in scenario five when respondents sefa wedding invitation from an
English friend) in an indirect way (as will be higjited in section 4.5). This may
again reveal the concept of indirectness mentionddctor one. Here, in this factor,
variable 29 in table 4.5 ‘I try to be indirect’ éghly correlated with other variables
such as variable 30 ‘Using words like ‘maybe’ apdrhaps’ in my language’ (.322)
and variable 32 ‘Make up additional reasons’ whefuging an invitation for a social

event (see scenario 5, appendix 1). This correla(i@02) is not statistically

115



significant, but may reflect two different strategithat respondents use (i.e., not
offend others by adjusting to other’s feelings sing qualifying words like ‘maybe’
and ‘perhaps’). For respondents, being sensitiveatds others may be done by
applying indirect strategy (see section 4.8.1) gr being more sensitive. The
combination of these two strategies (i.e., indimess and sensitivity) in this factor
may deal with a combination of both concepts (daging indirect and sensitive) and
can be called sensitivity, as all variables exceatiable one in this factor are
supposed to deal with respondents’ tendencies &ebsitive in their communication

with others (e.g., English).

4.5 Communication Style Theme in Qualitative Data

As the qualitative data is the respondents’ answethe open-ended questions after
each scenario mentioned in appendix one, ther& E8aesponses (see appendix 11)
from the data that the researcher thinks might tefeommunication styles themes as
set out in the literature (see section 2.8). Wek labthe themes that constitute the
communication styles of respondents, to see whetherHC or LC communication
styles (concepts that are discussed in 2.8). Wedbcus on sub-themes that constitute
high-context styles. Indirectness (as defined ittise 2.8.1) was one of the themes
that can clearly be seen. It was invested in maaysywbody language was the
dominant way of conveying certain messages indyrelet scenario four for example,
(i.e., the Café scenario), “I will look at him eyeime he speaks loudly to make him
understand that he is annoying me” (R19; appendix 11), “show him that | am not
happy,eye contact” (R17; appendix 11). Eye contact and sarcastic smilesaapee
dominant strategies between the respondents to gtemanger within such a context

(i.e., being in a Café, scenario 4).
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Being indirect with anyone, regardless of theinamality, is also seen in sociable and
friendly contexts. In scenario five, for instanteg respondents have been very clear
in applying indirect way of excusing themselvesrirgoing to parties which conflict
with their culture and/or religion “Usually in theesituations | will be indirect in my
expression, saying for example | wish to attendrymelebration however, | am in
connection that time with some familial efforts”4R appendix 11), “Give him an
excuse for having an examtion in the next day” (R43; appendix 11), and “ try to
give a convincing excuseven if it is created” (R44; appendix 11). Respondents in
this situation ‘being invited to a promotion patty an English friend’ (scenario 5)
tend to give reasons for their refusals. At theeséime, respondents may be careful to
indicate their willingness to accept the invitatibefore giving reasons why they
cannot. This strategy of offering reasons may becgnt in order to try and justify
the refusals. However, between one another, Libyaight find such situations (e.g.,
a wedding party invitation) very difficult to negate, and may choose not to refuse at
all. The best example would be their saying ‘if yame invited, accept it’, in such a
situation where one has to accept the invitatiorerhploying such indirect strategies
mentioned above (i.eR41, R43 and R44; appendix 12), the respondents are aware of
the surroundings and the context, when they exgde®ir concern about what will
be involved in such invitations that is not accefgan terms of their own culture and
religion (e.g., drinking alcohol). Therefore, wencanderstand that awareness of the
context® is present when speaking, “I could not ask hirtuta down his voice if we
are in the public placgR29; appendix 11). This awareness of context is clesebn

in the answers to scenario one, where respondeizisdsthe chance (e.g., being in a

wedding party) to speak about relevant topics ftieece their own culture. For

% In HC cultures, much of the message is impliedvhyp the speakers are; their relationship to one
another, where they are communicating, etc. (H20(3.
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example one respondent say “Explain our culturethers” R37; appendix 11) and
another stated that he would seize the chanceing lre such an event to talk about a
similar event “l would like to talk about Libyan deing party” (R31; appendix 11).
Therefore, respondents’ awareness of the contexhefcommunicative act (e.g.,
wedding parties, marriage) may influence theirtettg of communication. As one
respondent states “My response may change accawlthg situation and the subject
under discussion” (R35; appendix 11), and another respondent said “Deppretty

much on the conge of the conversation” (R33; appendix 11).

In such situations - ‘wedding party invitation, sago one’ and ‘the Café scenario,
scenario four’ - in addition to indirectness asf@need strategies as previously
explained in factor one, avoidance is also a prefeway of conveying a certain
attitude where respondents do not wish to facecamjrontation, such as in the Café
scenarioTheir avoidance strategies come in such a way ftectetheir intention to
change the topic they discuss (scenario 1) or émgh or leave the place “I can’t say
anything; jus leave the coffee shop” (R2; appendix 11), “I rather leave the place”
(R8; appendix 11), “By ignoring him” (R4; appendix 11) (scenario 4). This
representative data with regard to using such avaiel strategies are also found in
dealing with supervisors where some respondenteriiee move to another one when
supervision problems appear “Move to another oryauf are in the first stage” (R;
appendix 11). From those responses (see responge23, appendix 11), we can
conclude that avoidance is one of the strategiesl by the respondents in certain
contexts, such as social and academic contextsy atieial or mild confrontation is
experienced, and not made publicly explicit. Thisaymreflect that their
communication styles in such contexts are indit@cy to speak to anybody else in

the schodl (R5; appendix 11), and that they prefer not to face diteation and
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believe that avoidance and being indirect is ‘pldyahe best way to deal with such
communication situations. Out of the data presehezd, the researcher thinks there
IS no necessary connection in general terms betwaendance and indirect
communication styles in terms of general behavpaiterns.

Looking at other themes that indicate communicasityhe, sensitivity (as explained
in section 2.8.2) is one of the themes that caarlglebe seen, mainly in responses
where respondents in this context at least (weddimypromotion parties) don’t tend
to say the real reason behind their refusal tadBritriends being the consumption of
alcohol. In scenario five (appendix 1) for exammeen though respondents have
convincing reasons (i.e., it is forbidden in thegligion to be in a party involving the
drinking of alcohol), they still feel it is hard tstate this reason and use other
strategies Find reasonable excuse” (R74; appendix 11). They tend to show their
understanding of their friend’s feelings by apogg and making it up to him,
“Make it up to him by inting him for a coffee” (R74; appendix 11), “You may need
to apologize for cultural and religious reasons’32Rappendix 12). This way of
communication, according to our qualitative dats, dlearly invested by our
respondents when being abroad (i.e., studying e WK) to comply with their
religious teachings with regard to not consumingpladl or being with people who
are drinking alcohol. They are aware that sucheagmce will be considered by some
other Libyans as unacceptable, and they as reparyetb avoid such parties by
applying certain communication styles to maintde telationship with their friends,
and not upset or hurt their feelings.

When respondents communicate, a small number pbneents mentioned that their
feelings, “I trust my feeling to guide my behavioyR80; appendix 11), can guide

their behaviour, particularly in situations whereey may feel they are under
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obligation or they have a duty towards their fanmolyfriends. An example of this
would be the feeling they have when find theirride have no money to pay the bill
(scenario 6) “I feel this is my duty to pay theitl and solve the matter” (R84;
appendix 11). This small number of answers maygcethe tendency, on the part of a
small number of respondents that they would comoataiin ways that are consistent
with their feelings. In other words, their actigmesumably can be explained by the
way they have been raised that makes this attitb@eling consideration when
communicating” to be true (see factor two in set#o4.1). In other words, part of
their cognitive explanation of any actions is beiagional.

Also, with almost the same number of answerscenario three when respondents
are required to ask for an assignment extensiam ffzeir supervisors, respondents
rarely mention that exaggerating their stories.(dyg emotional facial expression, a
long array of adjectives and elaboration) is a geag of conveying their message “I
will tell the whole story without any exaggeratiofR92; appendix 11). Instead, they
use other techniques where exaggeration is noemeef, being honest in saying
exactly what has happened and the use of persuas®rthe best among these
answers “Exaggeration is not the right way to de#h this situation. Persuasion is a
good technique to get sympathy, but should be basddcts” (R90; appendix 11), “I
try to persuade him in a logical way” (R85; appenti). For a small number of
respondents, the main reasons behind exaggeragom tov get more sympathy from
the listener, and to embellish their point, and enagkmore convincing “Honestly |
should say the truth but it is sometimes do nop ts&l you need to exaggerate to
convince” (R89; appendix 11). But for most resportdeexaggeration is seen as an
ineffective way of communication and should be dedi “Exaggeration is not the

right way to deal with this situation” (R90; appendl). Instead they try to keep their
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statements honest and reasonable, where they tiaykwill get more respect and
appreciation, for example when refusing an inwtatio a promotion party which they
think might involve alcohol drinking “Frankly tefour friend that is forbidden in
your religion, he’ll respect you” (1 appendix 12), and therefore, to get their
message across (and get what they want). On tlee loéimd, the theme of clarity was
clearly visible within the data to highlight thentkency to use the LC communication
style. Compared to the first two themes, indirestnh@nd sensitivity, clarity, as
defined in section 2.4, was the only theme foundaliinscenario answers. This
emphasis on clarity reflects the respondents’ tiwenand awareness of being clear
and avoiding ambiguity “Try to be clear in the altcasions in your life” (R95;
appendix 11). The respondents are aware of ampigutheir communication styles
and consider it as a source of difficulty when caimmating with their British friends
or supervisors “be clear to avoid more troublesI@® appendix11). They may look
at this difficulty as a potential for communicatiomsunderstandings. That is why
they try to end the conversation or by asking fareninterpretations as when they
pay the full bill for their friends “I will speaklearly, directly & say true, exact
problems” (R103; appendix 11) (scenario 6, appefglixn this specific situation, the
implications might be, to some extent, a bad infee2on the relationship they have
with their friends. Levine (1985) stated that LCnuuounication involves the
frequently transmission of direct, explicit messagehen one tries to be as clear and
as brief as one can in what one says, and wherevands ambiguity, this can be seen
in the respondents’ answers when dealing with thgervisors, “I like to be obvious
no matter what the result” (R101; appendix 11), glaxn» my point of view with
evidence” (R104; appendix 11), “Be clear with the(®107; appendix 11). These

styles of communication attempt to present facé Have been objectively verified
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by the respondents, and to avoid emotional impboat According to Gudykunit
al. (1996) these styles are individualistic commurnaastyles, and may be linked to

indirect and sensitivity styles as mentioned irtises 2.8.1 and 2.8.2.

4.6 Value items and Factor Analysis

This section addresses items to measure the valetation of the respondents, as
discussed in section 2.6.1. Rokeatlal. (1984) argue that the values individuals hold
tend to have a direct influence on different bebass. The value domain can serve
both individualist and collectivist interests. Samnz (1992) believes that one can
hold both kinds of values, but one tends to predatei in a particular situation and
they do not necessarily conflict. In this analy&8,items measuring both tendencies
have been identified from the literature (see sec®.4.1), and will be looked at
according to Gudykunst al's (1996) classification.

The same criterion used in the previous analyse (®ection 4.2.1) for isolating
factors has been applied. The initial analysisyettoee, resulted in a two-factor
solution; table 4.6 below shows the varimax rotatimatrix and the items are
distributed between two factors. Eleven items (gg8)uwere loaded on factor one
(e.g., ‘observing religious and social rituals’efbg cooperative with others’, and
‘true friendship’), and only four items (values) meeloaded on factor two (e.qg.,
‘helping even if it reduces my self-image’, ‘medt @bligations’, ‘self-image’ and
‘obedience to parents’). Looking at factor one, thist variable with the highest
loading (value of .697) and the highest communalitglue of 510) is serving a

collectivistic orientation ‘observing religious asdcial rituals’.
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Communalities

ltem Component
1 2
1. Observing religious and 697 .510
social rituals :
2. Being cooperative with 675 456
others )
3. True friendship 646 .490
. Honesty 586 347
5. Happiness .457
2e .567
6. Hospitality 559 .397
7. Being aware of whattodo 549 .313
8. Hardworking .284
.532
9. Love of good deeds .430
.514
10. Solidarity with others 510 .308
11. A _ sense of 446 .339
accomplishment
12. Logic "helping is the right
thing to do"
13. Education
14. Helping even if it reduces 691 478
my self-respect '
15. Meet all obligations .465
.665
16. Self-respect 663 442
17. Obedience to parents .392
.578

18. Being  dependent  on
others

Extraction Method: Principal Component Analysis.
Rotation Method: Varimax with Kaiser Normalization.

Table 4.6 Rotated Component Matrix(a)

The second highest loading (value of .675) alswesethe collective orientation with
a communality value of .456, which indicates tHa# @mount of variance in this
variable is accounted for by factor one in tab& Zhe third highest loading (value of
.646) with communality, that is big enough to bensidered in shaping this factor
(value of .490) is ‘true friendship’ (see sectio®.2) which has been, according to
some authors (Gudykunst and Ting-Toomey 1988),siflad as an individualistic

value. Looking at the correlation matrix (appen@ixshows that it correlates with

variable one ‘observing religious and social rigialbut this correlation is not
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statistically significant (value of .433), which ynaxplain the fact that these two
variables have the power to explain this factoe @ection 3.10.1.4).

Factor two, as we see from table 4.6 above, censfdiour variables with significant
loading (more than .409) to show the high corretatf all variables with this factor.
Looking at the highest loading of .691 to ‘Helpiegen if it reduces my self-image’
as individualistic orientation, where the secondhkst loading .665 is ‘Meet all
obligations’ to serve a collectivist orientationhél third variable with a significant
loading of .663, is ‘self-image’. This serves adividualistic orientation, while the
fourth and last variable deals with parents’ obedgewith the lowest loading of .578.
These four mixed values appear to be importanthi®respondents, as the context of
these values were abroad, scenario seven (app&pdiehere the priority in terms of
its importance is quite different. For instancergas’ obedience’ for respondents is
less important in this context if compared to ‘makbbligations’. On the other hand,
‘helping even if it reduces my self-image’ is mangportant than ‘self-image’. This
can be explained in that, as values are deep-rotitedway we show and express
them is not fixed. They are flexible, and the degud its importance changes
according to life challenge and circumstances. &foee, this factor can serve both
orientations (individualistic and collectivisticlt is individualistic in terms of the
value of self-image being important, and colledtid in terms of achieving one’s
duties towards oneself and society. According ®réspondents’ religion - ‘Islam’ -
obedience to parents is an important value in tevhabeying what they say, but it
comes at the end of the list in this factor, reftegthe priority of other values when

being abroad (e.g., achieving one’s main goals videémg abroad).
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4.7 Value Orientation in the Qualitative Data

The last aspect under investigation is value oaigon. In scenario seven, where
respondents have been asked by their parentsdotb# help needed to their relative
who come to the UK for the first time (appendix iyenty value types were
investigated. From our data we can see that theevatientations can be seen in
different answers in all scenarios (e.g., religiorscenario 5). Therefore, all data will
be investigated in order to see where and whendahe orientation has been a factor
in the respondents’ style as mentioned in thedlitee review (section 2.7.1), in that
values are abstract cultural structures that ineipaeferred modes of behaviour in a
given culture (Barakat 1993). The researcher fosks at the values that tend to
orient themselves to the collectivistic side, themhe individualistic side. Religion is
a strong factor and was clearly seen in answerscénario five (the topic being a
friend’s promotion party) “Religion is a top pritriin my life” (R25; appendix12);.
Although religion wasn’t a direct theme to be invgsted in this scenario, almost all
answers in this scenario included religion, andvedoto be their main reason, for
example, for not joining the promotion party in isago five (see section 4.5.3).
Interestingly, the respondents expressed theisatfio join such a party directly and
in an honest way, “Frankly, tell your friend thatforlidden in your religion” (R15;
Appendix 12), “I will tell him the true reason ‘i,eeligion’” (R16; appendix 12)
This directness with intimate friends can be adaeith terms of what appears to be a
common feature between respondents in the semgitilkeme, where they used
different strategies to express their refusal terat such a party, “If he is an intimate
friend, | should inform him about my religion” (R2appendix 12). This does not
suggest being dishonest with non-friends but ralieéng more open and clear with

intimate friends.
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Religion is also present in other situations (scend) where respondents think they
have to be good ambassadors for their religiohifik | should be a good example of
Muslim people”(R38; appendix 12) as there was a general agreement atheng
respondents that drinking alcohol is socially umgtable and does misrepresent
Islam and Muslims. Therefore, we can see thatiogligs a present factor in their
communication, and this reflects an orientationoemaged by the teaching of Islam,
such as when they expressed their motives for mglpther friends (scenario 6) as
religious one¥ (see section 1.2.2 and 1.4).

The second value that was expected to be considérady in their attitude and was
compatible with their religion, is ‘obedience ta@ats’. This theme was not as clearly
present in our qualitative data as the religious.drhis might be because of the
distance between them, and their intention to siigechance of being in the UK to
study, and to learn how to be independent. As espandent clearly expressed it, “It
is important to be helpful, especially if your patencourage you to take care of this
person. As a student here you also have dutiesrendewcomer should learn with
time how to act independently” (R24; appendix 1Zhis does not mean that
obedience to one’s parents and being in the UKnm@mpatible with each other, but
one should learn how to incorporate both (e.g.d@mee to parents and learning) in
order to achieve the desired outcome of his actidhss ‘obedience to parents’ is
expressed strongly in one response, “As he canme fine behalf of your parents you
should help to the best of your abilities” 1R appendix 12). With only these two
mentions of this orientation, we might concludet tthés belief in the importance of
‘obedience to parents’ is not seen as in a tradatibibyan life style, where obedience

and loyalty to parents rather than independence satidreliance are particularly

2 Allah said: “Give the kinsman his due, and thedyeand the poor and to the wayfarer. But spend
not wastefully in the manner of a spendthrift” Gur, 17:26.
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encouraged (see section 5.3). It can be conclutEddbedience to parents’ is still a
factor in their communication style, but is not Hiig relevant for respondents,
particularly when they are studying abroad. Forngpla “Helping persons even
though not a relative is very important unlessfie@s your aims in this country”
(R76; appendix 12). In other words, the beliefhe value of ‘obedience to parents’
when experienced overseas, might not be as highi@®ack home, simply because
obeying parents in such a situation as the oneamad in scenario five, may cost
money and time which are very important to achigvame’s own goals. In other
words, respondents think that helping others medfeict their own lives and studies.
On the other hand, solidarity with other Libyansti®ngly viewed by the respondents
and clearly expressed in terms of their orientatierbeing one group, and cannot be
compromised when it comes to family, community ourry, particularly in the
context of being abroad “If he/she needs my jatketl take it off for him/her. Libya

is Libya” (R40; appendix12); “I will help any Libyan students anytime anywhere
anywise” (R12; appendix12); “I would like to refer that | will do my best for new
Libyan students” (B3; appendix 12). This value might also be stressedding
overseas. One respondent expressed this view bggséiielping Libyans in this
country is my priority” (R1; appendix 12). This behaviour effectively refledtgit
sense of belonging to individuals of the same matity, to challenge the ever-present
challenges lying outside the group, and to refteetinternal responsibility towards
follow Libyans (as discussed in section 5.3). Thisywever, does not suggest that
relationships with fellow Libyans abroad are allrhany and friendliness, but to
reflect their sense of belonging or their colleetwientation “I hope not to be in such
as that situation because | will leave everythind go to him straight away if ... he

does not speak English at all” (R appendix 12). No matter what, as Libyans say,
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‘people are for people’ and ‘paradise without oshisrunlivable’. These sayings may
show the benefits of being together as one grogsp@ndents feel that supporting
other Libyan students abroad in times of need nmnaece student confidence, and
help to gradually practice assertiveness. Thisifsigimt data reflects their feelings for
standing up for each other in times of need, arghtaw their awareness of the nature
of the difficulties any newcomer could face “I wilb my best to help this person, as |
know what kind of difficulty hewill face” (R4; appendix12). Also, this tendency to
support each other may reflect their awareneskeoBritish culture and how much it
differs from theirs. For instance, the pace of tifay be too fast or too slow, people's
habits and food “It is crucially important to hetgher people as everything is
different from Libya” (R2; appendix 12). In addition, their awareness of leyg
used to create social experience, to some exteay, mot work in this context,
particularly with newcomers.

The fourth and the fifth values investigated wenelp’ and ‘honesty’. These two
values are interrelated. Generally, help (scen@rend 7) was highly emphasised,
particularly when people are in need of it (e.ggwnstudent needs help in finding
accommodation), and it is more appreciated in thelmaviour towards others. The
respondents consider it very important to offephelanyone, not just to their friends
or people from their community, but also to Britigople as well, “Since they are my
friends | should pay the bill even if theinlture is different” (R121; appendix 11), “I
would just give the help that | can, not becaus# sfhe is Libyan or the parents or
good deeds (RS; appendix 12). By helping other people, respondeet®al an
important concept - what is means by helping offeaple to achieve their goals, the
more valuable they become and more rewards theytnget. These rewards may

take the form of better relationships or a mordlhulg life. Also, this may uncover
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part of the hidden concept of helping that is rdatetheir religion. Respondents, in
this context, may look at ‘help’ as the worshipiagt - ‘lhsai®. ‘lhsan’ simply
means ‘to do beautiful things’ in both deed andoscfe.g., offering the help needed).
The concept of ‘Ihsan’ is primarily associated witttention, and includes sincerity
and being grateful to parents, family and God. &@e, we can conclude that ‘help’
is crucial, “It is crucially important to help othpeople”(R1; appendix 12) and can
be considered in their behaviour toward others, ea be seen as devotion and
unselfishness toward others in their difficult tsne

Interestingly, honesty was included in offering thelp needed. For example, in
scenario seven where respondents were asked tohafie to someone they knew,
most of the help offered was associated with hgrfdskt be honest” (R58; appendix
12) and mostly in telling the truth, particularlyh@en the respondents were dealing
with their supervisors (scenario 3) “I do not ligeetending, I'd prefer to be honest to
achieve my targets” (R56; appendix 12). Therefore, help, telling the trutld doeing
honest, are key factors, and we can see that horest prerequisite for help and
telling the truth “Honesty is theekt policy” (R63; appendix 12) (as discussed in
sections 2.6). Honesty is a big concept, and inaitedemic context, for example,
(scenario 3) it refers to sincerity by telling ttiath “I think just be honest with him
and he will appreciate’if(R59; appendix 12).

The other values that have been investigated wareflin ‘meeting all obligations’,
‘being dependent on others’, ‘being hospitableeifly hardworking’ and ‘being
cooperative’. These values were all put in the ifigecontext of being abroad. For
their fellow Libyans and British friends, for instze ‘meeting all obligations’ can

imply the cultural, social and personal kinds ofigdtions that one may experience

%9 In English this may be translated as ‘perfectimn’excellence’.
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when being abroad, and these obligations mightebe than the ones one has back
home. For instance, the moral obligafibroward one’s Libyan friend in need of help,
and the moral obligation towards one’s family amdirdry in achieving his degree
and returning home with a high qualification. Alese values were not clearly seen in
the responses (qualitative data). Due to the lomber of responses (see appendix
12), we can hardly draw any conclusion about thedees. Therefore, we need to
look back to the quantitative data. The discusdbrthese values will be in the
discussion chapter.

The second part of values that look at a differenentation has also been
investigated. The clearest one was the importah@slacation where it has priority
over other values (e.g., offering help) “Helping Jis very important unless it does
not effect on your own aims in this country” (R&@pendix 12), and sometimes it is
worth sacrificing self interest and changing or@is ways of dealing with things, if
education is under threat, “I should say the truth it is sometimes do not help so
you need to exaggerate because [...] my study is rit@pd (R78; appendix 12).
Respondents value education and realize that itbhange their lives for the better,
and are aware of the economic and social rewardsnoéducation. Consequently,
education remains a priority for them. They looledtication as a tool for increasing
their social status and perhaps their self-resplein returning home, as people with
high qualification are highly respected socially/dasare admired. In scenario two,
when dealing with supervisors or heads of schooerwlackling any supposed
problems, their education is always in their coaesationduring and after dealing
with such problems. One of the respondents expilesse view by saying “I believe

that the student is the weak party in this issoeit svould be better to tackle any

31 Moral obligations refer to a belief that the aprescribed by their own set of social values
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differences peacefully” (R79; appendix 12), andeothexpressed their concern about
the effect it would have on their education if tensarose and they preferred to find a
solution that is acceptable to both parties, “ Bxpto him the problem but ask him to
take his solution for solving the problem graduadlithout any side effect on my
study and the rest of my relations with my supenwigR81; appendix 12). This
worry rises from their concern about the supervigioocess in general if problems
have not been solved with possible compromisess Thuld affect their working
relationships with them, and therefore they tendirtd solutions that are based on all
considerations, with possible compromises, “I hai¢hat the students is the weak
party in this issue, so it would be better to tackle any differences peacefully” (R79;
appendix12). From the large number of responsesrief to the importance of
‘education’ (see responses 56 to 81, appendixvi)can conclude that education is
highly important and valued by the respondents.rdfoee, we can see how the
importance of education influences the way Libyamdents speak to their
supervisors. It is very important to notice whapendents think about this influence,
and how they modify the ways that might have lestuence on their studies
“Honestly | should say the truth but it is sometsm@o not help so you need to
exaggerate because | paid money and my studyisrimt” (R67; appendix 12).

The other nine values under investigation arelyaeen, as some views contradict
the values listed. For instance, ‘love of good dégduch as the ones that are
presented in offering the help needed, and payiaddtll) has rarely been mentioned
in any response, but from our investigation of fir& group of values (factor one in
table 4.6), we noticed that offering help is noketa as displaying good self
characteristics, but for the sake of doing a goeedd and for the sake of people in

need. It also applies to the values of ‘happine$shelping’, ‘a sense of

131



accomplishment’ and ‘logic’ but these values aredlyafound in any response.
Therefore, we can conclude that these four valulese of good deeds’, ‘happiness
of helping’, ‘a sense of accomplishment’ and ‘ldgimmay not be active factors when
focusing on communication styles, at least witlhie tscenarios presented, and the
ones that overcome/substitute them are seen préwous value group.

Also, independence has been investigated. The diataot reflect any signs of
encouraging independence, even though being alocstddy can be looked on as an
indication of independence. However, seeking terofg help is present when daily
challenges appear, for example, as in ‘scenanersewhen the respondents are
asked by their parents to help their relatives Wwhawee arrived in the UK for the first
time. A small number of respondents looked at iaashallenge to learn how to be
independent and how to deal with the difficultiédife alone, “As a student here you
also have duties and the newcomer should learntii how to act independently”
(R88; appendix 12). The next value that could be takén aTcount when dealing
with other people is ‘true friendship’ (see sectbid), where it was considered to be a
highly influential factor in terms of their decisio making process when
communicating with others: “When | find out that riniend has forgotten his wallet |
will immediately pay to save the situation and llwot ask for my money back if he's
really my friend” (R25; appendix 10). This friendship could be towards aeyaot
just toward their Libyan friends, and this valueniglely appreciated in terms of the
respondents “Since they are my friends | should tbaybill even if their culture is
different” (R20; appendix 10). In this dissertatidhe term ‘true friendship’ can
involve knowledge and respect, along with a degfeendering service to friends in

times of need or crisis.
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The last values that have been focused on in ¢usos of the questionnaire are ‘self-
respect’, and ‘being aware of what to do’. Neithes rarely considered in terms of
communication, and we hardly find any referenceun data to such values that may
encourage both orientations. Self-respect is aplise, a sense of dignity that one
has when dealing with others. This self-respeciisdependent on success, because
there are always failures to contend with. The aelponse in our data concerning
the aspect of ‘self-respect’ was “...help, but nothat expense of your respect”3R
appendix 10). This may reflect the challenges thet particular respondent faced
with regard to offering help and his self-respektowever, this response cannot be
generalized to all respondents. It is criticaléoagnize that offering help is not about
compromise, but is much more about cooperationyevheth are much more likely to
be satisfied with any mutual outcome that is agnggah. Thus, the small number of
responses does not suggest that self-respect isnpottant for Libyan postgraduate
students but rather that investigating this concepeds a more thorough
investigation. The other value ‘being aware of twha do’ is to show the
respondents’ awareness of their planning in thetslod the long-term, and how
daily life events will affect those plans. Thesdueas have been investigated in a
context (scenario 7) where respondents were asketfdr the help needed for their

relatives while they were already involved in th@wn studies.
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4.8 Considering the Research Questions

4.8.1 Considering the First Research Question

After constructing the factors for each dimensidnoor investigation using factor
analysis (in sections 4.2, 4.3 and 4.4), the rebearlooks at the second part of our
data analysis in the form of ‘regression analysis'order to answer the research
guestions set out in section 3.2. The first resegueestion: ‘To what extent do the
respondents demonstrate low- and high-context camuation style?’ will be looked
at in terms of the contexts of the scenarios maetioin appendix one. At the same
time, we will test the hypothesis that the predanircommunication style of Libyans
tends to be high-context. From our data analysoafmunication style (section 4.4),
we can see that both styles (i.e., HC and LC) e#sgnt in our results, as represented
by five components, each serving a different stiyjmking at the mean and standard
deviations for each component of the two factorstable 4.7 below, we can
understand to what extent the respondents empidy eamponent and which factor

is more dominant, if at all.

Indirectness | Sensitivity Feeling Dramatic Preciseness
N Valid 161 161 161 161 161
Missing 0 0 0 0 0
Mean 2.9563 3.9244 4.2777 3.3314 3.9099
Std. Deviation 75827 .89207 72974 .94513 .93893

Table 4.7 Statistical means and standard devifiooommunication style themes

As we can see from table 4.7 above, the mean éinilirectness theme (2.95) is the
smallest one in the group, followed by the senigjtitheme (3.92). Both components
represent the HC theme. Therefore, we can sugdestthe high-context style

(employed in these two themes) is not employed ashmas the low-context style that
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is represented by higher means (see table 4.7trooted in three themes: feeling
(4.27), dramatic (3.33) and preciseness (3.93).c&reinfer that Libyans tend to use
LC when communicating with their British counterggsamore than they use HC. This
result statistically contradicts previous reseanttich suggests that Arab people are
indirect, exaggerated and more implicit in whatytay (Zaharnd995; Pekerti and

Thomas 2003). See sections 2.4 and 2.8.

4.8.2 Considering the Second Research Question

Investigating the second research question, ‘Wtids ®f values are significant to the
respondents?’, table 4.8 below represents the maahshe standard deviations for
the reported tendencies of respondents towardsidudilistic or collectivistic value
tendencies. As it can be seen, the mean for tHectiwistic values (M =4.89, SD=
.66) is higher than for the individualistic valu@d=4.43, SD= .966). Although the
difference in the means is not big enough (.454¢doclude that there is a clear
orientation towards a certain set of values, asa@gxgd in section 4.6., nevertheless,
looking at scenario seven where respondents haue dsked by their parents to offer
help to someone lives miles away from them (appefyli within this context, it can
be seen that there is a tendency for respondeetaphasise values such as ‘honesty’,
‘true friendship’ and ‘solidarity with others’ (séactor one in table 4.6 section 4.6).
This suggests that values may be oriented towdrdscollectivistic side ‘being
dependent on others’, ‘meet all obligations’ (seetdr two in table 4.6). This
tendency on the part of respondents towards boémtations (i.e., collectivistic and
individualistic) may promote the mistaken assumptithat collectivistic and
individualistic values each form a different concépat are in polar positions. For
example, ‘helping even if it reduces my self-respeand ‘obedience to parents’,
serve different orientations, but are equally im@ot to the respondents. The only
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difference when one value is more important thandther, clearly depends on the
context. This is discussed later in section 5.8tiStcally, it can be concluded that the
belief in those value types presented in the twaofa in section 4.6, are both
important and motivating for the respondents whemmunicating with people from

British cultures. Table 4.8 presents the means t#med standard deviations of
collectivistic and individualistic tendencies. TH#ference in both tendencies is not

significant. However, both orientations will be @issed in more detail in section 5.3.

Collectivistic Values| Individualistic Values

N Valid 159 159
Missing | 2 2

Mean 4.8906 4.4361

Std. Deviation .66370 196621

Table 4.8 Value orientation

4.8.3 Considering the Third Research Question

To investigate what sorts of self-construals resjeois have in this study, table 4.9
shows that the mean for interdependent SC (M =,4501 = .66) is higher than the
meant for the independent SC (M = 3.54, SD = .ABo, as in our qualitative data,
interdependent SC orientation is seen when respbsmd@ow they are more oriented
towards features such as solidarity with Libyaniomtls in the UK, and are

concerned about social relationships with theiryaito or British friends.

Independent SC | Interdependent SC
N Valid 160 161
Missing 1 0
Mean 3.5464 4.7143
Std. Deviation 77313 .66312

Table 4.9 Self-Construals
Our results suggest that the respondents are lgo#ilightly more interdependent SC

as presented in the four items (see section 4% hakes interdependent SC more
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likely to be active during the respondents’ intéiats that emphasize relationships,
solidarity (e.qg., sacrificing self-interest for thake of their group ‘Libyan’ or ‘British’
friends) and this orientation is discussed in sech.4.

To investigate the hypothesis detailed in secti@) 8he influence of SC and values
on communication styles’, a multi-linear regressi(see section 3.10.1.5) was
calculated to predict HC styles (i.e., indirectnessl sensitivity themes) based on
their interdependent SC and collectivistic valu€se regression equation was not
significant (.466, p> .05) with an %2 of .008 (see appendix 13). Neither
interdependent SC nor collectivistic values canubed to predict indirectness. In
other words, the proportion of the dependent véigindirectness) that can be
explained by the independent variables (colledivigalues and interdependent SC)
is very small (R? of008), and therefore, not significant. The datardt support the
researcher’'s hypothesis that the more collectwigtilues Libyans have, the more
their interdependent SC are likely to be. Consetiyethe more HC communication
style they tend to use. This result appears tmbenisistent with hypothesis three in
section 3.2. Initially, the researcher expectedyaib postgraduate students to have
positive attitudes towards HC ‘indirectness’, arnis twould be associated with
collectivistic value tendencies and interdepend&@t Now, looking at the second
theme of the HC style - ‘sensitivity’ - a signifitaregression equation was found
(11.365, p > .001) with an R2 of 17.1 (see apperidix The subject’s predicted
sensitivity is equal to .045 + 0.244 (Interdepend8g) + 0.40% (Collectivistic
Values), meaning that the average difference inestsd sensitivity who are 1 score

different in interdependent SC, are .244 differensensitivity. In other words, the

%2 R square (Coefficient of determination) tells he proportion of the variance in the dependent
variable that can be explained by variation inititeependent variable.

% These values are called the regression coeffgiand are estimated from the study data by a
mathematical process called least squares. SeaAh®91).
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greater the score in terms of interdependent A2, d? the sensitivity variance will
be predicted. This low variance indicates a wedédtiomship between interdependent
SC and sensitivity, and it is significant at the50evel. At the same time, .404 of the
sensitivity variance will be explained when theseliscore difference in collectivistic
values. A moderate positive relationship was foundicating a reliable relationship
between collectivistic values and sensitivity, aveb significant at the .001 level (see
appendix 14).

The summary of the analysis is presented in taldl@.4This indicates that sensitivity
can be predicted by COL values, or SC. Both areiftsegnt indicators of sensitivity

in the communication styles of the respondents.

Variable Multiple R B  Standarderrob Beta T Significance ot
Collective 342 .40 .10 .36 4.14 .000

Values

Interdependent .414 .24 .09 23 2.68 .009

Self-construals

Table 4.10 Stepwise multiple regression of predsctd ‘sensitivity’ theme
In the stepwise multiple regression (see sectid®.3.5), collectivistic values were
entered first, and explain 11.7% of the total vac& in the sensitivity theme.
Interdependent SC was entered second, and explaifether 5% (see appendix 14).
Sensitivity style was associated with greater ctilestic values and interdependent
SC. From this analysis, the individual-level factérollectivistic values and
interdependent SC) can only be used to predictlmerae of HC communication style
(sensitivity), but not the other (indirectness).
To examine the influence of the individualistic dency implied in individualistic
values and independent SC on LC style, a regressialysis was used to examine the
influence of both tendencies on the three themesliramatic’, ‘feeling’ and

‘preciseness’ - that have been described as cleaisits of the LC style of the
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respondents (see section 4.4). The first analyais eonducted on the first theme -
‘dramatic’ (see section 2.8.4) - and the resulthicaite that a significant regression
equation was found (5.199, p > .001) with an R28d%. In other words, the
proportion of the dependent variable (dramatic thethat can be explained by the
independent variables (individualistic values amdependent SC) is equal to 8.6% of
total variance. Therefore, the subjects’ dramdtitesan be predicted by independent
SC and individualistic values (see appendix 15)is,THhowever, may validate
Gudykunstet al’s (1996) findings, as discussed in section 284t dramatic style is
associated with LC and individualistic orientatiorilsooking at table 4.11, the
negative relationship B=-.203 indicates a weakti@iahip between the independent
SC and dramatic style, and is significant at tig5.@vel. At the same time, a weak
positive relationship was found (B= .265), indiogtia reliable relationship between
individualistic values and dramatic theme, and wsiggificant at the .001 level (see
appendix 15). This result may also cast doubt omadea’s (1995) classification of
Arab people as collectivistic and their communmatstyle as metaphorical (see
section 2.8.4).

The summary of the analysis is presented in tabld &elow. It indicates that
dramatic style can be predicted by independent SByondividualistic values, and

that both are significant indicators.

Variable Multiple R B Standard errob ~ Beta t Significance ot
Individualistic .22 .254 .09 .265 2.82 0.001
Values

Independent .21 -.244 01 -203 -2.16 0.05

Self-

construals

Table 4.11 Stepwise multiple regression of predgctd ‘dramatic’ theme in

communication style
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In the stepwise multiple regression, individuatistialues were entered first, and
explained 5% of the variance in dramatic style.epghdent SC was entered second
and explained a further 4% (see appendix 15). shtlly, dramatic style was
associated with greater individualistic values amadependent SC. This
communication style implied in dramatic theme thaanifests itself in applying
exaggerations and using stories to highlight theextt of a message, and is consistent
with our hypotheses. Initially, the researcherested the positive attitude towards
dramatic style to be associated with individuatistalues and independent SC. This
means that the greater the tendency that respandevie towards individualistic
values and independent SC, the more dramatic msteff their communication style
they will be.

After investigating the influence of individualistvalues and independent SC on the
first theme of LC communication style, the dramatieme, the researcher then
looked at the influence of both orientations (i.endividualistic values and
independent SC) on the second them of LC ‘feelifRggression analysis was

computed and the results showed in table 4.12 below

Variable Multiple R B Standard Beta T Significance

errorb of t
Individualistic .223 .204 .09 .204 214 .05
Values

Table 4.12 Stepwise multiple regression of predsctd ‘feeling’ theme
The results indicate that a significant regressiquation was found (3.275, p > .05)
with an R2 of .050%. However, this was not the cBseindependent SC as the
regression was not significant. In the stepwisdtimegression, individualistic values
were entered first and explained 50% of the vagancfeeling; independent SC was

entered second and had no effect on communicatyta(see appendix 16).
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For the third theme - ‘preciseness’ - a multi-regren was calculated predicting the
subjects’ communication style, based on their iliglistic values and independent
SC. The regression equation was not significar§, (2> .05) with an R2 of .067.
Neither individualistic values nor independent @ be used to influence or predict
‘preciseness’ in the subjects’ communication s{gkee appendix 17). Looking at the
mean for this theme (3.93), in section 3.8.1 mdhas this theme is important as a
character in terms of respondents’ communicatigiest but this preciseness may not
be related to individualistic values and independ&D.

In general, from our previous analysis, it can baatuded for this sample that the
individualistic value orientation is a better pidr for communication style than SC,
as individualistic values are more significant fast in predicting ‘sensitivity’,
‘dramatic’ and ‘feeling’ characteristics of the comnication style, than SC, as the
SC was only a significant factor in predicting ‘dratic’ and ‘sensitivity’ themes.
Values and SC consistently predicted the three adanistics of HC and LC
communication style (sensitivity, dramatic and iteg) for the respondents, and these
predicators are further discussed in sections Bd354. There were, however, a few
analyses where neither values nor SC were signifipeedictors of communication
style: for instance, collectivistic values (sectibd) and SC (section 4.2), neither of
which can be used to predict the directness stydise section 2.8.1) of respondents

when dealing with British citizens.

4.9 Summary

In this chapter, | have looked at factor analyse uses correlations between certain
variables (SC variable as mentioned in section #h.2ee the underlying dimensions
(factors) represented by these variables. | undkriertain statistical steps (see

section 3.10.1) to determine the underlying dimamsi in my study (SC,
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communication styles, and values). First, | looké®&C items, and constructed two
underlying dimensions: independent and interdepend®C. Second, in the
communication styles themes, five factors were taoged representing certain
tendencies for my respondents, as explained inose(t.4). For the last theme, two
underlying factors were constructed. These twoofactvere very similar in terms of
the variables that constitute them; therefore,glte® similar tendencies were named
individualistic and collectivistic tendencies, batmy explanation in section 4.6, a
clear explanation was given in terms of its compsie Finally, after constructing the
factors needed to answer the research questionshygpatheses as presented in
section 3.2, regression analysis was conductedder o answer these question and,
for example, we concluded that Libyan postgradustiedents tend to use LC
communication styles when communicating with tiBzitish counterparts, more that
they use HC (see section 4.8.1). In the next chajhte researcher will discuss these
themes according to the qualitative and quantgatiata available in relation to the

main theories and the discussion presented intdrature review.
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Chapter Five ‘Discussion’
5.1 Introduction

This study investigates the communication stylepastgraduate Libyan students in
the UK and the influence of their cultural valuesdaself-construals on their
communication styles. This chapter provides anager of the main findings linked
to the main research questions detailed in secdi@ Overall, the researcher’s
findings (as shown in the previous chapter) pravideidence that Libyans students’
communication styles appear to be a combinatioH®fand LC styles, as described
by Hall (2000). In this chapter, the researcheculses the data (i.e., communication
styles, values and self-construal orientations) lmkk them to the main research
questions that investigate Libyan postgraduate estisd preferences in terms of
communication styles with the British. First, conmuaation styles will be discussed
according to the quantitative and qualitative datasented in sections 4.4 and 4.5.
This is followed by a discussion of value orierdai to see the kind of values that
appear to be important for the respondents, and thisvinfluences their way of
communication in those contexts mentioned in tlgneites mentioned in appendix
one. Finally, self-construal orientation and ituance on communication style, if

any, will be highlighted and supported by evidefioen the qualitative data.

5.2 Discussion of Communication Styles

The general terms ‘high-context’ and ‘low-contextroposed by Hall (1979), are
used to describe broad-brush cultural differencesvéen societies. In research
guestion one, the researcher asked ‘To what exkerthe respondents demonstrate
HC and LC communicative styles?’ in order to inigete the communication style of
the sample. The researcher started by investigatuhgther the respondents’
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communication style is low- or high-context, aceogdto the parameters set out in
section 2.8. The researcher measured communicatya using six themes: (1)
‘indirectness’, (2) ‘sensitivity’, (3) ‘silence’,4) ‘preciseness’, (5) ‘feeling’ and (6)
‘dramatic’. The first three themes measure the {oightext communication style and
the other three themes measure the low-context eomwuation style as defined in
section 2.8. Out of our factor analysis (sectiof)4the theme of high-context is
constructed by ‘indirectness’ and ‘sensitivity’ thes. All items in each theme reflect
some characteristics of high-context style as d@sdrin section 2.9. The other three
themes that are used to measure low-context stgléha ‘feeling’, ‘dramatic’ and

‘preciseness’ themes. All three themes reflect ofhethe characteristics of the
respondents’ communication behaviours that areridbest; for example, as ‘dramatic’
in terms of language use, and ‘precise’ in termsnfdrmation giving (see section
2.8.3 and 2.8.4). Now, the researcher will disctnes first themes that appear to

constitute aspects of the communication styleb@féspondents.

5.2.1 High-context Communication Styles

As analysed in the quantitative analysis secti@ttisn 4.4), the themes that are
supposed to measure the HC communication styleaappebe ‘indirectness and
sensitivity themes’ (see the factor analysis foe tommunication style themes,
section 4.4). Investigating these themes is preseint terms of the eight variables
(table 4.5 factor one in section 4.4.1). The redearcan suggest, to some extent, that
Libyan postgraduate students’ styles accordinghtsé variables (e.g., variable 3
‘others have to guess what | say without me satfngj) tend to be vague, indirect
(e.g., variable 6 ‘explain my point indirectly’) @nambiguous (as in variable 8
‘respond in an ambiguous answer’). This small tewgleis also reflected in the
moderate mean (M=2.9) of factor one in table 4.Be Btyle implemented in this

144



factor can be described as a component of the dogkext communication style, as
described by Gudykunst al. (1996).

The second theme constructed in this style wasigeity’ which was revealed in six
items as presented in factor five (table 4.5). Thesne - ‘sensitivity’ - was classified
as one of the components of the high-context gtgledykunstet al. 1996). Almost
all the six variables in factor five appear to dedth the sensitivity theme, in that
respondents appear to be aware of communicatimydirect ways that may conceal
their intended message (e.g., variable 31 in tdldeémake up additional reasons for
my absence’) and maintain harmony in their in-gtdtipan be seen that indirectness
and sensitivity are integrally similar in this fact(see factor five in section 4.4.1).
The researcher should notice that these strat@ggesindirectness and sensitivity) are
implemented in social contexts (e.g., scenariongitation to a promotion party),
where respondents feel it is the best way not fendf and, at the same time, to
conform to their own cultural and religious valughis, however, is supported by the
quantitative data in that the mean score for thie&alkikes that are supposed to measure
sensitivity is above moderate (M= 3.9).

When we look at one aspect of this theme, the $peeicof refusing, for example, we
look at those responses in relation to the contektcenarios one, four and five in
appendix one. The respondents’ preference for bgidgect, may reflect on the
respondents’ sense of connection, as they may thatkbeing direct may imply being
offensive, and therefore influences the kind ctiehship they have with people they
are dealing with (British and Libyan friends). Tlgsalso presented in the quantitative
data as analysed in section 4.5, where respondditds call for strategies of
indirectness, particularly in a social setting (etge invitation to a promotion party,

scenario 5, appendix 1). As discussed by BeebeTakadhashi (1989), offending
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someone might possibly be inherent in the act oised itself. Therefore, because of
this risk, Brown and Levinson suggest that “...sonegrde of indirectness usually
exists” (1987, p.56). Therefore, in this specifict,arefusing an invitation to a
promotion party for some reason (e.g., alcohol eon#ion), is supported by the
researcher’s results. And therefore support Fe@h@87), who reviewed the research
on Arabic communication patterns and concludes Alnabic speakers communicate
indirectly, often conceal “...desired wants, needgaals during discourse” (p.358).
At the same time, by applying such strategies (edirect refusal), respondents may
feel they have a kind of responsibility, particljarith intimate friends, to keep the
relationship as harmonious as possible in suchegtg(scenarios 1 and 4, appendix
1). These results, however, are in accordance agumptions that indirectness is
more common in Libyan cultures. The reason why shisly is consistent with earlier
research could be explained by the unique oriemtatf respondents towards
collectivism (the importance of relationship witlriehds) even though the
classification of Libyan culturé§as a collectivistic is still questionable as ekpd

in section 2.3.

On the other hand, indirectness was seen in tipeneents’ answers “Usually in such
a situation as the ‘Café scenario’ | will beiredt in my expression” (R 41; appendix
11). This strategy of being indirect was investegvays that are compatible with ones
investigated in our quantitative data as represeméems 1 to 8 in factor one (table
4.5 section 4.4.1). For example, body language.,(&ge contact, smiling) and
avoiding a direct communication, particularly wpleople they don’t know (British
people in this case) in the Café scenario, wapthterred way to get their message

across “Show him that | am not happy. Use eye ath(R 17; appendix 11), “I will

34 See culture definition in section 2.2
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look at him every time he speaks loudly to make himderstand that he is annoying
me” (R 19; appendix 11). This particular employment of indiness seems to be
invested particularly in potentially confrontatidrentexts (e.g., scenarios 2 and 4).
This limitation, however, may explain why the irelitness factor scored the lowest
mean (M=2.9) in our data analysis, compared toroteenmunication style factors
(i.e., ‘sensitivity’, ‘feeling’ and ‘precisenessSee section 4.8.1). Therefore, the a
priori assumption based on an earlier classificatibat Arab cultures use indirect
strategies in their communication styles (see Z#nd995), does not fit very well
with our results. The results indicate that theipalar cultural context influences the
communication strategies used. The findings frons tetudy are somewhat
incompatible with the idea of classifying Libyans either direct or indirect in their
communication styles.

In addition to conveying their messages using dadirect strategies, respondents
also show their awareness of body language toctefieir sensitivity towards what is
happening, and employ it in order to indicate tisaircasm “try to complain to one of
his friends by eyes or such a yellow smile”28R appendix 11) (e.g., the Café
scenario). The qualitative data revealed that @utivess strategy (see section 4.5) was
the preferred way of communication when the respatslfelt that their cultural or
religious values were being challenged and coule eeen violated, for example, the
strategy the respondents apply when they are ohvtea party involving drinking
alcohol (e.g., indirect refusals4R appendix 11). The respondents tend to start their
refusal for the invitation by using an apology, iadirect strategy, followed by a
reason “l wish to attend your celebration howevenn in connection that time with
some familial efforts” (R41; appendix 11) to apologize for not attending the

promotion or wedding party (see scenarios 1 andppendix 1). This is consistent
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with Stevens’ (1993) findings that reveal that Hipms speakers use multiple
strategies such as: explanations, partial acceptand white lies. According to his

findings, the interlocutor rarely refuses clearhdadirectly, and that Egyptians and
English speakers use many of the same strategiesomed above. The findings from

this study support Steven’s (1993) conclusion coring the refusal strategies of
Egyptians, which are consistent with the stratethes Libyans use when they refuse
invitations from their British friends in certairortexts (scenario 5, appendix 1). In
sum, it can be concluded that the respondents sirgy wstrategies such as being
indirect in their refusals, and being sensitiveotbers in certain contexts which may
reflect some of the features of HC communicatighestas explained in section 2.8.
But before a detailed view of the respondents’ walygommunication is given, a

look at the second part of their preferences (IsG)acessary.

5.2.2 Low-Context Communication Styles

As explained in the literature review, in very geéerms, LC communication style
refers to societies where people tend to have nw@mnections, but of shorter
duration, or for some specific reason. In suchet@s, cultural behaviour and beliefs
may need to be spelled out explicitly, so that ¢h@®ming into the cultural
environment know how to behave (see section 2@)king at the factors constructed
in section 4.4, it can be seen that there are tfagters (factors 2, 3 and 4 in table
4.5), all of which represent a characteristic ddwa-context style as explained by the
data analysis in section 4.4.1. The first factor tms group is dealing with
respondents’ feelings. From the variables containatlis factor (factor two in table
4.5), it is clear that this factor is a combinatiohdifferent themes, as the items
included in this factor are supposed to measumetbeparate themes (see appendix
5). Those items deal with the respondents’ feel(isge section 2.8.2) such as: ‘I trust
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my feelings to guide my behaviour’, and those aeplvith preciseness (see section
2.8.3) such as: ‘I like what | say to be factuabcurate’ and lastly being sensitive to
others (see section 2.8.2) such as: ‘I try to ustded others’ point of view’. Based on
previous research, the variables in this factorsamposed to measure these different
themes as explained above. In the data analysisiced in section 4.8.1, the mean
for this factor (M= 3.92) is moderate and slightligher than the previous factor of
‘indirectness’ (M=2.9). This however, may mean tksdtistically, respondents are
more likely to use strategies such as being prétisee what | say to be factually
accurate’ than those that are indirect such aefethave to guess what | say without
me saying it’. In sum, those variables represembethctor two (table 4.5) are to
reflect the usage of a low-context style as desdrilm section 2.8. The researcher
noticed that one item - ‘exaggerating my storyas appropriate’ - is a component of
this factor which may reflect the respondents’ grefce for preciseness in what they
are saying, rather than exaggerating. This, howedees support the researcher’s
gualitative data (see section 4.5) about the redgus’ preference for not
exaggerating with regard to what they are sayingchsas when they are
communicating with their supervisors “l will telhe whole story without any
exaggeration” (R2; appendix 11). This combination of strategies howetlepends
pretty much on the context. For example in the Ga#@nario, when respondents want
to sent a message that they are being annoyedrbgos® who is speaking loudly,
they do so by moving to another seat rather thasg®aking to the man directly -
“Just change places. And if he is a wis#én he will understand” (R45; appendix 11).
Therefore, our results did not support the view thase Libyan Arab students prefer
ambiguity as described by Feghali (1997) (see @@@&i8.2). Given the assumption

that Libyan students’ communication styles are @, results are inconsistent with
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Hall's (2000) model. This is also revealed in oualkifative data when respondents
say (see section 4.5) that they can trust theiinfge and emotions to guide their
behaviour, and that they tend to express emotiomi@irmation through facial
expressions or body movements: “I actively uset @isad facial expressions when |
tell my history” (R24; appendix 11). This tendency might be explained lhy t
respondent’s preference not to confront (e.g.hen@afé context) - “Try to complain
to one of his friends” (R23; appendix 11). This result may suggest that theipusv
studies’ conclusions with regard to Arab commundcatstyles is made up of
oversimplified generalizations, in terms of talkiagpout Arabs as a homogenous
group, even though this group is inhabited by aawosf people, speaking many
different dialects and having many sub-cultures.

The second factor in the theme of LC communicastyles is dealing with the
respondents’ dramatic style as explained in se@i8m.This can be seen in the five
variables as shown in factor 3 in table 4.5. Ascdbsed in the factor analysis (section
4.4), this component reveals tendencies to usamatic communication style, where
individuals say that they tend to rely on the spok®rd to get their message across
(i.e., variable 18 table 4.5 ‘can talk for hourspgrsuade others’), in addition to their
emphasis on non-verbal cues such as in variabla 1able 4.5 ‘use body language
when | communicate’. This factor presents a mixtir@ising two characteristics at
the same time, low-context in putting more emphasisvords to express their ideas,
and high-context in applying non-verbal cues totpetr message across. The mean
for this factor is moderate (M=3.33), but resporidesre more likely to use low-
context, for example by emphasizing the messagé,itsither than high-context as
can be supported by our qualitative data whereorefgnts show a preference for

some characteristics of the LC style. This strategynainly applied in academic
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contexts where respondents are aware of the coasees that not being clear or
exaggerating might have on their education (seeosed.7). For example, the need to
avoid any kind of misunderstanding with their swors that might affect the
supervision process - “be clear to avoid more tiesib(R106; appendix 11). So it is
worth noting that, in such contexts (dealing witlpervisors, scenario 3, appendix 1),
Libyan postgraduate students tend to lean more rtsyaand found it more
appropriate to use, LC style in formal contextg.(ehe academic context) where they
employ a direct, clear and precise language “emjlgi in clear expression the
problem” (R108; appendix 11), and towards high-eghtin other contexts (e.qg.,
social contexts such as the Café scenario) wheeg #mploy strategies (e.g.,
indirectness, avoidance) that may be difficult talerstand on the part of their British
friends. For instance, using body language to cprare indirect message of being
angry or not happy as was discussed earlier (s#mise 4.3.1 and 4.5.3). Therefore,
concerning this ‘dramatic style’, both quantitatized qualitative data indicate that
the communication styles of the respondents tendejeend on the context and,
particularly for the ‘dramatic’ theme, results dot idicate any preference for using
such a strategy, apart from a small tendency iry wgecific contexts (e.g., the
academic context).

The last factor that deals with one of the featofdsC is preciseness, as expressed by
the variables such as: ‘I listen attentively toevsh excuses’, and ‘| want a very
precise definition’, as shown in factor 4 table.4This feature of communication
involves one listening attentively, and being afornmative as possible for the
message to be expressed explicitly. The mean doorhis factor (M=3.9) reflects
the moderate use of such strategies in the contegtesented in appendix one. The

qualitative data show that respondents tend mavartis this style, particularly in the

151



academic context “explain my point of view with evidence” (R104; appendix11)
“explaining in clear expression the problem” (R108; Appendix11). Limiting this style
to the academic context may indicate that the medgpats are aware of the need for
preciseness strategies as explained in 2.8.3 réuinaited only to such contexts. This
may explain the importance of the context in expiag the communication styles
employed. This result, however, contradicts presioesearch which suggests that
Arab peoples’ communication involves using messages are not explicit,
minimizing the content of the messag@géall 1976; Gudykunst and Ting-Toomey
1988; Kim 1994; Zaharna 1995; Pekerti and Thomas 2003). These descriptions of
Arab communication styles are problematic becabsy tepresent generalizations
that are drawn from non-empirical models (e.g.,| H8I76) or often from personal
experiences and impressions, rather than from eapidata which did not include
any sample from Libya. For example, there is thekwad Patia (1973) which is still
acknowledged and cited by many other researchags (¢elsoret al. 2002, Zaharna
1995). Therefore, representing Arabs’ communicatgigle should be studied
empirically, in a particular context, and linked & specific time and place. As
revealed in this research, this is particularlycspefor postgraduate Libyan students
in the UK, and therefore these research conclustamsiot be generalized to other
Libyans in Libya, or to other Arab populations anduthe world, but may provide
indications of Arab communication styles in general

To sum up this discussion of communication patteingan be said that Libyan
postgraduate students, studying in the UK, haveomntunication style can be
described as a mixture of both styles (HC and L@onsequently, this does not
support the claims that classify cultures as beiter direct or indirect in their

communication style@ohen 1987; Feghali 1997). These results are also inconsistent
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with previous research that has classified Aralducet’ communication styles as
relying on contextual cues and situational knowkedgsulting in the use of implicit
references and indirect speech acts (Zaharna £E8951991). In addition, our results
do not support the theory of Samovar and Ported4Pdho suggest that respondents
express their emotional information through fa@gpressions and body movements.
The findings of this study concerning the prefercednmunication style of Libyan
postgraduate students in the UK show a discrepancthe literature on Arab
communication styles. The studies cited above tis the danger of making
generalizations about the communication styles oéréain set of cultures as if there
is only one style (Direct vs., Indirect).

This study, however, indicates that the commurocasityles of Libyans students are
inconsistent with the previous assumption of HGestyLibyan students’ styles tend
to be topic/context related, and therefore, theltedrom this study are promising. It
is important that the utility of this mixed styke @xplored further because it may hold
the possibility to understanding competent intétgal communication as recognized

from different cultural perspectives.
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5.3 Discussion of Value Orientation

Values can be influential in predicting the behaviof a communicator in cross-
cultural settings. According to Rokeach (1979),ueal tell us of how we should
behave, and they may be explicit (stated overthaimalue judgment) or implicit
(inferred from nonverbal behaviour), and they mayitdividually held or seen as
part of a cultural pattern or system (see secti@ri After discussing the HC and the
LC communication styles of the respondents, theaeher can now look at the
individual-level factors that may influence the pesdent’'s communication styles.
Before we discuss the first individual-level medrat ‘value orientation’ - we need to
refer to research question two, ‘What sorts of esaluare significant to the
respondents?’. In the factor analysis (section,4ti&¢ results indicate that value
orientation can be classified into two differenieatations, depending on the context
(see section 5.3.1). The 20 value items under g#son (appendix 1) were grouped
into two factors (see table 4.6 section 6.6), atahening them does not really reflect
the belief of dominant orientation (M= 4.43 for imdualistic values and M= 4.89 for
collectivistic orientation. See factor analysis,4468.2). For example, grouping the
belief in ‘a sense of achievem&hwith ‘observing religious and social ritudfscan
reflect Schwartz’ (1990) discussion of individu&lsiding both orientations in order
to serve individualistic and collectivistic intetesespectively, when studied in certain
contexts (e.g., when you are asked to help yoativel while being abroad, scenario
7, appendix 1). In the next two sections, we wilcdss the two factors that emerged
in our factor analysis (section 4.6) and will dissuhe values that have been grouped

together.

% Being very successful is very important to indiwads; to have people recognize ones’ achievements.
% Tradition is very important to individuals; to foW the customs handed down by ones’ religion or
family.
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5.3.1 Collectivistic Values

Eleven value¥ were grouped together and this grouping of sudferdnt value
orientations is clearly a mixture of ‘collectivistiand ‘individualistic’ orientations
(see section 4.6). The ones such as: ‘being cotyperaith others’, ‘hospitality’,
‘observing religious and social rituals’ and ‘s@lity with others’ serve collectivistic
orientations that may deal with religion, familydagroup relations. This orientation
can be explained by the fact that postgraduate daobystudents’ value
interdependence, and the importance of collectieer than separate individuals in
terms of religion, family and close group relationsvhich helping, for example, may
be adhered to due to traditional ethical guidelitneg mandate assisting others. This
orientation on the part of Libyan students mayeafthe way in which Libyan society
is organized into established relationships andepa of social interaction. This
orientation, however, is tested in a different eowinent (e.g., being abroad in the
UK), and reveals that this may reflect how Libyactually relate to each other. This
result ‘collectivistic orientation of values’ supp® Feather’'s (1995) viewpoint that
individuals’ values are conceived of as guidingnpiples in life which transcend
specific situations and guide the selection of beha. For example, religion was a
concern even if it was not directly measured “Ithe religion this time my friend. If
he is my friend for several years he willdarstand when I refuse” (R 24; appendix
12). This feedback was in response to an invitatmra party which might have
involved dancing and drinking alcohol (scenari@ppendix 1) “[...] | am a Muslim
and my religion prohibits me from attending thipeyof activity’ (R23; appendix 11).
This result indicates that respondents’ followingligious traditions in a new

environment and context, may give a sign of th@aoadents’ value orientation, and

37 See factor 1 in table 4.6
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this may explain why the value of ‘observing redigs and social rituals’ was
classified highest in factor one, table 4.6, imigrof loading (see section 4.6). This
means that religion tends to be important for ragpats and can influence their
behaviour in contexts such as invitations to wikties (i.e., scenario 5). These
results, however, are in accordance with thosel-¢falthalyet al. (1980) and Obeidi
(2001), who argue that the Libyan government in71@as successful in reaffirming
Islamic values and Quranic practice in everydag, liwhich clearly emphasize and
encourages Islamic teaching in everyday aspecigeofe.g., parental obedience,
help). This emphasis, however, may also be seeartain aspects of communication
in certain contexts, as explained above. This machight now be taken as a value
for Libyans students and which they find best thhofe, in certain contexts, when
abroad, in order to satisfy their solidarity witietgroup they belong to (Libyan or
English) (see section 4.7). On the other hand, hight not be the best to follow
when, for example, personal interests (e.g., eduet progress) is seen as really
important, as discussed in section 5.3.2. Howes@rdarity with others may require
the individual to give his/her time and effort tthers as Libyans, in general, expect a
great deal from one another “I will do my best telgy | might be in the same
situation” (R6; appendix 12). This can also be seen in their daiployment of the
saying ‘people are for people’. The qualitativeadalso revealed that religion can be
used to infer directness in some specific scenawiosre religion is a factor in the
respondent’s consideration, such as when respohasmiained the reason behind
their refusal of an invitation to a party involvimginking alcohol “frankly tell your
friend that is forbidden in your religion, he’llgpect you” (R5; appendix 12). As
long as ‘religion’ itself is considered as a caiieistic value by the respondents (see

section 1.4), this result may question one sid&udykunstet al!s (1996) argument
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(see section 2.5), that collectivist values (religin this case) positively predict the
tendency to use indirect and ambiguous communitasityles. In some social
contexts this value - ‘religion’ - was a motive fiiaspondents to be as direct and as
clear as possible “In religious matters | try todsehonest as possible. | express my
ideas and points clearly” (R94; appendix 11), particularly when respondents expikss
their refusals when they have been invited to earthat may involve drinking
alcohol.

Our gqualitative data also supports grouping the&laaty theme into this factor (i.e.,
factor 1 table 4.6) as it was strongly viewed bg thspondents, particularly when
being abroad I will help any Libyan students anytime anywhere anywise” (R42;
appendix 12) not to mention being helpful and hgredsof which are evidently seen
in our qualitative data as crucial factors “It rs@ally important to help other people”
(R1; appendix 12) with regard to their communication &aedur. This supports our
factor analysis for the value orientation (seeisac#.6). On the other hand, in the
qualitative data, there was no mention of the vdbeeng dependent on others’. This
supports the factor analysis results as ‘Being déget on others’ did not meet the
loading criteria (see section 4.6) and therefdr&asn’'t considered as a component of
factor one that may serve the collectivistic or&ioin. This may be explained by the
inclusion of some individualistic values within $hgroup (e.g., ‘being aware of what
to do’, ‘a sense of accomplishment’, ‘true friengish’happiness’ and ‘love of good
deeds’) as classified by Schwartz (1992) and Guadgkand Ting-Toomey (1988)
(see section 2.7.1). In our qualitative data, festance, this set of values was not
really a significant factor when the respondentsen@mmunicating. For instance,
there is a tendency among the respondents to théarhelp. This is not for the love

of the action itself but rather for the sake of lean need “l would just give the help
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that | can, not because s/he is Libyan or the pau@rgood deeds” (RS; appendix 12).
This suggests that the group orientation and thledtivistic thinking they adhere to.
At the same time, in our factor analysis, groupting five values mentioned above
with the six other values that preserve and enh#imeavelfare of the people with
whom they are in frequent contact (i.e., ‘hospiali ‘solidarity with others’,
‘observing religious and social rituals’, ‘honestydeing cooperative with others’ and
‘being hardworking’) may suggest that the respot&lesrientation is more towards
collectivistic than individualistic orientation. €htendency towards individualistic
orientation may represent a small need for theante®nal requirements of autonomy
and independence, which may be reflected in theefbabf ‘a sense of
accomplishment’ in having people recognize onekie@ments (see section 4.6).

So far, with regard to this factor, it is clearttkfze values which can be significant in
the data are the ones that deal with the colletioviorientation. This may be
explained by how close they are to those valueg, (®@bserving religious and social
rituals’, and ‘being cooperative with others’) tletcourage them to help each other,
and also by the fact that they are raised in aimil{see section 1.7), like most other
cultures, that emphasizes and acknowledges pawdradience, for example. This can
support our attempt to relate the whole set ofeflegen values mentioned above to a
collectivistic orientation, and may be used to espnt the kind of values, (e.g., ‘love
of good deeds’), they hold when communicating vpigople from different cultures.
Also this grouping may question the classificatmincertain values (e.g., ‘love of
good deeds’, ‘being hardworking’) as a characterist a certain group of people.
Gudykunstet al. (1996) label them as individualistic values, ahdréfore may only
be related to cultures that are classified in tlaénnstream as individualistic cultures.

After all, the 11 values (see section 4.6, tab&) presented in this group are valued
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by the Libyans as modes of behaviour, for exampédlecting their sense of
belonging, solidarity with their fellow Libyans. A the qualitative data, the
respondents expressed their orientation as beingnef group, particularly in the
context of being abroad in that éhping Libyans in this country is my priority” (R41;

appendix 12).

5.3.2 Individualistic Values

After discussing the first set of values preserefdctor one in table 4.6, section 4.6
in the previous section, the researcher now dissube second factor in table 4.6 that
constitutes only four values - ‘helping even ifeluces my self-respect’, ‘meeting all
obligations’, ‘self-respect’, ‘parents’ obedienc&his factor has an individualistic
value orientation, even though it contains two ealihat may be related to the
collectivistic side. ‘Parents’ obedience’ in ouctiar analysis data is the smallest in
terms of loading (.578). This gives ‘parents’ olegdtie’ a poor presentation with
regard to this factor, and our qualitative data aspports this poor presentation by
the weak reference on the part of the respondemsarents’ obedience. This may be
translated in terms of their desire for themsebsd for other students to learn how to
be independent, or it may be less relevant whemgbaivay from home even though,
for example in scenario seven, the respondents begra asked by their parents to
help others. These results also show that whendistant situation (such as being
abroad for study purposes), Libyans lean towardsriofy the help needed by their
friends rather than letting them face difficultiéemselves “It is crucially important
to help other people as everything is differentmirdibya” (R82; appendix12).
Therefore, the lack of much mention of being obetlie parents is not disobedience
per se, but due to personal circumstances (i.englabroad in this case). This might
influence the individuals’ orientation towards thuslief. For example, “As a student
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here you also have duties, and the newcomer sHealth with time how to act
independently” (R2; appendix12). Also, the respondent’s willingnessotier help
indicates their desire to ‘fit in” with other Libgastudents in the UK, leading to
positive self-esteem and being appreciated by #oplp around them. In addition,
they will obtain a good reputation of being helpfimd supportive within their group
of Libyan or English friends. At the same time tplslosophy may simply conform
to a social norm (to meet social expectations bgrioig the help needed), “If they
haven't money I'll pay for them. A friend in neisda friend inde€t(R13; appendix
10). Therefore, it can be concluded that obedi¢ngmrents, under certain conditions
(e.g., being abroad), and related values (e.geumence) may seem to prevail, but
they are not completely overwhelmed by the indigigstic orientations values (e.g.,
asking people to be fully dependent on themselveswvabroad).

The other values that are present in this factat, d&ve hardly mentioned in the
qualitative data, dealt with ‘self-respect’. Thigflects the respondents’ weak
tendency towards the individualistic side represénin the two values ‘helping even
if it reduces my self-respect’ and ‘self-respeets, the respondents emphasize their
relationships with their follow Libyans as will lexplained in section 5.4. This can be
explained by the fact that self-respect is considexs being in relation to ones’ own
self, rather than in terms of what they can or cardo. The data reveals that this
value has no relation with what individuals canreoffo others. This takes us to the
value of honour. Libyans, more or less, considerdur as reputation, that is, how
other people respect them. They look at it in teofnghat they can do, say and what
other people hear about them “Frankly tell youerid that is forbidden in your
religion, he’ll respect you(R 15; appendix 10). It is a reputation in terms of hoeyth

are known within their group (Barakat 1993). Itnet just an expression of self-
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esteem, although that it is important. It is alsers as the individual seeking
recognition in the immediate context (the Libyameounity in the UK). Therefore,
self-respect, even though it is limited in our diaéve data, does not suggest that it is
not important for Libyan postgraduate students.hBatthis concept needs a more
thorough investigation in order to accommodata & related subject and/or context.
On the other hand, the qualitative data revealati@tiucation is highly valued by the
respondents “...my study is important” (R80; appentl®), and they consider it
important when dealing with people in an academia social context. Education, for
the respondents, serves as the means to bring #i®desired change in their own
career, finances or social life. Therefore, theg aware of the importance of
education and what they can get from it. In geneafler looking at the value
orientation of respondents, it is noticeable thdtyans’ individualistic orientation
“helping [...] is very important unless it does ndfeat your own aims in this
country” (R78; appendix 12), and self-satisfactiane most likely associated with
their harmony with regard to the group to whichythelong “I will help any Libyan
students anytime anywhere anywise” (R42; appendix 12). This, however, may support
the researcher’s initial expectations (see se@ibhthat Libyan postgraduate students
are more oriented to the collectivistic side, whilgpicts collectivistic group welfare.
However, this view is not more important than paedointerests which need a

thorough investigation within the context of thesearch.

5.4 Discussion of Self-construals Orientation

Our findings concerning the theme of self-consssipports Markus and Kitayama’s
(1991) conceptualization of inter- and independsstf-construals (see section 2.7.2).
In the factor analysis (section 4.2.1), all itemdactor one: ‘prefer to be independent

in making decisions’, ‘should decide by myself' ofdt support my group decision
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when | have a different idea’ and ‘stick with myogps’ opinion even through
difficulty’, involve viewing oneself as an indepesrtt individual whose behaviour is
organized and made by reference to one’s own iaktdgaelings and actions rather
than by reference to others. Only item four ‘stiwgkh my group’s opinion even
through difficulty’ might relate to interdependesglf-construals where individuals
see themselves as part of a surrounding relatipn&@cognizing one’s behaviour is
determined and organized by what one perceiveg @eberal norms of the others in
the relationship. In our qualitative data, contésde section 2.7) appears to be a very
important factor. For example, being independerappreciated, particularly when
decision-making is considered “I respect other pEsmpinions, but | don't let them
influence mé& (R32; appendix10), and also the emphasis on group otientanay
translate the inclusion of item four ‘stick with ngroup’s opinion even through
difficulty’ in this factor, to reflect their sens# belonging and solidarity as discussed
in dealing with value orientation (section 5.3.1).

For the second factor, all items reflect the resjgots’ orientation towards family or
group relationships and is consistent with Markusd aKitayama’'s (1991)
conceptualization of interdependent self-constrtu@lgs orientation is also seen in
our qualitative data, where respondents show ttexidency to depend on close
friends in difficult times (e.g., when being abrpatd to show their tendency to offer
the help needed to reflect their solidarity withers “I will gain my friends and keep
a trustful relationship with them and | just loséea pounds” (R27; appendix 10). As
discussed in our data analysis chapter, the regpimdpreferred a way of
communication that relates to their awareness efatntext’ of the conversation:

“My response may change according to the situawom the subject under

% See section 2.8
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discussion”(R35; appendix 11), as respondents are aware of thewowutings and,
therefore, employ certain techniques to conformhwlie context “Well it is a coffee
shop anyway, so I'd rather be patient with theasitm. But if it is in a library, for
instance, that would be different. In this casespeak to him quietly in order to keep
his voice down” (R27; appendix 11). This may support Markus and Kitayama’
(1991) different types of self-construals and alslb determine the importance of the
social context in identifying their orientationshd respondents see themselves in the
surrounding context. For example, they see thdatiomships with their fellow
Libyans as a focal point in their experience “Itcisicially important to help other
people as everything is different from Libya” (R&pendix 12), and therefore, some
aspects of their representations in the socialectrdre influenced by a persistent
consideration of others. In scenario six, for exEnphe kind of relationship they
have tends to affect whether or not they pay thiebfll “Since they are my friend |
should pay the pill even if their culture is diget” (R118; appendix 11). This reflects
the way that respondents’ actions are more likelype¢ seen as situationally bound,
and the characterizations of themselves will ineludis context “I think knowing
whether or not | will get my money back is very ionfant here. | would be happy to
pay if he will be pay me back as soon as he gsta/hllet back” (R114; appendix 11).
The results from the present study confirm thatetfae two types of self-construals,
but, at the same time, looking to the mean scarddth independent (M= 5.3) and
interdependent SC (M=4.7) in section 4.8.3, thiy rslaow that the respondents are
more or less more interdependent than independdstms of SC, but the difference
is not big enough to conclude that individuals asgher independent or
interdependent SC. Therefore, the findings frora #tudy fail to support the idea that

people’s self-construals can be referred to aspedéent or interdependent SC.
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Certainly, the researcher’'s finding do not suppitis distinction. Given these
empirical findings, we propose that Libyan postdgi@te students’ self-construals are
of considerable complexity and it makes no sensdexribe them on this basis.
According to the data, most of the respondents hotdh independent and

interdependent SC in different combinations, anditéérent content and quality.

5.5 Achieving a Balance across Communication Styles

Through what has been discussed with regard tagpects of low- and high-context
communication styles (see section 5.2), and lookigk to research question one ‘To
what extent do the respondents demonstrate higth-l@am-context communicative
styles?’, the forms of communication styles thabylan students demonstrate when
communicating with the British reflects a balanatween the two parameters as
explained in section 2.8 of the literature reviéwst of all, it can be concluded that
the key aspects of the communication styles of &ambgtudents who have been here
for more than one year, are based on differentstygberalues (e.g., ‘true friendship’,
‘a sense of a accomplishment’) that may serve iddalistic or collectivistic
tendencies, depending on the context as explamedei previous sections (5.3 and
5.4), “I would just give the help that | can, n&dause of s/he is Libyan or the parents
or good deed(R5; appendix12). The successful balance between theparameters
by, for example, always remembering the importaoicéhe responsibility of their
own actions - “I have to speak with truth and Iegrry out any responsibility about
what will happen to them” (85; appendix12) - and the duty towards their friends
(whether they are a Libyan or English) which is @maged by their religion and
culture (see sections 1.4 and 5.3.1).

Libyan postgraduate students, however, show th@in communication styles as

being a mix of styles, and it is worth emphasizing influence of Islam and its role
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on their own interactions, and the strategy th@prethat they would variously apply
when dealing with certain situations (e.g., intéats with people who are drinking
alcohol); “In religious matters | try to as honest possible. | express my ideas and
points clearly” (R51; appendix 12). For Libyans, it is seen that Islalayp a
significant role in encouraging the individualisse in terms of being direct and
honest in their interactions, such as when dealiitly their supervisors for example,
(see section 5.2.2). In this respect, Islam doeswage actions that may relate to the
self as an independent human being. In other worstain features of
communication styles are more encouraged in cedairiexts. For example, when
respondents were invited to a party (i.e., scer@yitd would be direct in explaining
[...]  am a Muslim and my religion prohibits me froattending this type of social
activities” (R23; appendix12). In this research, the researcher bbolet
communication as a form of human knowledge (se@osec2.2 and 2.3) so as to
reflect communication verbally and non-verballylwihembers of different cultures
(see Williams 2003), not as a religious one wheangring the pillars of Islaff, in
order to investigate the communicative aspect nhay be seen in all of them. For
instance, in prayers, which are a concise sequehosdigious teachings, it has been
suggested and emphasized that they be said coedctiand as an entirely
communicative event. This is because saying prayeoflectively has a
communicative function in worship which may caugmgathy and intimacy among
Muslims in a particular setting (e.g., Friday pnayeand provides a situation so that
they become aware of each otharonditions and everyday lives. That is why, for
example, Muslim people reciting the Hadfttof the Prophet (PBUH) say that the

reward for congregational prayer (e.g., Friday pray; is 27 times the normal reward

39 Shahada (Profession of Faith), Salah (prayersiafzdGiving of charity), Saum (Fasting during
Ramadan) and Hajj (pilgrimage to Mecca).
“The Prophet's (PBUH) sayings and commentary o@than
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for praying alone in order to encourage other Muslito join such collective
congregations, not only for the sacred part obitt also for the social part where
people have looked at it as a social gathering.nEtf®ugh it is ‘religion’ as
evidenced in the respondents communication styese aspects of communication

will not be discussed further.

5.6 Directness and Refusals

This study investigates the communication stylelLdfyan students from cross
cultural perspectives (see section 2.8) i.e., wdrethey use high- or low-context
communication styles. Indirectness was one of lleenes to be investigated as it is
one of the main themes used to differentiate batwemenmunication styles. One of
the scenarios selected for this study (scenarieppendix 1) gave the choice for
respondents to accept or refuse an invitationgooanotion party, which may suggest
the realization of cultural norms that may contcadine respondents’ cultural values.
In these particular situations, the Libyan studefresjuent strategies were making
statements of negative willingness, stating alt&ras, and providing reasons, “Try to
give a convincing excuse even if it is created” 4R4ppendix 11). A significant
amount of qualitative data suggests that resposdese similar strategies; this
indicates that the refusal strategy of Libyans eiisl tends to be indirect “I will be
indirect in my expression” (R41; appendix 11) rather than direct, like that of many
other students (e.g., Americans and EgyptiansNetsonet al. 2002). This contrasts
with the directness used in giving their own opmsowhen talking with their
supervisors (scenario 2, appendix 1) “I like todsedirect and honest as possible”
(R98; appendix 11), taking into account the comnsitilen that being direct is not the
first strategy that the respondents tended to usaté him for a drink if there is a
chance, and talk in a friendly way” (R32; appendix 11). Also being direct in their
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speaking style requires them to be honest in a@Mplielling the whole story in that
situation (scenario 2, appendix1) without any exagtion, and being considerate of
others by being aware that what they will say waffect the people around them. By
keeping this in mind, the respondents’ choice ohewnication behaviours tends to
exclude anything that may negatively impact updreopeople’ feelings “One should
say what is true, but in a way that do not huhest feelings” (R53; appendix 12),
“You could explain to him politely the real reasomghout hurting his feelings. You
may need to apologize for cultural and religiouasms” (R73; appendix1l). The
respondents associate being direct with otherdinfge in that they think that the
more direct they are, the more possible it is thay may hurt others’ feeling. In this
context, for example, by letting them down by notepting their invitation (i.e.,
scenario 5). Although Arab cultures, in generat] anpposedly the Libyan culture is
one of them, have been described as preferringeictdcommunication, emphasizing
the over generalizations of these studies (Fedt88i7; Katriel 1986; Okabe 1983;
Zaharna 1995), the findings of this study reveailt tthe frequency of being direct
(e.g., saying what they want in an academic coptsxess than that of being indirect
(in making refusals to a wild party) (see sectio®).5This usage of both styles may
reflect the cultural adaptation of Libyan studemtstheir orientation towards being
more precise and explicit, particularly in an acagecontext, “I will speak clearly,
directly & say true, exagroblem” (R103; appendix11). Also, it should be noted that
the context of applying such a strategy - ‘beindirect’ - is more prevalent in the
non-formal context “Usually in such a situation illvibe indirect in my expression”
(R72; Appendix11) and being direct is more likely in floeemal context “I like to be
as direct and honest as possible” (R98; appendixTltis reveals the importance of

context and the role of status in relation to tee af direct/indirect strategies. Katriel
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(1986) proposed that Arabic speakers’ status @aysnportant role in applying such
strategies, and concluded that Arabic speakersyapnplirect strategies when
addressing higher-status persons. However, thenfisdbf this study do not support
Katriel's findings. On the contrary, Libyan studeregmploy direct strategies more
when talking with their supervisors, because they aware of the side effects of
being indirect and unclear, “I think one has to mdkmself clear [...], with his
supervisor, think of the congeences” (R112; appendix1l) (see section 5.2.1), and
less or not at all when talking with their friend8Jsually in this situation | will be

indirect in my expression [...]” (R72; appendix 11) (see section 4.5).

5.7 Body Language

Paralinguistics are an important part of commumcaivhich can constitute a big part
of what individuals are communicating. If we wishunderstand each other well, then
it is important to understand how we use our ba@hglage to convey what we want
to say. Body language is a big subject, and reeagpiall the possibilities is thus
beyond the scope of this research. However, it esttwmentioning how Libyans
apply certain body language signals to convey tengessages. From our qualitative
data analysis, for example, (see sections 4.51)5.2ibyans often show their
discomfort and sometimes their anger by ‘oculesieghich seems to increase
significantly when they are disturbed, and espgciahen they want to have a quiet
conversation or want to pay close attention to whatothers in their presence are
saying. The particular application, in additiondihers®, of eye contact is to try to
indicate shock and disbelief, particularly in aigtiton where they expect other people
— the ‘British’- to be quiet and respectful. We shis because some of the responses

indicate their expectation that the British tend e understanding, quiet and

41 Eye contact can also be as a way of showing istténehe opposite sex, see section 2.7.2.
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respectful. This eye contact on the part of thgpoadents does not have to be
associated with aggressive actions. Rather, thew sheir unhappiness “Show him
that | am not happy. Eye conta¢R17; appendix 11) and “I will look at him every
time he speaks loudly to make him understand that he is annoying me” (R19;

appendix 11) in the Café scenario (scenario 4, ragip#).

The other body language technique they often useotivey the same message
‘discomfort, anger’ is by smiling (e.g., sarcassimile). Smiling usually indicates
pleasure. There are different kind of smiles antheane has it is own context and
meaning. For example, smiling without opening theouth may indicate
embarrassment. This ‘false’ smile may simply mdasok! | don’t feel comfortable
because of you’, (Café scenario). In our dataetieeno indication of any other body

language used by the respondents as a communieative

5.8 Generosity, Friendship and Help

In our qualitative data, some values such as geitgrand offering to help appear to
be very much appreciated by the respondents icdheext of being abroad (e.g., in
the UK). Libyans, when they found themselves, faareple, having to pay for their
friends (Libyans or English) (scenario 6) they ledkat this as a direct measure of
what kind of persons they are, and it seems tadaetd the concept of face - “Lose
money and gain myself” (&; appendix 10) (see section 2.8.2). When they are
practicing generosity, Libyan students seem tati/to lose face or ‘to whiten their
face’. In other words, this increases their repaitatand fulfils their duty, perhaps as
a reflection of their ideology as explained in g&tt4.7. However this can apply to
anyone, of any faith. The researcher believestttgatibyan postgraduate students, to
some extent, believe that if they put forth positenergy and deeds they will receive

positive results in return, “... because | feeltttias is my duty to pay their bills”
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(R24; appendix 10). Similarly, if one fails to fulfil thinorm, the failure may reflect
on one’s reputation and one’s friendship within’'sm@wvn culture. Therefore, such
behaviour may be translated as the maintenancenef awwn culture and could
contribute to strengthening one’s ties with onednlkeland culture (i.e., Libya) and
would positively influence emotional belonging teethost culture “It is common in
my country to pay for all!!! It is kind of socialonm [...], | will give a positive
impression about my culture & my personal behaviour [...]” (R21; appendix10). Our
data reveal that there is a clear and significanthection between generosity (paying
the bill in the restaurant) and friendship. Genigyoappear to be present only with
friends (e.g., Libyan or British) and the resportddook at friendship as a condition,
for example, to pay the full bill “Since they arg finiends | should pay the bill even if
their culture is different{R20; appendix 10). Therefore, compliance with the norms
of generosity may gain the appreciation of thelerfds which is considered as a
positive outcome. For Libyans, generosity (e.gvjting or paying for their friends)
appears to lie at the heart of who they are, ag libgk at it as reflecting the good
character of a person and is highly appreciated, thay strongly associate it with
trust and friendship, and whether they practicetdwards their friends or
acquaintances. Help (as discussed in section 4i%.4A)ghly appreciated, but it is
different from generosity, as there is no clearnsmtion between offering help and
friendship, as generosity has with the conceptiehfiship “Since they are my friend
I should pay the pill even their culture is different” (R20; appendix10). As discussed
in section 5.3.1, help is offered for anyone, rdigms of their nationality, and no
return is asked for, and it was only for the sakpemple in need, unlike generosity,
which seems to be offered only for people they krasariends, regardless of their

nationality as discussed in section 5.3.1.
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Chapter Six ‘Conclusions’

6.1 Introduction

This study has examined national cultural influenee communication styles
through notions of individualism, collectivism, tebnstruals and values, with
reference to Libyan postgraduate students studwimngpad. This topic has been
examined using a multi-method approach considgrosigraduate Libyan students in
relation to the themes mentioned above, lookinghatrelationships between these
themes and their reported communication styles wd@mmmunicating with British
citizens.

In this final chapter, firstly, the researcher suanises the findings and the discussion.
Then, he discusses significant issues that hawerafrom this study which could
provide a foundation for further research in theaarThe researcher looks at the
strengths and weaknesses of the methodology bifatly making recommendations
for the university and for the Cultural Affairs @ in London.

The study reveals that Libyans postgraduate statasé of communication styles is
not straightforward (‘low- or ‘high-context’) andnot be encapsulated easily. There
are many factors that affect the way Libyans compaia with the British. We have
identified these factors (see sections 4.4, 4.5a@das being part of why they tend to
use low-context communication styles, for exampka mediation of individualism
and collectivism, through their independent selistouals and individualistic values
as discussed in sections 5.3 and 5.4. A signifisdhtence that has been apparent is
the impact of religion on Libyans’ interactions withe British in specific contexts
(see section 5.3 and 5.5) “In religious matteny ltd as honest as possible. | express
my ideas and points clearly” (R94; appendix 11)isTis relevant to many of the

recommendations we will make.
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6.2 Results Summary

The main objectives of this study were to inveddghe communication styles of
Libyan students studying in the UK. The first hypegis was that the predominant
communication style of Libyan students tends toH: as described in section 2.8
and discussed in section 5.2. The results showréisgiondents, to some extent, use
the HC communication style through indirect stregegand, at the same time, also
tend to use the LC communication style by implyiaglirect strategy characterized in
precise and dramatic messages, as described iorseét2.1 and 5.2.2. Therefore,
the researcher cannot assume that the communicstilenof Libyan students’ can be
described as using HC or LC communication stylesliasussed in the literature
review by many scholars (see section 2.9). Howetean be described as a style of
both tendencies; HC as in “Usually in such a situnaas in ‘scenario four’ | will be
indirect inmy expression” (R41; appendix 12), and LC as in the academic context
when dealing with supervisors “Explaining in clexpression the problem” (R 108;
appendix 11), as discussed in sections 5.2.1 &8.5.

The second hypothesis was that the more colletttwsalues Libyans have, the more
interdependent their self-construals are likelyptoand consequently the more HC
communication styles they tend to use. This waseaed with collectivistic values
and interdependent self-construals that may inflteethe use of high-context styles.
The analysis firstly shows that both tendencies llctivistic values and
interdependent SC) are present, and more or Iggendeon the context “My response
may change according to the situation and the stihjader discussién(R35;
appendix 11) (see sections 4.7 and 5.3). In theesspn analysis, these two
independent variables (i.e., collectivistic valusl interdependent self-construals)

cannot be used to reflect the indirectness strabtédlie respondents as explained in
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section 4.8.3. On the other hand, collectivistiduga and interdependent self-
construals are significant variables in terms &éninng the sensitivity them, which is
considered to be a feature of the high-context camaation style (see section 2.8.2).
For that reason, the results support the reseaschrpectations that collectivistic
values and interdependent self-construals canctetie high-context style of Libyan
postgraduate students (see section 4.8.3).

The third hypothesis was that the more individualisalues the Libyans students
have, and the more independent their self-constiaua, the less likely they are to use
an HC communication style. The analysis for thedthesearch question ‘What sorts
of self-construals do Libyans have in this studsgveals that interdependent self-
construals are more likely to be active than inad€jat self-construals, particularly in
social contexts as discussed in section 5.4. Inréggession analysis, these two
independent variables (i.e., individualistic valaesl independent self-construals) are
significant variables and can be used to inferditzenatic theme of the respondents as
explained in section 4.8.3. On the other hand,ehes variables (i.e., individualistic
values and independent self-construals) appeae tmdignificant variables when it
comes to inferring the preciseness theme whicbnsidered to be a feature of a low-
context communication style (see section 2.8.3% @uhis regression analysis, the
results did support the researcher's expectatitnvas individualistic values and
independent self-construals can reflect a low-cdnsgyle (i.e. implied in dramatic
style) on the part of Libyan postgraduate studésee section 4.8.3). Interestingly, the
individualistic values were significant when it carto infer the feeling theme, but

were not dependent self-construals (see sectioB)4.6
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6.3 Implications of the Study

The flow of Libyan students coming to study in tHK has been growing recently.
There are 3,000 Libyan students at British univi@siand more Libyan postgraduates
here than from any other Arab country (Bone, 200)st of the Libyan postgraduate
students appear to be university staff (employeeg)bya and have been in the UK
for more than one year. However, with regard todti®munication styles which they
use when communicating with British nationals, thized styles of Libyan students
mean those cultural and psychological factors neede taken into consideration.
However, the findings indicate a number of cultat psychological factors which
can be highlighted or prioritized in the future yiversities in Libya with regard to
students who are to study abroad.

Effective cross cultural communication requires entitan just learning English on
the part of Libyan students (see section 1.5). Bhisly highlights the differences
between two cultural strategies of communicatiomw{l and high-context
communication styles) and the LC and HC styles thiayan postgraduate students
use when communicating with the British. Significdime and effort needs to be
invested in order to understand and ease the @iféess between the two cultures
(Libyan and British) in terms of communication stylreferences, to make it easy for
new Libyan students to interact with British citisewithout any misunderstandings
as explained in the justification for this resea(sbe section 3.2.1). This study, for
example, showed that Libyan Postgraduate studesatsmixed set of communication
styles, including for example, the level of direzta used in their refusals. In the past,
particularly when the field of intercultural commacation was developing,
identifying patterns of cultural difference in comnication style was important in

order to interpret “others’ ” messages, as acclyas possible. In other words,
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without the knowledge of communication-style diéfeces, an English speaker might
interpret a message from a Libyan student sol@gnfan English cultural viewpoint
and vice versa. Although generalizations abouttmmunication patterns of cultural
groups may have, to some extent, served a usefidope within the field of
intercultural communication, no single charactditta can adequately describe

communication patterns employed by any one growgvary context.

6.4 Limitations

There are some limitations that need to be ackriiyelé and addressed regarding the
present study. The first limitation has to do wiitle extent to which the findings can
be generalized beyond the cases studied. The nurhlbases is too limited for broad
generalizations to all Libyan postgraduate studétdsvever, the 161 Libyan students
represent some aspecotsthe interaction strategies of Libyan postgradiusttidents in
the UK. Also, our results cannot be generalizedtber Arab students/British citizens.
This is because there are also differences in d@fiemal cultures that might influence
the way other Arab nationalities perceive or thadout the British, and which might
therefore affect the strategies they apply in comicating with them. Further
empirical evaluations, however, are needed to ilyegte other Arab nationalities in
the same context as this study. The second limitdtas to do with the context of the
research. Communication behaviour was studied mvitthie specific social and
academic context of Libyan students in the UK. Hesvewe should not generalize to
all others Libyans in the UK (e.g., Libyans intermed with non-Libyans). On the
other hand, gender may serve as an important mfien terms of differences in
values and communication behaviour preferences, Alscause of the small number
of female respondents, the results of the studybma@applied only to male Libyan
students here in the UK (see section 3.8). Althotighstudy is limited to a small
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sample of male Libyan students, the conclusionemms$ of communication styles
discussed in section 5.2 can perhaps offer insightsgher researchers who wish to

engage in similar projects.

There are at least two cautions that need to beeasield concerning the methodology
used with regard to this study. Although the usthefvignettes gave the respondents
the opportunity to reflect on their own thoughtke tparticipants still give self-
reported responses. Another methodological conoglates to the language of the
guestionnaire. It is possible that the languagefguestionnaire could have affected
the respondents’ responses if it had been in fhstrlanguage. However, it was in
English in response to their preference as expdaimsection 3.5.2. However, in spite
of these limitations, it is important to questitie tommon belief in the literature that,
for example, Arabic speakers are indirect in th@mmunication style or that
‘indirectness’ is “...in the blood of every Arabicngen” (Katriel 1986, p.111). The
danger in accepting such universality of termsrofradirect communication style in
Arabic is that multiple opportunities for crossdtuél misunderstandings arise. For
instance, individuals (e.g., British citizens) wimay read books, such as ‘Arabs’ by
Allen (2006) and may perceive Arabs as being imdlifa their communication as
explained in section 2.8.1. They may also percéirabs as being impolite, rude or
arrogant if they use direct strategies in socisd@ademic contexts (see scenariol and
2 in appendix 1). In fact, they may well be behgvappropriately according to the
norms and rules with which they have been socidlirethat particular culture or

context.

176



6.5 Suggestions for Further Research

The conclusions, as well as the limitations of gtisdy, bring forth some fruitful and
interesting possible avenues for future researaklation to the themes of the study.
The most important avenue for future data-driveseaech obviously lies in
continuing the research on Arab, and more spetiifien Libyan communication
styles, self-construals and value orientations wihealing with British citizens. A
more thorough understanding of cross-cultural comoation would be fruitful for
Libyan students in order to understand and appeeaiercultural differences which
may promote clearer communications, break downidyarrbuild trust, strengthens
relationships, open horizons and vyields tangibkulte in different contexts (i.e.,
social, education and business). However, in #égarch, the decision was made to
look at communication from cultural (collectivismdaindividualism) and individual-
levels (values and self-construals), so that trmydeach be examined individually.
This study offers some interesting results (i.elf-sonstruals orientation, importance
of religion in certain social contexts) that candaen to provide a first step towards
understanding the communication styles of Libyaosfcultural, psychological and
religious perspectives. Religion appears to be gy umportant factor for the
respondents, particularly in their social lives whdealing with their British friends,
and this could be a worthwhile research targeems of investigating how and to
what extent religion influences or affects the camination behaviour of Libyan
students when they are communicating with the 8rith the contexts mentioned in

scenarios one and four in appendix one.

Traditionally, Libyan society, as a part of Arabcsty, has been characterized by

close interpersonal relationships. The individued b network of close ties, including
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the extended family and relatives (Barakat 1993)e Traditional socialization
process, as explained in section 1.6, emphasizedierice, closeness, and loyalty to
parents rather than independence and self-relidmae the results of this study,
however, show that all such norms are, to somengxtiependent on the context (see
section 5.3). Also, the results of this study rév®@a@ombination of value structures
that Libyans hold and which emphasize closenessratependence (see section 5.3
for value structure). This aspect, however, patiesway for investigatiing the value
structure in other different contexts, when theee rmany sources of values - such as
achievement - which may have developed for thobgdn students who appear to be
more interested in education and achievement,lesgl concerned with traditional
values such as ‘parent’'s obedience’, particularhem they are abroad. Therefore,
further research is needed about how the influeficedividualism and collectivism
is mediated by individual's values and self-coraguvith regard to specific aspects
of communication styles (e.g., being direct, beangbiguous). Something that did not
receive enough attention in this research was geaifferences in communication
(see section 3.8). How female Libyans communicaitd whe British could be a

worthwhile topic for investigation.

6.6 Final Remarks

In this study, the researcher has investigatedctmmunication styles of Libyan
postgraduate students studying in the UK. The dswo@s of cultural variability (e.qg.,
individualism and collectivism) and individual-ldvéactors (e.g., self-construals),
were differentiated, and the findings of this reshasuggest that specific aspects of
communication style may not be a function of onkyeodimension of cultural
variability. For example, interaction with strangefCafé scenario 4) may be a

function of both cultural (e.g., IND-COL) and indiwal-levels (i.e., self-construals
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and value orientation) “Try to complaia one of his friends” (R23; appendix 11) (see
section 5.2, 5.3 and 5.4). People who tend to l@acellectivistic orientation (e.g.,
postgraduate Libyan students in the UK) may be etepeto be different in terms of
how they will interact with people from a differetultural background, depending on
their national orientations (e.g., high or low).ighhowever, does not affect our
results as the purpose of our study was to exath@eanfluence of individualism—
collectivism, self-construals, and individuals’ was on LC and HC communication
styles in specific contexts. The results furtheggmst that values generally account
for more variance in low-context and high-contestnenunication styles than do self-
construals for Libyan postgraduate students (se@se4.8.3). The results should not
be interpreted as indicating that cultural indiatism-collectivism and individual
level factors (self-construals) do not influencenoounication styles. The last part of
the investigation was related to self-construalad ahis clearly reflects the
respondents’ cultural tendency to view the selfirextricably and fundamentally
embedded within a larger social network (i.e., laibyor British friends) (see section

5.4 for the self-construal discussion).
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Appendix One

University of Newcastle upon Tyne
School of Education, Communication and Language Sciences

Dear Respondents,

| am studying for a PhD in Education and Commuicatat Newcastle
University. | would be very grateful if you couletlp me by answering the following
questions concerning general styles of Libyan comoation. This is not a test so
there are no “right” or “wrong” answers, and youndeven have to write your name
below. | am just interested in your personal omsio Please give your answers
sincerely as this will help guarantee the succetsthe investigation. Your
contribution in completing this questionnaire igywenuch appreciated since it will
help in understanding Libyan communication styles.

The questionnaire contains seven scenarios. Eamtasgo investigates one
thing which is different from the other. Pleaseidateé some of your valuable time by

reading all the scenarios and answering the questelated.

GEeNET: e (Male / Female)
A years
Place of Birth: ... (e.g., Tripoli, Bghazi....etc.)

Thank you for your cooperation
Jalal Ali Belshek
University of Newcastle upon Tyne
ECLS
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Scenario one

Suppose that one of your English friends whom yawehknown for several years gets married, and he
is inviting you to his wedding party at his househe countryside. You arrive at his house and diad
that there is nobody there you know except themgrovou decide to join some people sitting around a
table in the room where the party is taking placel you introduce yourself and start to talk witarm.
You are quite familiar with British culture and dée to get involved in the subjects they are distup

“Football, holidays, politics...etc.”

O

=
N
w
N
a1
o

In this situation, you are asked to respond bycsielg how strongly you agree (

disagree with the following principles when dealwgh this situation. If yol

Slogls| |8
strongly disagree with the statement, tickl”. If you strongly agree with the.‘é‘? 8% E;’ j’a} 9 2
statement, tick "6". Feel free to use any number between “1” ‘@id ;; .g % % 2 Z§
gl |55 |3

1- | feel uncomfortable if everyone elsetalking except me in such a situat

2- | find silence awkward in such a situai

3- | can sit with others, saying nothing, and stilldmenfortabls

4- | feel comfortable with silence in a conversa

5- 1 do not like interacting with individuals who dotgive a firm "yes" or "no
response to questic
6- | like to say what | believe to be true, even iy upset othel

7- | insist that other people should present prootlieir argumer

8- |1 openly show my disagreement with people (if ldjsee

9- | like what | say to be factually accur:

1C- I tell jokes, and stories when | speak in this kificituation

11- I am very expressive nonverbally with my hands laody in this kind o
situation
12- | enjoy expressing different opinions from othin this kind of situatio

13- After reading the scenario, have you got amghé&r comments you would like to add
about this situation?
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Scenario Two

Suppose that you have a lot of problems with yaiadamic supervisor here in England
(e.g., you are not happy with his comments andldfaekl on your work), and you think this
relationship might get worse in the future. You aery concerned about this and don't
know what to do. In your last meeting, he asked gomake some changes in your work,

but you did not understand his feedback. Now yatid#eto complain to the head of school

about this.
12| 3| 4| 5| 6
. . . o

Please follow the same procedure, tickL” If you strongly disagree with & S| o @
. Slo| & 2 >
the statement, tick "6" If you strongly agree. Feel free to use anynber| & Sl 8 <2 g1 <
>| 3 2| 5|5
between “1” and “6”. 258|257 5
S 25 =
= = n

n "

1- I will explain my point Indirectly.

2- | show respect to the head of school evenislikee him/her.

3- The head of school has to guess the problem witiheuaying what |
is.

4- | avoid eye contact with the head of school.

5- 1 will avoid clear-cut expressions of feelings.

6- | use silence to avoid upsetting the head obstch

6- If asked why | am not happy with my supervisor,ill vespond with ar
ambiguous answe

7- | use silence to imply my opinion

8- When | speak with the head of school, | try to memall relevan
issues

9- My relationship with my supervisor is more impottéman my
achievement

10- Please add anything else you think might beveait about the way you would speak to
the head of school.
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Scenario thre

Imagine that you had a cold last week. It was seeapugh to make you stay at home and rest, but not
severe enough for you to see a doctor. Althoughr gold has almost gone now, you will not be able to
finish an assignment due tomorrow. Your professadenit clear that anyone who does not submit the
assignment on the due date will fail, unless asfatiory reason is provided. You do not have an
official medical excuse, and you do not want td. fdowever, you do not know the professor very well

except for seeing him/her in class. You want to thekprofessor to let you postpone the due date for

the submission of the assignment.

12| 3| 4| 5/¢

: . , 0
Please follow the same procedure, ti€k1” If you strongly disagree with thed 8| o <
. S|l q| D @ s
statement, tick "6" If you strongly agree. Feel free to use angnber between “1] £ | @ 3 2o <
S a) O
wpon > © > BJ 2
and “6". S| 22| E|<]
519152 |
AN

1- | believe that exaggerating my story is not appedp

2- | verbally exaggerate to emphasize my p

3- I try to attract sympathy when [ tell him/her my st

4- | am as persuasive as possible in my efforts toenfte him/he

5- 1 could talk for hours to try and persuade himy

6- | tend to gesture “use body language” when | conmoaie

7- | actively use a lot of sad facial expressions whighi my story
8- | trust my feelings to guide my behaviour in suclit@asion

9- My feelings are a valuable source of informat

11- What are the good things and the less goodshabout acting in the way you choose?
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Scenario four

Suppose that you are sitting in a quiet coffegoskith some of your Libyan friends, and near to y®#&
group of English men who are chatting; one of themspeaking and laughing loudly. You are distul

and annoyed by this. You want to ask the Englishtadeep his voice down.

112[3[4]|5
H ” . . (]

Please follow the same procedure, ti¢K1” If you strongly disagree with the% g,) 9
statement, tick "6" If you strongly agree. Feel free to use anyber between “17 2 o3 Eg @
SJa o
[T a3l Z\ o > % (=2
and “6”. =) A % £ <

O = —

5 0|7

1- It isimportant to consult close friends and get thesamlbefore speaking to t
noisy mar
2- When interacting with someone 1 dislike, | try tddmy true feeling

3- I don’t support my group decision when | have &edént idea

4- | respect the majority's wishes in my grc

5- I maintain harmony with my group by following theiecision
6- | should decide what | should do in this situatognmyself
7- | stick with my group’s opinion even throudifficulties.

8- | prefer to be independent rather than dependingtioers in making decisions
my life.

10- What would you do to encourage the English toddeep his voice down?
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Scenario Five

Imagine one of your English friends whom you hawewn for several years has got a promotion.
He is celebrating this event by having a big patyhis house on Saturday night. You get an
invitation from your friend for this party. You kmothis kind of party will involve drinking and
dancing which makes you hesitate to go. You dettidgay home and want to

apologize for not being able to make it (go).

112[3]4]5
3]
Please follow the same procedure, ti¢K1” If you strongly disagree with theg % @
. 1] [} © —_
statement, tick "6" If you strongly agree. Feel free to use angnbar between “1 8 Sl a AR
13 ” Z\ m %‘ a
and “6”. > 5|2 5|
S 21 ®
) n

1-1 use words like ‘maybe’, or ‘perhaps’ in my langeavhen | speak to him abc
attending the part
2- When | turn down his invitation, | do my best notoffend him

3- If he will be hurt by my refusal, | make up additad reasons for my abser

4- When | refuse, | try to be humk

5- My emotions tell me what to do in this cz

6- | speak in the same way whoever | spea

7- 1 try to be indirect in this situatic

8- Please say more about strategies you wouldoudeat with this situation, and why?
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Scenario Six

Imagine yourself having three weeks training in don with three of your English friends whom you
have known for several years. In the last weekdriteotraining, and before going back to you stiden
accommodation, you have decided to go for a smplatound London together. While you are touring
around, your friends decide to stop and eat somgtiifter having lunch, one of them, unfortunately,
has left his wallet in the hotel where he was stgyand has no money to pay for his lunch. The other
one is short of money and is only able to pay bathe price of what he has eaten. Your third fiien
will only pay for himself. All of you are still ding around the table discussing the situationtaowl to

get out of it, as the waiter is waiting and askyog to pay the full bill.

1(2|3| 4] 5]|c¢
Please follow the same procedure, ti€k1” If you strongly disagree with thegg7 gg @ )
statement, tick "6" If you strongly agree. Feel free to use angnber between “1’ -%’5 g% .‘gf E” g .
and “6”. ;§ -g E: %; 2|
AN

1- | listen attentively to my friends’ excuses eveaugh this is an embarrassi
matter
2- | don'’t like silence in such a situatic

3- If I have something negative to say to others, ltactful in telling therr

4- | try to understand each person’s point of v

5- | try to adjust myself to their feeling

6- | enjoy being different from othe
7- | am comfortable being singled out for praise,p@l in this situation.

8- | sacrifice my setinterest for the sake of my gro

9- | use my feelings to determine how | should comroata

1C- In this situation, | want to know openly if othevsuld like me to pay for thet

11- What do you think you will lose or gain if ypay the full bill?
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Scenario Seven

Suppose that you have been here in the UK for theses or more, and you are already
familiar with British culture and the way of dointings. As you know, every year new
Libyan students come to study in the city where @1 This year, your parents ask you to
take care of one of your relatives who is comingltoa Master’'s degree in a university
about 100 miles away from yours. He does not spaeflish and he needs you to offer him
the necessary help.

Please rate how important these values are foagauguiding principle in this situation

and in your life in general. If the value is notportant at all, please tick*1." If the value

is very important, please tick'6”.

12/ 3[4/ 56 1] 2/ 3/ 4/ 5 6
5:5% |- 5|5 |
HEEEEE SRR RR:
Table One § §§ é: % g Table Two § g% é: % é
-5/ 2E| §| 5 - 5|22 &l 5
$\% 55 | g =85 |~
[92] n
Obedience to parents © Being aware of whatto
help(l)
Helping this person at the Hospitality towards this
expense of my self-respect(l) person ©
Meet all obligations related to Happiness “of helping this
this student © person’(l)
Love of good deeds (I) Education (I)
Logic “helping is the right Independence “not helping
thing to do”(l) this person”(l)
Solidarity with others © Hardworking mednameet
all obligations ©
Helpfulness is essential © Being coopeeatiith
others ©
Honesty in helping this person True friendship “towards a
© Libyan”(l)
Being dependent on others© A sense of actishmpent
in helping (1)
Observing religious and Helping this person even if
traditional beliefs in helping it reduces my self-respect (J)
this person ©

2- Have you got any further comments about yourisdliese scenarios?

Thank you very much for your cooperatié®
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Appendix Two

The following two scenarios are to show how theyrevbefore and after piloting
them.

Scenario Three. Before piloting,

‘Imagine that you had a cold last week. It was sev®ugh to make you stay at home
and rest, but not sever enough for you to go aedasgoctor. Although your cold is
almost gone now, you will not be able to finish #ssignment due tomorrow in one
of your classes. Your professor made it clear tlmapoints would be given for late
homework without a legitimate reason. Although ylmunot have an official medical
excuse, you cannot afford to get a zero point enhibme work. Suppose you do not
know the professor very well except for the clagsu want to ask the professor to let
you hand in the homework late’.

After Piloting,

Imagine that you had a cold last week. It was seeapugh to make you stay at home
and rest, but not severe enough for you to see@iddlthough your cold has almost
gone now, you will not be able to finish an assignindue tomorrow. Your professor
made it clear that anyone who does not submit #segament on the due date will
fail, unless a satisfactory reason is provided. Ydounot have an official medical
excuse, and you do not want to fail. However, youndt know the professor very
well except for seeing him/her in class. You wamtask the professor to let you
postpone the due date for the submission of thigrasent.

Scenario Four. Before Piloting,

‘Imagine that you are sitting in quite coffee shwigh your Libyan friends. Close to a
group of English men were chatting, one of them s@esaking and laughing loudly,

and you are disturbed and very annoyed. You thoiighta good idea to talk with
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your Libyan friends about this before making angisien, like asking the English
man to keep his voice down.

After Piloting,

‘Suppose that you are sitting in a quiet coffeepstvith some of your Libyan friends,
and near to you is a group of English men who hsdting; one of them is speaking
and laughing loudly. You are disturbed and annoygdhis. You want to ask the

Englishman to keep his voice down’.
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Appendix Three
Items that may measure preciseness communicatidesasibes in section 2.8.3 taken

from Gudykunset al, 1996.

1. When | engage in discussion, | try to cover allgiole issues.
2. In arguments, | insist on very precise definitions.

3. llike to be accurate when | communicate.

4. |insist that other people present proof for wihalytare saying.
5. | openly show my disagreement with others.

6. | am a very precise communicator.
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Appendix Four

Unrotated Component Matrix

Factor Loading Communalities

No Item
1 2

1 My relationship is as important as

my achievements 545 309
2 Consult close friends before makin

a decision 589 398

Respect majority's wishes 623 422 567

Maintain harmony with my group b

following their decision 702 496
5 Stick with my group's opinion even

through difficulty 463 317
6 Enjoy Expressing different opinion: 490 256
7 Don’t support my group decision

when | have a different idea ~440 441 388
8 Should decide by myself -.683 577
9 Prefer to be independent in making

decisions - 457 .365
10 | sacrifice my self-interest for the

y 499 396

sake of my group

Extraction Method: Principal Component Analysis.

The following item&? are those to measure Independent and Interdepe®dkn

Construals.

My relationship is as important as my
achievements

Don't support my group decision when
have a different idea

Consult close friends before making a
decision

Should decide by myself

Respect majority's wishes

Prefer to be independaniking
decisions

Maintain harmony with my group by
following their decision

| sacrifice my self-interest for the sake ¢
my group

nf

Stick with my group's opinion even
through difficulty

| enjoy being different from others’

Enjoy Expressing different opinions

| am comfoléabeing signaled out for

praise

42 See Gudykunstt al. (1996)
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Appendix Five

The following items are those supposed to measumnutation style themes as set
in the questionnaire; indirectness (ind), precisen@), dramatic (d), feeling (f),
sensitivity (sen) and silence (s).

1. |feel uncomfortable if everyone else is talkingept me in such a situation (s)

2. | find silence awkward in such a situation (s)

3. | can sit with others, saying nothing, and stilldmenfortable (s)

4. | feel comfortable with silence in a conversatieh (

5. Ido not like interacting with individuals who dotgive a firm "yes" or "no" response to
guestions (p)

6. |like to say what | believe to be true, even inidy upset others (p)

7. linsist that other people should present proottieir argument (p)

8. | openly show my disagreement with people (if kdjsee) (p)

9. Ilike what | say to be factually accurate (p)

10. I tell jokes, and stories when | speak in this kifigituation (d)

11. I am very expressive nonverbally with my hands body in this kind of situation (d)

12. | will explain my point indirectly (ind)

13. I show respect to the head of school even if fidighim/her (sen)

14. The head of school has to guess the problem witlheutaying what it is (ind)

15. I avoid eye contact with the head of school. (ind)

16. I will avoid clear-cut expressions of feelings (ind

17. I use silence to avoid upsetting the head of scfind)

18. If asked why | am not happy with my supervisor, ill wespond with an ambiguous
answer (ind)

19. | use silence to imply my opinion (ind)

20. When | speak with the head of school, | try to rr@mall relevant issues (p)

21. | believe that exaggerating my story is not appedpr(d)
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22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

44.

| verbally exaggerate to emphasize my point (d)

| try to attract sympathy when I tell him/her mgrst (d)

| am as persuasive as possible in my efforts taénte him/her (d)

| could talk for hours to try and persuade him/r

| tend to gesture “use body language” when | comninaia (d)

| actively use a lot of sad facial expressions whigti my story (d)

I trust my feelings to guide my behaviour in suditaation (f)

My feelings are a valuable source of informatign (f

| use words like ‘maybe’, or ‘perhaps’ in my langeawhen | speak to him about
attending the party (sen)

When | turn down his invitation, | do my best notaffend him (sen)

If he will be hurt by my refusal, | make up addité reasons for my absence (sen)
When | refuse, | try to be humble (sen)

My emotions tell me what to do in this case (f)

| speak in the same way whoever | speak to (ind)

| try to be indirect in this situation (ind)

When interacting with someone | dislike, I try idémy true feelings (sen)

| listen attentively to my friends’ excuses eveoubh this is an embarrassing matter (sen)
| don't like silence in such a situation (s)

If | have something negative to say to others, ltactful in telling them (sen)

| try to understand each person’s point of view)se

| try to adjust myself to their feelings (sen)

| use my feelings to determine how | should comroaita (f)

In this situation, | want to know openly if othevsuld like me to pay for them (p)
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Appendix Six

Unrotated Component Matrix

Factor Loading
1 2 3 4 5
Verbally Exaggerate to emphasize my point .613 432
Use silence to avoid upsetting others .582
Use sad facial expressions when communicate .556
Avoid eye contact .533
Try to attract sympathy 507  .459
| try to be indirect .501
Make up a additional reasons for my absence 494
| am tactful in telling negative things 451
Could talk for hours to persuade others
Respond in an ambiguous answer
| try to adjust myself to others' feelings
| use my feelings to determine how i should
communicate
Explain my point indirectly
Don't like people who don’t give firm yes or no
| trust my feeling to guide my behaviour 726
My feelings are a valuable source of info .616
| Like what i say to be factually accurate .528
Persuasive to influence others 486  -.423
Exaggerating my story is not appropriate -.461
insist on people to present proof for their angnt .581
| listen attentively to others' excuses -.529 -.414
When turn down an invitation, i do my best not tc
-.440
offend
When | speak, i mention all relevant issues
| speak the same way whoever i speak to
Openly show my disagreement
Use silence to imply my opinion
Others have to guess what i say without me sayi -513
it '
Nonverbally Expressive 435
Use body language when i communicate
My emotions tell me what to do
| try to understand others' point of view
| want very precise definitions -.501
Tell jokes and stories .489
Use words like "maybe" "perhaps" in my languag
When speaking with somebody I dislike, | hide m
true feelings

Item

Extraction Method: Principal Component Analysis.
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.585
522
.364
455
.536
.535
420
.330
401
.235
.253

.330

.244
191
.560
459
331
.533
.370
.400
.548

.313

.365
314
.219
.265

314

.508
412
435
414
425
.385
371

.188



Appendix Seven

No

N

25

26

27
28
29

30
31

32

33
34
35

Varimax-Rotated Component

Factor Loading
1 2 3 4
Avoid eye contact .603
Use silence to avoid upsetting others 571
Others have to guess what | say withou 537
me saying it ’
When | speak, | mention all relevant 532
issues
My emotions tell me what to do 469
Explain my point indirectly -

461

Use silence to imply my opinion .456
Respond in an ambiguous answer 445
| trust my feeling to guide my behaviour .735
My feelings are a valuable source of info .659
Try to attract sympathy .533
| Like what i say to be factually accurate Q050
Persuasive to influence others 490
| try to understand others' point of view ATT
Exaggerating my story is not appropriat -.427
| use my feelings to determine how i
should communicate
Use body language when i communicat .627
Could talk for hours to persuade others .619
| speak the same way whoever i speak 512
Use sad facial expressions when 464
communicate '
| am tactful in telling negative things
Don't like people who don'’t give firm yes

Item

or no
| try to be indirect .614
Use words like "maybe" "perhaps" in my 591
language '
Verbally Exaggerate to emphasize my 523 541
point ' ’

Make up additional reasons for my 534
absence ‘
When speaking with sb | dislike, | hide 432
my true feelings )

Tell jokes and stories A17

When turn down an invitation, i do my
best not to offend

| listen attentively to others' excuses

i want very precise definitions

insist on people to present proof for their
argument

Nonverbally Expressive

Openly show my disagreement

| try to adjust myself to others' feelings

Extraction Method: Principal Component Analysis.

Rotation Method: Varimax with Kaiser Normalization.
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Appendix Eight

Correlation Matrix

0 Item 1 2 3 4 5 6 7 15 17 18 | 19 20 21 24 25 30 31 32
Avoid eye contact 1.000 475 .256 .370 .144 -.256 .269 .005 .149 .080003 .182 .044 172 .026 .164 193 .032
When | speak, | mention all relevant issues .370.316 .188| 1.000 .229 -.002 .25f -.018 .134 27 7.17.172 .035 .061 .104 .02 .07p .063
My emotions tell me what to do .144 1588 209 9.2p1.000| -.295| .017 .00§ -.058 .035 .065 .066  .059.038| -.097| .110| .196 .096
Explain my point indirectly -.256 -.19 -.16 -.002-.295| 1.000, .046/ .072 -.024 -0 .045 -1B6  .083.02%: | .022| -.082] -159 .039
Use silence to imply my opinion .269 .229 189 57.2| .017 .046| 1.000 -.17 .062 .170 .016 .0p1  -.12303 113 .103 .045  -.120
| trust my feeling to guide my behaviour -.028 15.] .129 .064 132 .041] .007 352 -.084 .0p4 .035 68.0 .071 .039 126 -.14 -.047  .095

10 | My feelings are a valuable source of info .022 044.| .060 .093 230 -129 -012 280 -.0p1 .046 .115056 .075 117 .043 .012 .04p .095
11 | | Like what | say to be factually accurate -.138 -.12 .077 | -.042] .151 .057 -016 129 -0RO -6 39.0 .033 .209| -.047 .05 -15p -102 .067
12 | Try to attract sympathy .163 124 .140 .105] .134 -054  -.131 450 .0B8 .195103 .250 117 .326 .001 .078 173 .210
13 | Exaggerating my story is not appropriate .076 64.2 -.00 .005| -.058 -.077% .054 -.078  .102 .27  -.061078 | -.051| .138| -.119 .102 14D -.206
15 | Persuasive to influence others .00p -.l.0 -[02018-.| .006 .072| -17¢ 1.00p .030 .048 .018 .089 -p1@40 | -.082| .117 .056 .12
16 | |use my feelings to determine how | should cemitate .101 .048 .140 .074 337 -.148 .06 .Q03 82 .0 .106 101 .290 .12§ .052 A5 -.002  .0B1 .054
17 | Use body language when | communicate 149 .19307 134 | -.053| -.024 .067 .030 1.000 .323 AB7 .393203 .133 .193 .035 .078 .026
19 | | speak the same way whoever | speak to -.003 44 P -.06 177 .065 .045 .01¢4 .01B 137 .2P8  1.00063 .0 .177 172 115 -.133  -.076  .08B3
20 | Use sad facial expressions when communicate .182295 .208 172 .066 -.13p .05 .089 .393 .232 .068.000| .277 .218 .162 118 .214 132
21 | Nonverbally Expressive .044 .008| -.05 .035] .059 .038 -125 -010 .2p3  .166177 277 | 1.000 -.054 218 .00 .051 .288
22 | Don't like people who don't give firm yes or no .086 212 142 .206| -.002 -080 .034 -060 .0h4 4.16.178 .095 141 118 -.02p  .03p .162 .006
23 | llisten attentively to others’ excuses -.137 890 .145| -054] -013 -.01 -.07p .286 .014 .0f4  8.08.152 -.145 .254| -.207 -.01p 198 -.116
24 | | want very precise definition 172 .163 .045 061 | -.038| -.021| .003 .140 138 .066 172 218  -.054000| -.127| .005 .060 -.074
25 | Insist on people to present proof for their angat .026 .021 -11 .104 -.097 .022 113 -.082 .193085 115 .162 218 -12y 1.000 .00 -.181 .091
29 | Itryto be indirect .294 291 | .074| .106 243 -161  .100  -.0p1 041  .169046 | .249| .080 023 -126 .32 402 11
30 | Use words like "maybe" "perhaps" in my language .164 .153 .028 .020 .114 -.082 .103 417 .0B5 .034133 | .118 .009 .005 .020  1.000 .273 .163
31 | Make up additional reasons for my absence .1p3305 | .318 .075 196]  -.159 .04b .056 .078 A8 -.07814 .051 .060| -.181 273  1.000 .07%8
32 | Tell jokes and stories .032 -.03 .079 .063 .096 039 -120 125 .0P6  .Q33083 132 .288| -.074 .091 168 .078 1.0oo
33 | When speaking with sb | dislike, | hide my tfaelings .248 .027 .037 -.018 026 -.114 -136 .091.035 | -.063| -.008 .041] .164 .02 -.041 .108 .091087.

34 | When turn down an invitation, | do my best mobffend -.108 -136 .021] -14y -012 .14 -0B89 35.2 -070| .034| -.188 -.05f .005 -.085 -1p3 .1B2 3.18.026

Note: Items 2, 3, 26, 27, and 28 are ddlas they are not correlated significantly witly ather variables
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Appendix Nine

Correlation Matrix

NO | Item 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18

1 | Observing religious and social rituals 1.00d .372 433 .223 .240 .324 .338 .272 .21 .28D .219 .229186 -.098 -.012 .079 .145 .033
2 | Being cooperative with others 372 1.000 .39 4.40 .286 .314 272 .259 .18 .404 371 .088 134 .0y3 .072 .086 .157 .016

3 | True friendship 433 .390 1.00( .295 41y 426 80.1] .244 .330 .250 478 348 .323 .190 152 87  7.3p .057

4 Honesty .223 404 .295 1.00 .372 .280 .323 196 .298 .300 287 . .379 .161 .145 .148 105 .311 .015
5 Happiness .240 .286 417 .37% 1.0p 572 248 .337.302 .218 .302 .156 493 .286 .38 246 127 .101
6 | Hospitality .324 314 426 .280 .572 1.0 091 09.2| .252 .398 402 .289 113 179 195 2[70 102 7.07
7 | Being aware of what to do .338 272 .18 .323 8.24 .091 1.00 272 .36 197 -.02 163 166 .073 .119.007 081 00¢

8 Hardworking .272 .259 244 .196 .3371 .209 272 001.| .312 191 .136 .020 .301 .101 .266 .0B2 003 .091-

9 | Love of good deeds .281 .186 .33 .298 .302 .252 .361 312 1.00 .356 .285 43p 238 .21p .356 152483 .| .092

10 | Solidarity with others .280 404 .25(0 .30 .21 .398 197 191 .356 1.00 217 .242 038 152 261221, .184 .026
11 | A sense of accomplishment .219 .371] AT 287 02 .3 .402 -.02 .136 .285 217 1.00 .320 126 227  3.11 .128 .390 .182
12 | Logic "helping is the right thing to do" .229 88 .348 .379 .156 .289 .163 .020 432 .242 .320 0 1.0-.00 .130 .150 136 .399 .072
13 | Education .186 134 .323 .161 4938 113 166 1.3D .238 .038 126 -.00]  1.0( 174 337 .188 .053 .067-
14 | Helping even if it reduces my self-image -.099 073 .190 145 .286 179 .073 .101 219 .152 227 30.1 .174 1.000 .345 .382 .231] 191
15 | Meet all obligations -.012 .072 .152 .14 .380 195 119 .266 .356 .261 113 150 387 .345 1.000424 . 309 .084
16 | Self-image .079 .086 .187 .105 .246 .270 -J0  32.0] .152 .221 .128 .136 .138 .38 424 1.p0 282 0.07
17 | Obedience to parents .145 .157 .36 311 1p7 02 .1 .081 .003 483 .184 .390 .399 .0%3 231 309 2 .28 1.00 117
18 | Being dependent on others .033 .016 .057 .015 101 .077] -.00 -.09 .0p2 .026 182. | .072| -.06 191 .084 070 117 1.00
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Appendix Ten

Self-Construals Qualitative Data

The following data is the respondents’ feedbaclaltoopen-ended questions in the

guestionnaire (appendix1) that might be relatesktéconstruals orientations.

1 | Two opinions better than one
| think it is depend on the place. In some placas should leave rather than doing

2 | any other action. Here in this situation | haveiggestion, which is speak to the
waiter or the owner of the place to encourage the ta keep his voice down.

g Be yourself, have your own opinions and supporwvielence...but, consult and accept
advice...!
Here comes our culture my friend and you will e tny answers are a bit contradict

4 | each other but you know how we react in such sanatand we don't leave our
friends even if they are wrong (you know what | mea

E Speak to him behaviourally. Or try to complain tee®f his friends by eyes or such|a
yellow smile

6 | | will not go to party without my own friend

7 | if some one else introduced me to the other, | lbglinore comfortable
Although | don't really know any one of them, makae comfortable since | am

8 | involved in a group of people rather than meeting person. This helps me to speak
out and share opinions.

§ If introduced to people who are in the place torshdeas helps you to be mare
comfortable and gives you more confidence
Again the situation is dependent on that personhandhe would be suffering if |

6 didn't help him. Some time, you could ask somedse @ friend) is living in the
surrounding area where that person is settlingetp him. At that time no need for me
to attend. If | was busy

11 | use my debit card or phone my friend

12 | If | have money, | will pay without hesitation

13 | If they haven't money I'll pay for them .Friendnieed is friend indeed

m In this situation, | prefer to pay the full bill. &be | will lose some money but | will
solve a problem that will face my friends if we wat pay the full bill.

E | 'm not interest to get lose or gain when | haag my full bill, the most important to
me only pay bill without any delay as they are mgrfd even after go home

16 | | will not lose any thing, but | gain myself and rimyend

17 | Paying for my friend is a gain and not a loss.

18 | | will pay the bill for all without any hesitation

5 If it is the time my friend has done this (has nonay), | would have no problem
paying for their meal

20 | Since they are my friend | should pay the pill etlegir culture is different
It is common in my country to pay for all !!!lt lsnd of social norm, on the other

21 | hand ,I will give a positive impression about mytere & my personal behaviour soj |
think | will gain

5B As they are my friends from the school, why not fythem. Friendship is friendship

whatever it is with.
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Nothing. | pay, then in hotel my money must comekida me. If not back no probler

3

1%

C

23 because they are my friends.

o Actually I wouldn’t lose anything, because | felsistis my duties to pay their bills and
solve the matter.

o5 When | find out that my friend has forgotten hidlietal will immediately pay to save
the situation and | will not ask for my money baicke's really my friend

26 | | think, if | pay the full bill, we will gain the @ntinuation of our friendship.
| will gain my friends and keep a trustful relatsbmp with them and | just lose few

27 | pounds also they will understand our system inrélseaurant and deal with me in th¢
same way.

28 | lose money and gain myself

58 | think if | paid the money, just that because hivio keep a good relationship with
my friends

30 | I will lose money ,but I'll gain my friend

31 | I will gain their friendship and lose my money!

32 | | respect other people's opinions, but | don'tHetn influence me

33 | Be honest, help but not at the expense of your intespect...otherwise you need
someone to help you..!!!!

34 | It is important to be helpful especially if yourrpats encourage you to take care of
this person. As a student here you also have daméshe newcomer should learn
with time how to act independently

35 | I strongly feel to intervene in non-sense convérsatbut enjoy silence when | feel
that | gain from other people's talk

36 | | will lose nothing; on the contrary, | may win th&iendship and be my friend
forever. Who know, | might come back for a visidasee them again as friends.

37 | This is just a Supposed situation. | am really vety interested in having Englig

friends because | do not like their life style.

h
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Appendix Eleven
Communication Styles Qualitative Data

The following data is the respondents’ feedbaclaltoopen-ended questions in the

guestionnaire (appendix 1) that might be relatedd@and LC communication styles.

| prefer to leave the place rather than asking toi keep his voice down

| can't say anything; just | will leave the caffghop.

If the place is not appropriate for us we shouldgoause sometimes it's acceptabl
in their culture otherwise | can ask them politely

(D

By ignoring him

| expect many answers -- | am sorry-- It is nohgour business

The only solution | think is to change my sittinghis coffee or find other one

I think I will do two things; the first thing to &him to be quite and the second thing |
will leave the place and let him doing whatevetikes

0 N [oob~| N NP

| rather leave the place

It is really difficult to argue with people abotugir behaviour in a public place. One
should move away from the noise, be well-behavealyldé try your best to tolerate.

10 But if the conversation becomes too heated | tmeatyp change the topic.

11 Always try to put your self in correct position

12 | believe that the student is the weak party is tbsue, so it would be better to tackle
any differences peacefully.

13 Move to another one if you are in the first seag

14 to study

15 Try to speak to anybody else in the school

16 the Libyan who tend to be shy

17 Show him that | am not happy. eye contact

18 by smiling and praising

19 | will look at him every time he speaks loudly t@ke him understand that he is
annoying me

20 First | will look at him and | will ask him

21 by looking at him from time to time

22 show a smile front his face

just showing them a little of hints about what ttaeg doing is annoying me

23 --Speak to him behaviourally. Or try to complairotee of his friends by eyes or such
a yellow smile
24 | actively use a lot of sad facial expressiohgml tell my history.

25 the bad thing is use body language, sad faxpakssions.

will have a little influence on your professor. Buto not support body gestures
especially if one uses a lot of them as they dneeprofessor an impression that you
are not telling the truth. Just be honest andiaklt you exactly felt and the professa
surely will be helpful.

26

=

Well it is a coffee shop anyway so I'd rather begoa with the situation.. But if it is in
27 | alibrary, for instance, that would be differentlis case I'd speak to him quietly in
order to keep his voice down.

28 | think it is depend on the place. In some @agmu should leave rather than doing
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any other action. Here in this situation | haveiggestion, which is speak to the
waiter or the owner of the place to encourage the ta keep his voice down.

29 | could not ask him to turn down his voice if a@ in the public place

30 | think it is a public place where it is sometintiicult to convince people not to
speak or laugh loudly

31 | would like to talk about Libyan wedding pastie

32 Invite him for drink if there is chance, andktal a friendly way

33 depends pretty much on the context of the caawen

34 | think you have to know evetlging about this situation |

35 My response may change according to the situatal the subject under discussion

36 the environment in the party

37 Explain our culture to others

33 | will send him a card by post, and will arrang@tier appointment to visit him and ||
will explain to him the main reason about my absent
| will share (his/her) happiness by sending (hinylaevaluable present attached with
apology letter for not being able to attend / duedcial circumstances.

39 | Why? The answer is very simple it is the etiquéttéhte other thing this party is for a
promotion not a wedding or funeral or even givimghboin this situation | will attend
((even if there is drinking or dancing)) !!!

40 | will say | am afraid | could not come because¢hgironment would be not suitable
to me
Usually in such situation | will be indirect in nexpression saying for example | wish

41 to attend your celebration however, | am in conoedhat time with some familial
efforts.

42 | would go to that party. but, if | had to sthyse the sick card

43 Give him an excuse for having an examinatiotménnext day.

44 Try to give a convincing excuse even if it isated.

45 Nothing, just change the place. And if he isisevwnan he will understand

46 | will remind him that we are sitting in a quatffee shop

67 Speak to him behaviourally. Or try to complain tee®f his friends by eyes or such|a
yellow smile

63 | try to till him the truth that | can go like thgarty and sending him a gift, it is
depending on my friend’s understanding about refigiand cultures

69 Being honest and humble is the best way when yaluvdéh people, since they will
understand you sooner or later..

70 If he is an intimate friend, | should inform habhout my religion

71 | may apologize and express the reason
Usually in such situation | will be indirect in nexpression saying for example | wish

72 to attend your celebration however, | am in conoedhat time with some familial
efforts.

73 You could explain to him politely the real reasenthout hurting his feelings. You
may need to apologize for cultural and religioussmns

74 Maybe’, or ‘perhaps’. Find reasonable excuse. nialip to him by inviting him for a
coffee or something else

75 Speak to him in a respectful manner that givesdmnmpression of that he has to be
more respectful to others

76 | will ask him kindly to be quite.

77 In this situation, | prefer to pay the full bill. &be | will lose some money but | will

solve a problem that will face my friends if we wat pay the full bill.
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78 | will pay the bill for all without any hesitain

79 Be honest, help but not at the expense of your tinrespect...otherwise you need
someone to help you..!!!!

80 Trust my feeling to guide my behaviour

81 The good thing is trust my feeling to guide nejpaviour

82 I'll just repeat: | trust my feelings to guidg frehaviour in such a situation

83 Nothing. | pay, then in hotel my money must comekita me. If not back no problem
because they are my friends

84 Actually | wouldn’t lose anything, because | felgistis my duties to pay their bills and
solve the matter

85 | try to persuade him in a logical way

86 the bad thing is use body language, sad faxpakssions.
| think that facial expressions are really impottEmnconvey your point correctly. This
will have a little influence on your professor. Buto not support body gestures

87 especially if one uses a lot of them as they dneeprofessor an impression that you
are not telling the truth. Just be honest andatblit you exactly felt and the professor
surely will be helpful.

88 | will say the truth by different ways to makihers believe me

89 Honestly | should say the truth but it is some 8rde not help so you need to
exaggerate to convince because | paid money arstudy is important.

90 Exaggeration is not the right way to deal with @itsiation. Persuasion is a good
technique to get sympathy, but should be baseddas.f

91 Saying the true without any exaggerating or piaipn

92 | will tell the whole story without any exaggton
Just tell him the truth that you don't fancy suithations...but be clear that you are

93 happy for his/ her success and thank him/ hetfeiirtvitation...be vvvvvvvvery
polite and straight.
In religious matters | try to as honest as possil#&press my ideas and points clearly.

94 The thing is that if he is really my friend, he alwve known every thing about me
and my way of life which means he shouldn't invite from the beginning to such
parties. But if he does, | will have to be hon&stligion is a top priority in my life.

95 Try to be clear in the all occasions in yous lif

96 Bg yourself, have your own opinions and supporwvielence...but, consult and accept
advice...!

97 depends pretty much on the context of the caatien

98 | like to be as direct and honest as possible.

99 In my opinion | should say the truth and explairatvhappened to me correctly and |let
him to make up his mind and | will agree.
| think the good thing is that you gave us all séutions to this situation to express

100 | ourselves about it but the bad thing which is nghbkatbws if my professor will not
accept all of those justifications unless to brwrgjten proof.

101 | like to be obvious no matter what is the restihe likes and agree with it or not, |
just tell the true as | am a believer of Allah.

102 | clearly

103 | I will speak clearly, directly & say true, exgcoblems

104 | explain my point of view with evidence

105 | documents before to describe the situation

106 | be clear to avoid more troubles

107 | Be clear with them
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to explain abd make the problem clear

108 | Explaining in clear expression the problem

109 | | will tell the whole story without any exagggon

110 | Explain to him the problem

111 | providing evidence about the relationship

112 | I think one has to make himself clear and palihen he complains about something.

113 | Mention all relevant issues
Thought I will be paying only for one person sirtlse other two were able to pay fot

114 their food!! Anyway | think knowing whether or nbwill get my money back is very|
important here. | would be happy to pay if he W&l pay me back as soon as he gef
his wallet back.

115 When | find out that my friend has forgotten hidietal will immediately pay to save
the situation and | will not ask for my money baicke's really my friend

116 If really they are forget the money | do not mihdpay but if | feel that they are not
true .l pay and asked them to retrain it.

117 | 1 will lose nothing unless he won’t pay me hadk he doesn’t deserve it

118 | Since they are my friend | should pay the pill ettegir culture is different
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Appendix Twelve
Value Orientation Qualitative Data

The following data is the respondents’ feedbaclaltoopen-ended questions in the

guestionnaire (appendix 1) that might be relatedalue orientations of respondents.

It is crucially important to help other people.

| will help any Libyan students anytime anywhangwise

Helping my friend is very important to me.

I will do my best to help this person, as | knetat kind if difficulty will face

I would just give the help that i can, not becaoiSi s/he is Libyan or the parents or
good deeds

o 01 [(BININ|EF

i will do my best to help. | might be in the sasiiation.

It is important to be helpful especially if yourrpats encourage you to take care of this
7 | person. As a student here you also have dutiesh@ewcomer should learn with time
how to act independently

Helping persons even though not relative is verydrtant unless it doesn't effect on
your own aims in this country.

9 | Helping others makes me feel comfortable

10 Be honest, help but not at the expense of your @intespect...otherwise you need

I hope not to be in such as that situation bechuskéleave everything and go to him

& straight a way if he my relative and he does netkgEnglish at all

~+

Again the situation is dependent on that personhandhe would be suffering if | didn'
help him. Some time, you could ask someone el§gefa) is living in the surrounding
area where that person is settling to help hinthat time no need for me to attend. If
was busy

12

13 | As he came from the behalf of your parents ymukl help to the best of your abilitie

[92)

14 | I will explain to him that is not allowed in orgligion

15 | Frankly tell your friend that is forbidden inwroreligion, he’ll respect you

16 | | will tell him the true reason.

17 | I'll say the real reasons for that

18 | I will explain to him the reasons why | can notne to his party

19 I will send him a card by post, and will arrangetirer appointment to visit him and |
will explain to him the main reason about my absent

20 | try to till him the truth that | can go like thgarty and sending him a gift, it is
depending on my friend’s understanding about r@figiand cultures

21 | If he is an intimate friend, | should inform habout my religion

22 | | may apologize and express the reason

| would be direct in explaining - as he should hkmewn - that | am a Muslim and my
23 L o . ) ; o
religion prohibits me from attending this type ot&l activities.

It is the religion this time my friend. If he is nfiyend for several years he will
24 | understand when | refuse. | have a story of friemks tried to fast when I'm around
last Ramadan and | appreciate that

In religious matters | try to as honest as possit#&press my ideas and points clearly.

22 The thing is that if he is really my friend, he slive known every thing about me and
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my way of life which means he shouldn't invite mant the beginning to such parties|

But if he does, | will have to be honest. Religisra top priority in my life.

26

| just give the main reasons and try to be golit

27

| think it would be better if | explain the realson why | do not want to go because
most British understand that

28

| can tell him that | cannot accept this kind oftpdecause it is not acceptable in my
religion which is the Islam.

29

Talk to him about my reasons for this absent;

30

Right, | will talk with him frankly after the partgnd | will explain to him my situation
as a Muslim

31

The main reason behind my absence will be wligi

32

You could explain to him politely the real reasevithout hurting his feelings. You
may need to apologize for cultural and religioussmns

33

I will talk with him normally, as he also have &spect my culture and religion, so |
don't have to drop him down and in the same titm&ve to refer to my believes.

34

Politely, and openly | speak to him about the ntaason why i can not attend the par

(my religion )

35

Apologize and may explain the real situation asuslivh can not attend such kind of
parties (with drinking)

| like to be obvious no matter what is the restihe likes and agree with it or not, | ju

g6 tell the true as | am a believer of Allah.

37 | pray and asked Allah to help me

38 | In such a situation | think | should be a gordmple of Muslim people

39 | If they start to talk about my country badly y#an't expected me to keep silent
40 | If he/she needs my jacket I'll take it off f@rknim. Libya is Libya.

41 | Helping Libyans in this country is my priority.

42 | 1 will help any Libyan students anytime anywhangwise

43 | 1 would like to refer that | will do my best faew Libyan students.

44 | | will tell him the true reason.

45 | I'll say the real reasons for that

46 | | will explain to him the reasons why | can notme to his party

47 I will send him a card by post, and will arrangetirer appointment to visit him and |

will explain to him the main reason about my absent

48

I try to till him the truth that | can go like thgarty and sending him a gift, it is
depending on my friend’s understanding about r@figiand cultures

49

Being honest and humble is the best way when yalwi¢h people, since they will
understand you sooner or later..

50

Just tell him the truth that you don't fancy suithations...but be clear that you are
happy for his/ her success and thank him/ hetferrvitation...be vvvvvvvvery polite
and straight.

51

It is nice to have a chat with other people, e¥gou don't share same ideas. Being
silent and alone is not even appreciated from ajhests...feel free, be my guest and
enjoy (as English saying- chill-out!!)

52 | |till him the truth.

53 | One should say what is true, but in away thataichurt others' feelings

54 | I like to be as direct and honest as possible.

55 | have to speak with truth and | will carry out amgponsibility about what will happe

to them

=]

56

I do not like pretending, I'd prefer to be hanesachieve my targets
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57 | Tell truth no lie

58 | Just be honest

59 | | think just be honest with him and he will apEate

60 | Just tell the truth

61 Just telling the truth is enough for me. If thelyetat, that's fine. If they don't, | wont
regret coz it wasn't my fault
| think that facial expressions are really impottnconvey your point correctly. This
will have a little influence on your professor. Buto not support body gestures

62 | especially if one uses a lot of them as they dieeprofessor an impression that you &
not telling the truth. Just be honest and tell wiwat exactly felt and the professor
surely will be helpful.

63 | Honesty is the best policy

64 In my opinion | should say the truth and explairatvhappened to me correctly and l¢
him to make up his mind and | will agree.

65 | | will say the truth by different ways to makibers believe me

66 | | will tell the truth

67 Honestly | should say the truth but it is some 8rde not help so you need to
exaggerate because | paid money and my study isriar.

68 | One should be honest and confident when hemisehis excuse

69 just trying to make myself as honest as possibtader to influence him and believing
me
| like to be obvious no matter what is the restihe likes and agree with it or not, | ju

70 i
tell the true as | am a believer of Allah.

71 | Saying the true without any exaggerating or piatfon

72 | | will speak clearly, directly & say true, exgebblems

73 | Say the true what ever it is

74 | You should be realistic and saying the truth

75 | Show respect to him and tell the truth everdislike him

76 | Tell exactly the truth about my supervisor.

77 | some hesitating may occur because of the Idvalydnglish

-8 Helping persons even though not relative is verydrtant unless it doesn't effect on
your own aims in this country.

79 | believe that the student is the weak party is tbsue, so it would be better to tackle
any differences peacefully.

80 Honestly | should say the truth but it is sometirdeshot help so you need to
exaggerate because | paid money and my study isriar.
Explain to him the problem but ask him to takeduokution for solving the problem

81 | gradually without any side effect on my study amel test of my relation with my
supervisor.

82 | Itis crucially important to help other peopkeeawverything is different from Libya
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Appendix Thirteen

The following three tables represent the regresamalysis results for the variables

‘collectivistic values’ and ‘interdependent selfrstruals’ to predict ‘indirectness’

them of high-context communication style.

Model Summary

R Adjusted | Std. Error of
Model R Square | R Square | the Estimate Change Statistics
R
Square F Sig. F R Square F
Change | Change dfl df2 Change Change Change dfl df2
1 .092(a) | .008 -.010 1.00675598 .008 466 2 110 | .629
a Predictors: (Constant), Collectivistic valuedetdependent self construals
ANOVA(Db)
Sum of
Model Squares df Mean Square F Sig.
1 Regression 944 2 A72 466 .629(a)
Residual 111.491 110 1.014
Total 112.436 112
a Predictors: (Constant), Collectivistic valuedetdependent self construals
b Dependent Variable: Indirectness
Coefficients (a)
Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) -.049 .096 -512 610
Interdependent self
construals .020 .100 .019 199 .843
Collectivistic values -.099 .107 -.088 -.926 .357

a Dependent Variable:

217

Indirectness




Appendix Fourteen

The following four tables represent the regressioalysis results for the variables

‘collectivistic values’ and ‘interdependent selfrstruals’ to predict ‘sensitivity’ them

of high-context communication style.

Model Summary

R Adjusted Std. Error of
Model R Square | R Square | the Estimate Change Statistics
R
Square
Chang F Sig. F | R Square F
e Change dfl df2 Change | Change | Change | dfl df2
1 342(a) | 117 .109 94202541 117 14.744 1 111 | .000
2 A4A14(0b) | 171 156 91689624 .054 7.168 1 110 | .009
a Predictors: (Constant), Collectivistic values
b Predictors: (Constant), Collectivistic valuegdehdependent self construals
ANOVA(c)
Sum of
Model Squares df Mean Square F Sig.
1 Regression 13.084 1 13.084 14.744 .000(a)
Residual 98.503 111 .887
Total 111.586 112
2 Regression 19.110 2 9.555 11.365 .000(b)
Residual 92.477 110 .841
Total 111.586 112
a Predictors: (Constant), Collectivistic values
b Predictors: (Constant), Collectivistic valuedehdependent self construals
c Dependent Variable: Sensitivity
Coefficients (a)
Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) .018 .089 .200 .842
Collectivistic values .383 .100 342 3.840 .000
2 (Constant) .045 .087 .520 .604
Collectivistic values 404 .097 361 4.144 .000
Interdependent self 244 091 233 2.677 009
construals
a Dependent Variable: Sensitivity
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Excluded Variables (b

Collinearity
Statistics
Partial
Model Beta In t Sig. Correlation Tolerance
1 Interdependent
self construals .233(a) 2.677 .009 247 .994

a Predictors in the Model: (Constant), Collecticistalues

b Dependent Variable: Sensitivity
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Appendix Fifteen

The following four tables represent the regressioalysis results for the variables

‘individualistic values’ and ‘independent self-cemmls’ to predict ‘dramatic’ them of

low-context communication style.

Model Summary

R Adjusted | Std. Error of
Model R Square | R Square | the Estimate Change Statistics
R
Square F Sig. F | R Square F
Change | Change dfl df2 Change | Change | Change dfl df2
1 .218(a) .048 .039 .96780452 .048 5.538 1 111 .020
2 .294(b) .086 .070 .95216559 .039 4.676 1 110 .033

a Predictors: (Constant), Individualistic values

b Predictors: (Constant), Individualistic valuasjépendent self construals

ANOVA(c)
Sum of
Model Squares df Mean Square F Sig.
1 Regression 5.188 1 5.188 5.538 .020(a)
Residual 103.968 111 .937
Total 109.155 112
2 Regression 9.427 2 4.714 5.199 .007(b)
Residual 99.728 110 .907
Total 109.155 112

a Predictors: (Constant), Individualistic values

b Predictors: (Constant), Individualistic valuasjépendent self construals
¢ Dependent Variable: Dramatic

Coefficients (a)
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Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) -.048 .091 -528 598
Individualistic values .209 .089 218 2.353 .020
2 (Constant) -.050 .090 -.555 580
Individualistic values 254 090 265  2.826 | 006
Independent self -.207 096 -.203 ‘ 2.162 ‘ 033
construals
a Dependent Variable: Dramatic




Excluded Variables (b)

Collinearity
Statistics
Partial
Model Beta In t Sig. Correlation Tolerance
1 Independent
self construals -.203(a) -2.162 .033 -.202 .947

a Predictors in the Model: (Constant), Individuativalues
b Dependent Variable: Dramatic
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Appendix Sixteen

The following three tables represent the regresamalysis results for the variables

‘individualistic values’ and ‘independent self-cemmls’ to predict ‘feeling’ them of

low-context communication style.

Model Summary

Adjusted R | Std. Error of
Model | R R Square | Square the Estimate
1 .237(a) .056 .039 1.00775912

a Predictors: (Constant), Independent self coaltyindividualistic values

ANOVA (b)
Sum of
Model Squares df Mean Square F Sig.
1 Regression 6.653 2 3.327 3.275 .042(a)
Residual 111.714 110 1.016
Total 118.367 112

a Predictors: (Constant), Independent self conlstriradividualistic values

Coefficients (a)

b Dependent Variable: Feeling

Unstandardized Standardized
Coefficients Coefficients t Sig.
Model
B Std. Error Beta B Std. Error
1 (Constant) -.033 .095 -.344 731
Individualistic 204 095 204 2.140 035
values
Independent self
construals .088 101 .083 .873 .384

a Dependent Variable: Feeling
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Appendix Seventeen

The following three tables represent the regresamalysis results for the variables

‘individualistic values’ and ‘independent self-ctmmls’ to predict ‘preciseness’ them

of low-context communication style.

Model Summary

R Adjusted R | Std. Error of
Model R Square Square the Estimate Change Statistics
R R

Square F Sig. F Square F

Change | Change dfl df2 Change | Change | Change | dfl df2
1 .067(a) .005 -.014 .99919899 .005 .250 2 110 | .779

a Predictors: (Constant), Independent self coalstyindividualistic values
ANOVA (b)
Sum of

Model Squares df Mean Square F Sig.

1 Regression .500 2 250 .250 779(a)
Residual 109.824 110 .998
Total 110.324 112

a Predictors: (Constant), Independent self conistriradividualistic values
b Dependent Variable: Precise
Coefficients (a)
Unstandardized Standardized
Coefficients Coefficients

Model B Std. Error Beta t Sig.

1 (Constant) .080 .094 .848 .398
Individualistic values 013 094 013 137 891
Independent self
construals .065 .100 .063 644 521

a Dependent Variable: Precise
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